Master of Arts in Transformational Urban Leadership (MATUL) Program

TUL505: Language and Culture Learning (3 units)

I.  Course Description

This course guides students in acquiring the knowledge and skills for independent language and culture learning within urban poor communities.

II.  Relationship to rest of program

Students will need basic language proficiency and culture-specific knowledge early in the program, both to participate in the general culture (family, community, service organizations) and in the life of slum-dwelling populations.
III.  Student Learning Outcomes

By the end of this course students will be expected to

Cognitive (“Know”)

Level                       Competency                                                                                                                                 
Global                 1.1
Explain the historical and contemporary dynamics of the country’s colonial past and contemporary linkages to the outside world (e.g. “mail-order brides”; the Indian and Philippine diaspora; tourism; international trade).
1.2
Explain the ways in which “modern” development and “traditional” culture interact, and the global forces that are reshaping identity and desire.

National              1.3
Explain the general personality traits and behavioral patterns that are distinctly 
“Indian,” “Pilipino,” etc., accumulated over centuries of conditioning.

1.4
Explain events in the host country’s history that shaped its national and regional 
languages, and the role of the new language in national life and culture.

1.5
Explain the various structures and systems that shape a national identity and 
structure everyday life (e.g. caste and class systems, religious faiths, rural-
based 
institutions, rural to urban migration; tribal or group-based politics and 
violence, 
natural ecology, etc.).

1.6
Provide and compare basic information about one’s own national culture 
(general 
history, geography, sociology, family life, politics, and religion) and that 
of the host 
country culture.

City                    1.7   Explain the growth and development of your host city from a scattered collection of towns and villages to a major metropolitan area.

1.8   Explain how city residents differentiate specific groups of people and urban areas (e.g. by                    ethno-linguistic, class, or religious differences).

1.9
Explain historical and contemporary sources of cultural diversity and economic 
disparity within the metro area.

1.10
Illustrate aspects of the national or city culture through first-hand experience at 
specific cultural events (e.g. religious services, cinema or theatre 
performances). 

Community           1.11
Provide a rationale with biblical support for the need to engage in language and 
culture learning.

1.12
Describe a limited set of independent language- and culture-learning 
techniques.

1.13
Demonstrate a basic familiarity with the structure, grammar, and a core 
vocabulary of 
the new language as a result of intensive formal instruction.

1.14
Describe the cultural adjustment process, along with personal examples of 
those 
phenomena associated with it.

1.15  Articulate a working definition of “culture” applied to a poor community using a 
limited number of relevant terms and concepts.  

1.16  Compare in one’s own culture and the host culture how basic human needs (e.g., to eat,                to socialize, to seek meaning) are satisfied in different ways.  

Family                   1.17
Explain hosts’ expectations and patterns of social behavior (gender roles, daily routines, resource usage, personal space, eye/bodily contact, etc.).  

1.18
Explain contemporary transformations in kinship structure and gender relations, and their 
causes
Personal                  1.19  Understand the kinds of self-concepts and cultural practices shared by members of one’s    
         host family and extended network of relations.
2.  Affective (“Be”):

Level                       Competency
National
2.1
Demonstrate an awareness of the tendency to glorify one’s own cultural and national identities, and to misperceive and misjudge others.  

2.2
Demonstrate an awareness of the privileges and prerogatives that generally attach to one’s skin color, nationality, native language, and social class that are not available in either kind or degree to most members of the host society.  

2.3
Demonstrate a recognition of the limitations and imperfections of one’s national culture, along with a respect for the contributions of the host culture to the “global treasury” of human experience.

City                       2.4
Demonstrate a willingness to participate in various cultural, social, and recreational activities with community members as a means of exposing oneself to the local language and culture in naturalistic settings. 

2.5
Demonstrate sustained motivation and confidence in using the host language in social situations with appropriate body language and etiquette.

2.6
Describe oneself in relation to Milton Bennett’s (1986) intercultural development model where one progresses from “ethnocentrism” to “ethno-relativism.”

Community          2.7
Demonstrate a valuing of “downward mobility” as a lifestyle of personal involvement with the people and problems of distressed communities.

2.8
Articulate one’s negative reactions (e.g., fear, impatience, frustration, anger, disgust, defeat), as well as the pleasures, associated with participating in unfamiliar and stress-producing settings. 

2.9
Describe ten strategies that are being used to enhance one’s language and culture learning.

2.10
Demonstrate a sincere interest in others and their life ways as potential sources of companionship, collaboration, and wisdom.

2.11
Demonstrate an awareness of how one is seen (as an outsider) by members of the host culture.

Family                  2.12
Demonstrate a willingness to try out ways of eating, bathing, thinking, and interacting that are valued within the host family and broader community.
3.  Skills (“Do”) 

City                     3.1
Demonstrate growing ability to meet the basic requirements and challenges of day-to-day life within one’s host city

Community          3.2
Plan and implement a self-directed program of language and culture learning in one’s host community.
3.3      Demonstrate the ability to form relationships with others in urban and rural 


communities through meaningful dialogue.
3.4
Demonstrate the ability to use the host language (e.g. Manila Tagolog or “Taglish”) to meet daily needs and deepen integration into the host community.

3.5
Demonstrate the ability to acquire and record local knowledge through    systematic observation, informal conversations, fieldnote writing, and structured reflection.
Family                 3.6
Demonstrate the ability to successfully manage questioning and recording tasks in interviewing host family members.

3.7
Synthesize and describe social and cultural information from host family members in a written report.

3.8
Demonstrate a “novice-mid” level of the spoken language after 3 months.
IV.  Proposed Activities

Project 1: Culture and language self-study

Students complete directed reading and language orientation prior to program start-up. Students (1) Purchase two books from the “culture learning” category (one on national culture and one on regional/city culture). (2) Budget sufficient time to read them the weeks leading up to departure. (3) Carefully formulate five questions from each book that can be discussed within the languaculture field course.  Supports Outcome(s) 1.3, 1.4, 1.5, 1.6, 1.7, 1.8, 1.9
Project 2: Intensive language course

Students enroll in a local language school where they complete a 10-week language course for approximately 3 hours/day, 5 days/week for a total of 150 hours.  Supports Outcome(s) 1.11, 1.12, 1.13, 2.4, 2.5, 3.2, 3.3, 3.5
Project 3: Community orientation project 

For the first culture-learning assignment, students complete 10 “orientation”-type exercises within the poor community where they have taken up residence. The project is designed to give students practice in structured observation within a specific community setting while assisting them to get a “lay of the land” as newcomers in an unfamiliar community.  Supports Outcome(s) 1.16, 2.4, 2.7, 2.8, 2.9, 2.10, 2.11

Project 4: Family interviews project
Students develop the ethnographic skill of informal interviewing within their host family setting. An adult member of the family is selected to serve as a “cultural mentor” – one who is native-born, bilingual (in English), and reflective about the dynamics of their own culture. Students complete two interviews with their mentor: one that allows the mentor to narrate their life story, and the second that explores specific aspects of family life in the host culture.  Supports Outcome(s) 1.17, 1.18, 1.19, 2.10, 2.11, 2.12, 3.4, 3.5, 3.6, 3.7, 3.8
Project 5: Village study project. 

The final project integrates the ethnographic techniques of event participation, focused observation, and informal interviewing as part of the process of understanding the rural background of migrants to the city. Through family or community contacts, students obtain an invitation to visit a rural community (village or small town) accompanied by someone who serves as a guide to and interpreter of village life. Ideally, students would take up a 4-5 day residence with a village family and participate directly in village activities (e.g. feeding animals, farm work, cooking, and festivities). Potential focuses for observation and interaction are suggested by the article titled “If I Were to Conduct a Village Study” (in Manual). While no formal written report is required for this assignment, students are to make firsthand observations, conduct informal interviews (with the translation assistance of their native guide), and take detailed notes in their field notebooks.  Supports Outcome(s) 1.2, 1.5, 1.6, 2.1, 2.2, 2.3, 2.7, 2.8, 2.9, 2.11, 2.12, 3.3, 3.4, 3.5

Other outcomes supported by formal lecture presentations during the in-class phase of the course.

V.  Components of Final Grade:

	Assignment
	Weighting/Points

	1. Independent Language Learning Plan/ Agreement” (use form in Manual). Evaluative criteria: completeness; on time; incorporation of ideas from Classroom I instruction
	10 %

10 pts.

	2. “Weekly Language Learning Journal” (4 total; use form in Manual). Evaluative criteria: on time; completeness, organization, level of detail (on language forms/ texts and personal assessment as independent learner)
	40%

40 pts. (4 x 10 pts.)

	3. “Field Project Reports” Project Reports” (4 total: “Community Orientation,” “Life Story,” “Family Matters” and “Village Study”; see guides in Manual). Evaluative criteria: completeness; on time; clarity of written expression; level of descriptive detail.
	40%

40 pts. (4 x 10 pts.)

	4. Certificate of Completion from structured language course Evaluative criteria: documentation to support language school satisfying selection; documentation to support 150 hours of formal language study.
	10%

10 pts.

	Total
	100%

100 pts. 


Course grade calculated on a 100-point scale as follows: 

100-90 points (A);  89-80 points (B);  79-70 points (C); 69-60 pts (D)

VI.  Proposed Textbooks:

· Fetterman, D. (2007). Ethnography: Step-by-step, 3rd ed. Sage Publications.

· Hart, K. (1999).Tamil for beginners. Berkeley: University of California Berkeley.
· Jain, U. (1995). Introduction to Hindi grammar. Berkeley: University of California Berkeley.

· Larson, D. (1984). Guidelines for barefoot language learning. St. Paul, MN: CMS Publishing.
· English, L. (1997). English-Tagalog dictionary. Manila: National Bookstore. 
· McGregor, R. S. (1997). Oxford Hindi-English dictionary. Oxford University Press.
· Ramos, T. (1985). Conversational Tagalog: A functional-situational approach. Honolulu: University of Hawai’i Press. 

· Schiffman, H. (1999). A reference grammar of spoken Tamil. Cambridge: Cambridge University Press.

· Sadasivam, M., Upadhyaya, U.P., & Krishnamurthy, N.D. (1999). Conversational Tamil: A Microwave Approach. Sree Venkateswara Printing Press.

VII.  Instructor’s/Library’s Bookshelf (key reference materials for purchase)

· Burling, R. (2000). Learning a field language. Waveland Press.  

· Dufon, M. & Churchill, E. (Eds.). (2006). Language learners in study abroad contexts. Multilingual Matters.

· Larson, D. (1984). Guidelines for barefoot language learning. St. Paul, MN: CMS Publishing, Inc.

· 
Peace Corps. (1993). Peace Corps language training curriculum. Washington, D.C.: Peace Corps Information Collection and Exchange. 

· Crane, J. & Angrosino, M. (1992). Field projects in anthropology (3rd ed.) Waveland Press. 

· Hess, D. (1994). The whole world guide to culture learning. Intercultural Press. 
· McKinney, C. (2000). Globe trotting in sandals: A field guide to cultural research. SIL Publications. 

· Slimbach, R. (2007). World wise: Global learning in the service of shalom. World Wise Books.

VIII.  Outline of Topics:

	
	Focus on Language (morning)
	Focus on Culture (afternoon)

	Classroom Phase I

	Day One

[date]
	· Course introduction

· Language- and culture-learning in biblical perspective

· Language history and variation


	· Outlines of national history
· Core features of national identity (discussion of pre-field readings)

	Day Two

[date]
	· Language learning principles

· Motivation and learning styles

· What successful language learners do (learning strategies)


	· Historical development of host city

· The “dual city”: skyscrapers and shantytowns

· The Filipino family in slum communities/the politics of “developing” women

	Day Three

[date]
	· Community-based language learning

· Setting proficiency goals to meet daily needs

· Developing a language learning plan

· Keeping a fieldwork journal 

· Maximizing language school learning


	· The cultural adjustment process

· Ethnographic field study

· Participant observation

· Focused conversations and interviews

· Community “asset mapping”



	Day Four

[date]
	· Community-based language learning (cont.)

· Transitioning to independent language learning

· Learning with a language coach

· Developing a daily “learning cycle”


	· Ethnographic field study (cont.)

· Fieldnote writing

· Data analysis

· Ethnographic report writing



	Day Five

[date]
	· Language task briefings 

· People-watching (observation) tasks

· Listening and communication tasks

· Using a recorder

· Cultivating a network of community language helpers

· Evaluating progress

· Finalizing the Learning Contract


	· Fieldwork project briefings 

· Project #1: Community Orientation Project

· Project #2: Family Interviews Project

· Life Story

· Family Matters

· Project #3: Village Study Project



	Practical (Fieldwork) Phase

	
	See “Intensive Language Course”.


	See “Expanded Descriptions of Field Projects”.



	Classroom Phase II

	Day Six

[date]
	Preparation:

· Completion of a 150-hour language course, including ___ hours of community-based practice documented in a field study journal

Class activities 

· Whole-class and small-group discussion of language-learning strategies and experiences, and personal challenges


	Preparation:

· Completion of 3 field projects and formal reports (see project guides in Course Manual); estimated ___ hrs. 

Class activities 

· Whole-class and small-group discussion of culture-learning strategies, research experiences, and personal challenges
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