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Fall 2011
[Sept. 6 - Dec. 16, 2011]

Richard Slimbach, 626/815-6000 x 3717 (campus)

 rslimbach@apu.edu, fax: 626-815-3871

Course Description 

A continuation of TUL505A. This course guides students in acquiring the appropriate knowledge, dispositions, and skills for independent and ongoing language and culture learning within urban poor communities. Prerequisite 505A. 

Student Learning Outcomes

Global Student Learning Outcomes. By the end of both TUL505A and TUL505B  students will be expected to:
Cognitive

· Explain the various cultural, social, and political systems that shape the present national and city culture, providing illustrations from first-hand experience with local residents, cultural events, and social institutions. 

· Describe a limited set of independent language- and culture-learning strategies, along with a critical assessment of one’s application of those strategies.
Affective
· Demonstrate a sincere interest in others and sustained motivation to participate in various cultural, social, and recreational activities as a means of exposing oneself to the local language and culture in naturalistic settings.
Skill

· Plan and implement a self-directed program of language and culture learning in one’s host community, and demonstrate the ability to use the host language to meet daily needs and deepen integration into the host community (a “novice-mid” level of the spoken language after three months of language learning).
Course-specific Learning Outcomes. By the end of TUL505A students will be expected to:

1.  Cognitive (“Know”)

	Level
	Competency

	National
	1.1
Explain the various structures and systems that shape national identity and 
structure everyday life (e.g. caste and class systems, religious faiths, rural-
based institutions, rural to urban migration; tribal or group-based politics and 
violence, natural ecology, etc.).

1.2
Provide and compare basic information about one’s own national culture (general history, geography, sociology, family life, politics, and religion) and that of the host country culture.



	City
	1.3
Explain how city residents differentiate specific groups of people and urban areas (e.g. by ethno-linguistic, class, or religious differences).

1.4
Explain historical and contemporary sources of cultural diversity and economic disparity within the metro area.

1.5
Demonstrate a willingness to participate in various cultural, social, and recreational activities with host family and community members as a means of exposing oneself to the local language and culture in naturalistic settings. 
1.6
Illustrate aspects of the national or city culture through first-hand experience at specific cultural events. 



	Community
	1.7
Demonstrate a basic familiarity with the structure, grammar, and a core 
vocabulary of the new language as a result of intensive formal instruction.

1.8
Articulate a working definition of “culture” applied to both an urban (slum) and rural (village) community using a limited number of relevant terms and concepts.  

1.9
Compare how basic human needs (e.g., to eat, to socialize, to seek meaning) are satisfied in different ways in one’s own culture and the host culture.



	Family
	1.10
Explain hosts’ expectations and patterns of social behavior (gender roles, daily routines, resource usage, personal space, eye/bodily contact, etc.).  

1.11
Explain current patterns of family (kinship) structure and gender relations, along with their causes.



	Personal
	1.12 Understand the kinds of self-concepts and cultural practices shared by members of one’s host family and extended network of relations.



2.  Affective (“Be”)

	Level
	Competency

	National
	2.1
Recognize the limitations and imperfections of one’s national culture, along with a respect for the contributions of the host culture to the “global treasury” of human experience.



	City
	2.2
Demonstrate sustained motivation and confidence in using the host language in challenging social situations with appropriate body language and etiquette.

2.3
Describe oneself in relation to Milton Bennett’s (1986) intercultural development model where one progresses from “ethnocentrism” to “ethno-relativism.”



	Community
	2.4
Demonstrate a valuing of “downward mobility” as a lifestyle of personal involvement with the people and problems of marginalized communities.

2.5
Describe ten strategies that are being used to enhance one’s language and culture learning.

2.6
Demonstrate an awareness of how one is seen (as an outsider) by members of the host society (urban and rural).




3.  Skills (“Do”)

	Level
	Competency

	City
	3.1
Demonstrate growing ability to meet the basic requirements and challenges of day-to-day life within one’s host city.


	Community
	3.2
Demonstrate the ability to form relationships with others in urban and rural communities through meaningful dialogue.

3.3
Demonstrate the ability to use the host language (e.g. Manila Tagolog or “Taglish”) to meet daily needs and deepen integration into the host community.

3.4
Demonstrate the ability to acquire and record local knowledge through systematic observation, informal conversations, fieldnote writing, and structured reflection.



	Family
	3.5
Demonstrate the ability to successfully manage questioning and recording tasks in interviewing host family members.

3.6
Synthesize and describe social and cultural information from host family members in a written report.

3.7
Demonstrate a “novice-mid” level of the spoken language after three months of training

 


Learning Activities

The following projects, with related threaded discussions, are calculated to require at least 150 hours to complete, and are valued at three (3) graduate units. Expanded project guides provide step-by- step procedures. 

Project 1: Intensive language course (cont.)
Students continue language and culture learning through formal language training (i.e. via language school or language coach) and directed study on the host city and country. They complete a second five-week language course for approximately 3 hours/day, 5 days/week for a total of 90 hours. Students discuss their experiences and cultural insights through online posts during the specified time periods. Students follow the threaded discussion (TD) guidelines outlined below. Supports Outcome(s) 1.1, 1.2, 1.3, 1.4, 1.7, 21.1, 2.2, 2.3, 2.5, 2.6, 3.7
· Detailed instructions: see TUL505 A (Project #2 Guide)
· Threaded discussion time period: ____________
· Required texts and equipment: See TUL505A. 

At the end of the 150 hours of training, students should be able to perform the following language tasks (validated by a proficiency exam):

· Say “hello” and “good-bye.”

· Count to one hundred.

· Say courtesy expressions such as “thank you” and “excuse me.”

· Respond to simple commands such as “stand up” and “come here.”

· Initiate conversation, greet people, and take leave correctly.

· Give a brief self-introduction.
· Introduce someone else. 
· Ask basic questions using who, what, when, and where.
· Ask for and understand directions.

· Understand and make simple statements and commands such as “it is hot” and “turn on the light.”
· Make statements about what is happening with people and things in the community or at home.
· Thank people and make simple requests.
· Talking about likes and dislikes (person, things and activities)
· Give and follow instructions.
· Sing one verse of a folk song or popular sing-along tune.

· Ask and make simple statements about family, weather, time, and daily activities.

· Order a simple meal from a restaurant menu.

· Find the bus or train they need, buy a ticket, and get off where they intended to.

· Use vocabulary that includes basic concepts: days, months, numbers 1 to 100, articles of clothing, body parts, and family relationships.

Project 2: Family Life project
The Family Life project guides students in developing the ethnographic (culture learning) skills of event participation and informal interviewing through their host family. Students complete two related tasks: 

1.
 Students accompany host family members to at least three (3) cultural, social, and/or recreational activities (e.g. a holiday celebration, wedding, religious service, a museum visit, soccer match, theater performance, or special excursion to a nature site). The activities should illustrate different aspects of the national or city culture that connect to family life. [See Project #4 Guide here.] [Dan, please put placeholder]
2.
Students select an adult member of the family to serve as their “cultural mentor”—one who is native-born, bilingual (in English), and reflective about the dynamics of their own culture. Students complete three interviews with their mentor (see expanded guides). The first (“Life Story”) allows the mentor to narrate their life story. [See Project #5 Guide here.] [Dan, please put placeholder] The second (“Family Matters”) explores specific aspects of family life in the host culture. [See Project #6 Guide here.] [Dan, please put placeholder] The third (“Spiritual Identity”) probes the basic beliefs, assumptions, and values that provide ultimate meaning in the mentor’s life. [See Project #7 Guide here.] [Dan, please put placeholder] Students discuss experiences and cultural insights through threaded discussions (TD) that follow the guidelines outlined in the “Threaded Discussion Expectations” doc. Supports Outcome(s) 1.5, 1.6, 1.8, 1.9, 1.10, 1.11, 1.12, 2.4  (Approx. 25 hrs.)
· Threaded discussion time period: ____________
· Required texts and equipment: None 

Project 3: Village Study project
The third project integrates the ethnographic techniques of event participation, focused observation, and informal interviewing as part of the process of understanding the “root” background of migrants to their host city. Through family or community contacts, students obtain an invitation to a rural community (village or small town) accompanied by someone who serves as a guide to and interpreter of village life. Students take up residence for at least four to five days with a village family. During this time they participate directly in village activities (e.g. feeding animals, farm work, cooking, and festivities) while reading an ethnographic study of a culturally similar village. Students make firsthand observations, conduct informal interviews (with the translation assistance of their native guide), take detailed notes in their field notebooks, and compare and contrast their host village with the village described in the text. Supports Outcome(s) 1.8, 1.9, 1.1, 1.11, 2.2, 2.4, 2.5, 2.6, 3.2, 3.3, 3.4, 3.5, 3.6  (Approx. 45 hrs.)
· Detailed instructions: see Project #8 Guide here. [Dan, please put placeholder]
· Threaded discussion time period: ____________
· Required texts and equipment: (1) David Fetterman, Ethnography: Step by Step (Sage, 2009); and (2) one village ethnography (see Addendum of Project #8)

Threaded Discussion Guidelines
Threaded Discussion (TD) is an online dialog or conversation that takes the form of a series of linked messages by students and instructor, organized topically. The TD enables MATUL students and to exchange project-related insights from geographically dispersed locations. By structuring discussion of intercultural concepts and experiences with peers in other cultures, as opposed to discussion with peers in the same host culture, students are encouraged to focus on the essence of each situation. Pushed to be active participant-observers in their respective cultures, students have the rare opportunity to move from mere description of local realities to cross-cultural comparative analysis.
During threaded discussions, students interact with content (e.g. assigned readings, common language and culture learning experiences), their classmates (via discussion, debate, peer review), and with instructors (as they seek to teach, guide, correct, and support learners). Messages in a given thread share a common topic and are linked to each other in the order of their creation. All students have a “voice” in TDs, with no one able to dominate the conversation. Even the instructor can’t “control” the communication. Because it is asynchronous, TD affords participants the opportunity to reflect on their classmates’ contributions while creating their own, and on their own writing before posting them. This tends to create a certain mindfulness among students and encourages a culture of reflection in an online course. 
To make this process work for all, “posts” must be made during specified time periods. Of course, this means that we need to also start and finish our project-specific fieldwork and study within those same time periods. To do this, we need to stay healthy, focused, and organized. The relationships we form and maintain with classmates and instructor complement the many associations being formed within your host community. As “iron sharpens iron,” each student’s contribution enhances the learning of all other students, and feeds back into our life within our host communities. 
Procedure

· Begin a particular project within the specified time period
· Wait for the instructor to poses a topical question.
· Students post responses to the topic question. 
· Students interact with each other’s responses. 
· Instructor interacts with student responses—redirecting the discussion when necessary to improve participation, while also encouraging the exploration of topic-related issues 
Guidelines for participation

· Students adhere to specific timeframes for discussion and reflection.

· For each topical thread, each student contributes at least three (3) posts.

· Students pay attention to the quantity/timeliness and quality of their postings (see rubric below)
Assessment rubric
	
	1
	2
	3
	4

	Quantity and timeliness of post
	· Does not respond to most postings; rarely participates freely
· Appears indifferent to learning community


	· Responds to most postings several days after initial (scheduled) discussion; 

· Takes limited initiative
	· Responds to most postings within a 24-hour period; 

· Rarely requires prompting to post
	· Consistently responds to posting in less than 24 hours
· Shows initiative in motivating group discussion’ 

	Quality of post


	· Posts topics unrelated to discussion topic; 

· Appears “rushed” with poor spelling/ grammar and unclear expression
	· Occasionally posts off topic; offers short posts with limited insight on the topic; 

· Difficulty in expressing ideas clearly
	· Frequently posts topics related to discussion topic
· States opinions and ideas clearly; contributes insights to topic
	· Consistently posts topics related to discussion topic
· Clear, creative expression of ideas and opinions




Project Assessment (Components of Final Grade)
	Project
	Weight/ Points

	1. 
Intensive language course

Evaluative criteria: sustained relationship with language school and/or coach and language “route”; organization and detail of language learning journals; rating on oral proficiency exam.
	50%

50 pts. 

	2. 
Family Life project

Evaluative criteria: completeness; descriptive detail; interpretative depth; writing quality; # and depth of online postings.
	15%

15 pts.

	3.
Village study project.  


Evaluative criteria: completeness; descriptive detail; interpretative depth; writing quality.
	25%

25 pts

	4.
Online discussion
Evaluative criteria: quantity and timeliness of post; quality of post

	10%

10 pts.

	Total:
	100%

100 pts.


Course grade calculated on a 100-point scale as follows: 

100-90 points (A); 89-80 points (B); 79-70 points (C); 69-60 pts (D)

Course Texts
	Site
	Culture Learning Texts


	Language Learning Texts

	India
	Prasad, Gitanjali. (2006). The great Indian family: New roles, old responsibilities. Penguin Books. [Urban]

“The Contemporary Indian Family” (Ch. 6 in The Handbook of World Families)

Wiser, W. & Wiser, N. (2000). Behind mud walls: Seventy-five years in a north Indian village. Berkeley: University of California Press. [Rural]

Sen, C.T. (2004). Food culture in India. Westport, Connecticut: Greenwood Press.


	

	Kenya


	Mburugu, E., & Adams, B. N. (2001). Family and kinship in four Kenyan societies. Nairobi, Kenya: Report to the Office of the President. 

“Families in Kenya”: http://www.sagepub.com/upm-data/4948_Adams_Chapter_1_Families_In_Kenya.pdf.
[Select one village ethnography]

Tepilit Ole Saitoti (1988) The worlds of a Maasai warrior.. U of Cal Press.

Beidelman, T. (1983). The Kaguru: A matrilineal people of East Africa. Waveland Press.

Middleton, J. (1992). The Lugbara of Uganda (2nd ed.). Harcourt College Publishers.

Goheen, M. (1996). Men own the fields, women own the crops. University of Wisconsin Press. 

	

	Philippines


	Medina, B. (2001). The Filipino family, 2nd ed. University of Hawaii Press.

http://www.kabayancentral.com/book/up/mb5423019.html
Mendez, Paz Policarpio et al. (1984). The Filipino family in transition: A study in culture and education.

Dozier, E. (1983). The Kalinga of Northern Luzon. L. S. Spindler & G. D. Spindler (Eds.). Irvington Publishers.


	

	Haiti


	Rey, K.H. (1970). The Haitian family. Department of Public Affairs.

Herskovits, M. (1971). Life in a Haitian valley. Anchor Books.
	


Potential Online Course Topics for TULA & TULB
	Focus on Language
	Focus on Culture 

	· Course introduction

· Language- and culture-learning in biblical perspective

· Language history and variation


	· Outlines of national history

· Core features of national identity (discussion of pre-field readings)

	· Language learning principles

· Motivation and learning styles

· What successful language learners do (learning strategies)


	· Historical development of host city

· The “dual city”: skyscrapers and shantytowns

· The family in slum communities/the politics of third world women


	· Community-based language learning

· Setting proficiency goals to meet daily needs

· Developing a language learning plan

· Keeping a fieldwork journal 

· Maximizing language school learning


	· The cultural adjustment process

· Ethnographic field study

· Participant observation

· Focused conversations and interviews

· Community “asset mapping”



	· Community-based language learning (cont.)

· Transitioning to independent language learning

· Learning with a language coach

· Developing a daily “learning cycle”


	· Ethnographic field study (cont.)

· Fieldnote writing

· Data analysis

· Ethnographic report writing



	· Language task briefings 

· People-watching (observation) tasks

· Listening and communication tasks

· Using a recorder

· Cultivating a network of community language helpers

· Evaluating progress

· Finalizing the Learning Contract


	· Fieldwork project briefings 

· Project #1: Community Orientation Project

· Project #2: Family Interviews Project

· Life Story

· Family Matters

· Project #3: Village Study Project
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