Master of Arts in Transformational Urban Leadership (MATUL) Program

TUL555: Educational Center Development (3 units)

I.  Course Description

An analysis of Third World schooling with a focus on developing and improving preschool, elementary, and technical schools in the slums as integral to the work of urban poor churches. Topics include school effectiveness, models of community-based (slum) schooling, curriculum development, long-term management, and financial viability. 

II.  Relationship to rest of program

Despite the many challenges facing schools serving slum dwellers (like absence of land rights, lack of money to construct classrooms, excessive government bureaucracy, and lack of toilets, electricity, library and lab equipment) there are an increasing number of individuals and organizations willing to innovate new models of community-based education. The course enables students to consider the potential role of churches and other non-public organizations in helping slum residents to find solutions to educating their young. Graduates of the MATUL program will be expected to lead these efforts, and require a course that combines theoretical study with first-hand experience working on educational improvement within slum contexts.

III.  Student Learning Outcomes

By the end of this course students will be expected to

Cognitive (“Head”)

1.1 Articulate the role played by community (e.g. church) based school models to the manifestation of the kingdom of God among urban poor populations.

1.2 Summarize factors, drawn from a body of literature, that relate to high-performing (“effective”) schools within developing countries.

1.3 Describe and contrast different types of early childhood programs within the host country.

1.4 Compare and contrast design features of “slum schools” in Latin America, Asia, and Africa. 

1.5 Use theoretical information to evaluate existing educational programs and practices operating within slum schools or centers within informal settlements.

1.6 Describe policy alternatives to improve schools and student learning within slum settings.

1.7 Analyze the role of families and other grassroots organizations in maximizing the educational achievement of slum youth. 

1.8 Discuss government regulations for the different types of educational programs (e.g. early childhood, elementary, vocational, for out-of-school youth) operating within the urbanized region.

2.  Affective (“Heart”):

2.1
Demonstrate a willingness to take on various roles that are both formal (e.g., as a volunteer intern) and informal (e.g., as an informal interviewer) within a slum school.

2.2
Demonstrate a willingness to accept the necessity of some mundane and repetitive tasks, and to take responsibility for their own learning.
2.3
Demonstrate creativity: approaches new tasks with a sense of possibility and challenge

3.  Practice (“Hands”) 

3.1
Demonstrate an ability to use a variety of ethnographic methods (participant observation, informant interviewing, structured reflection) to describe and analyze a slum school.

3.2
Draft a policy brief related to enhancing educational quality for students enrolled in slum schools in their host city, marshalling relevant empirical evidence to support recommendations.

3.3
Demonstrate an ability to act with community educators to address problems through the creative exercise of one’s knowledge and skills.

IV.  Proposed Activities

1. School effectiveness report
Students individually write a summary of research on school effectiveness within the host country. The report should explain the concept of “school effectiveness” and identify the types of schools and types of problems that need policy attention. First, present data (e.g. in tables or figures) that documents the problems needing policy attention. Then review research literature that is relevant to addressing these problems, focusing on the school or community (do not focus on general welfare reforms or overall economic growth). Finally, formulate one to three policy recommendations to improve school effectiveness that could lead to direct action by a ministry, NGO, or private party. Avoid general recommendations like “raising awareness” in favor of policy recommendations that relate to areas like education finance, physical or pedagogical inputs to schools, school governance, non-formal vocational training, laws or administrative rules, incentives, etc. This paper should integrate research discussed in course lectures and texts, but you are welcome to use other sources as well. This paper should have a maximum of 15 double-spaced pages, including a half-page executive summary and references. Scoring will be on the basis of clear documentation of school problems in host country with reference to at least five (5) original sources; a review of empirical literature on possible solutions to these problems with reference to at least five (5) original sources; critique of sources as appropriate; formulates specific policy recommendations that would improve publicly-financed schools; concise and persuasive executive summary; originality of thought; well organized and clearly written, with few spelling and grammatical errors. Supports outcomes 1.2, 1.3, 1.5, 1.6, 1.8
2. School ethnography
Using the slum school context in which they are receiving practical training, students will conduct broad, “big picture” observations on 8 dimensions of social life (below). The aim is to produce a rich, descriptive report (approx. 4-5 pages, single-spaced) about what actually takes place in slum schools as the necessary basis for acting in ways to improve educational quality and access. The report introduces the reader to the community and school, and then proceeds to describe its reality in terms of the 8 dimensions:

1.
Space: the physical plant

2.
Actors: the people involved as students, teachers, administrators, etc.

3.
Activities: the typical set of related acts that people (actors) do 

4.
Objects: the physical things which are present in the setting for educational purposes

5.
Acts: single acts that people do that have special meaning

6.
Events: a set of related activities that people carry out (e.g. a “lesson”)

7.
Goals: the main hings people are trying to accomplish 

8.
Feeling: the emotions that are felt and expressed by actors
Supports outcomes 2.1, 3.1, 3.3
3. Policy memo
In the typical Negro slum, Conant found, one-third of all children come from families in which there is neither father nor stepfather. Almost all their homes lack books and newspapers. Young girls say that their "biggest problem" is to get home without being molested by men. Teachers struggle "tenaciously and bravely" against the adversities of home and street, but bow before the realities. They assign no homework because it is an impossibility in filthy, noisy tenements. They teach no foreign languages in junior high school because half of their pupils hardly know English—they read at sixth-grade level or below. Their immediate task is to prod sleeping children who have been kept awake all night by battling parents. And they struggle steadily to keep their charges from quitting school, to keep them from joining the unemployed floaters on the street.” (From “To Improve Slum Schools” Time, Nov. 12, 2007. Avail at: http://www.time.com/time/magazine/article/0,9171,873487,00.html )

Based on assigned readings, class presentations and first-hand experience in slum-based schools, students write a 4-5 page, doubled-spaced memo to the Minister of Education of the host country or municipality.  Describe the circumstances under which slum schools operate, what problems demand immediate attention, and why these conditions should not be considered “just the normal state of affairs”). Provide concrete and timely evidence (observational and academic) to justify your claims. Then suggest two viable treatments for addressing the problems, and a single key recommendation. Prior to sending the policy memo, students make a 15-minute presentation on its content and receive feedback from classmates and instructor. Supports outcomes 1.6, 1.8, 2.1, 2.3, 3.2
V.  Components of Final Grade:

	Assignment
	Weight/ Points

	1.   School effectiveness report

	50%

50 pts.

	2.   School ethnography

	30%

30 pts.

	3.   Policy memo/presentation

	20%

20 pts.

	Total:
	100 pts.


Course grade calculated on a 100-point scale as follows: 

100-90 points (A);  89-80 points (B);  79-70 points (C); 69-60 pts (D)

VI.  Proposed Textbooks:

Required

· Lewis, M. A., & Lockhee, M. E. (2006). Inexcusable absence: Why 60 million girls are still out of school and what to do about it. Washington, DC: Brookings Institute and the Center for Global Development.
· Tooley, J. (2004). Could the globalization of education benefit the poor? Occasional Paper 3. Liberales Institut. Avail. at: http://admin.fnst.org/uploads/1044/OP3.pdf 

· Tooley, J., & Dixon, P. (2005, December). Private education is good for the poor: A study of private schools serving the poor in low-income countries. White Paper. Cato Institute. Avail. At: http://www.cato.org/pubs/wtpapers/tooley.pdf 
· Greg Mortenson and David Oliver Relin, Three Cups of Tea: One Man's Mission to Promote Peace . . . One School at a Time. Penguin, 2007

The British Council in Aguza (near the MESP center) had/has decent short term Arabic for not too much $$.  She could google British Council in Cairo.   AUC is great but rather expensive.

Recommended 

· Baker, D. P., & Le Tendre, G. K. (2005). National differences, global similarities: World culture and the future of schooling. Stanford: Stanford University Press.
· Birdsall, N. et al. (Eds.). (2005) Towards universal primary education: Investments, incentives and institutions. Sterling, VA: Stylus Publishing.

· Crouch, L. & DeStefano, J. (1997). Strategy development and project design. Education Reform Support: Vols 1, 3, & 4. Washington D.C.: Bureau for Africa, USAID. 

· Hartwell, A. et.al. (2003). Strategies for enhancing basic education system performance: The role, performance and contribution of coordinating center tutors to education quality. Kampala: Government of Uganda Ministry of Education and Sports. 

· Levin, H., & Lockheed, M. (1993). Effective schools in developing countries. New York: Falmer Press.

· Lockheed, M., & Verspoor, A. (1991). Improving primary schools in developing countries. New York: Oxford University Press.

· Sachs, J. (2005). Investing in development: A practical plan to achieve the millennium development Goals. UN Millennium Project. (Available on-line at: http://www.unmillenniumproject.org/reports/fullreport.htm) 

· Stromquist, N. (2002). Education in a globalized world: The connectivity of power, technology and knowledge. Rowman and Littlefield Pub.
· Psacharopolous, G., & Woodhall, M. (1985). Education for development. Oxford University Press. 

· Tooley, J. (2004). Could the globalization of education benefit the poor? Occasional Paper 3. Liberales Institut. (Available on-line at: http://admin.fnst.org/uploads/1044/OP3.pdf) 

· Tooley, J. (1999). The global education industry. Institute for Economic Affairs.

· Unesco (2005). EFA Global Monitoring Report 2005: The quality imperative. Paris: Unesco. (Available on-line at: http://unesdoc.unesco.org/images/0013/001373/137334e.pdf)  

· Watkins, J. (2001). Oxfam education report. Stylus Publications.
VII.  Instructor’s/Library’s Bookshelf (key reference materials for purchase)

Chimombo, J. P. G. (2005). Issues in basic education in developing countries: An exploration of policy options for improved delivery. Journal of International Cooperation in Education. 8(1), 129-152. CICE Hiroshima University.

Crouch, L. & DeStefano, J. (1997). Strategy development and project design. Education Reform Support: Vols 1, 3, & 4. Washington D.C.: Bureau for Africa, USAID. 

UNICEF. (2007). The state of the world’s children. UNICEF. (Available on-line at: http://www.unicef.org/sowc07/docs/sowc07.pdf)

Levin, H., & Lockheed, M. (1993). Effective schools in developing countries. New York: Falmer Press.

Lockheed, M., & Verspoor, A. (1991). Improving primary schools in developing countries. New York: Oxford University Press.

Stromquist, N. (2002). Education in a globalized world: The connectivity of power, technology and knowledge. Rowman and Littlefield Pub.
Tooley, J. (2004). Could the globalization of education benefit the poor? Occasional Paper 3. Liberales Institut. (Avail. at: http://admin.fnst.org/uploads/1044/OP3.pdf)

Tooley, J. (1999). The global education industry. Institute for Economic Affairs.

UNESCO. (2007). Vulnerable children & education. (Available on-line at: http://portal.unesco.org/education/en/ev.php-URL_ID=30869&URL_DO=DO_TOPIC&URL_SECTION=201.html)

Watkins, J. (2001). Oxfam education report. Stylus Publications.
VIII.  Outline of Topics:

· What schools do: learning, social cohesion, citizenship, economic development

· Childhood education and the kingdom of God

· Third World schooling: types of schools, settings, conditions, challenges
· Standards for educational quality and equality (Unesco documents) 
· Doing a school ethnography: entrée, observational foci, making field notes
· The family-school interface: early childhood development

· Inside schools: What school factors actually boost learning?  
· Improving female participation: issues and interventions
· Community-based school models

· Slum schools: types, purposes, financing (publicly-funded v. private), operations, challenges 
· Developing effective slum schools (e.g., educational entrepreneurs; investing in school improvements (microfinance institutions and private school owners); school infrastructure improvements; school curricula and pedagogy improvements; promoting budget private school (addressing the information problem for poor parents)
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