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Master of Arts in Transformational Urban Leadership (MATUL) Program

TUL570: Field Supervision I (3 units)
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Email address; phone #; fax #

I.  Course Description

Supervised training within slum improvement agencies supported by a regular field seminar and guided retreats emphasizing spiritual development. Students blend first-hand experience and practical skill development under the supervision of designated mentors (site supervisor, field instructor, and spiritual director) with expertise in community development, faith-learning integration, and pastoral care. 

II.  Expanded Course Description
Living and learning within poor communities is not only emotionally, spiritually and physically demanding. It also tends to complicate any naive notions about why people are impoverished and dispossessed. For this reason, those who would live, learn and serve among the urban poor require an optimal level of social and intellectual support. The two Field Supervision courses are designed to provide an ongoing structure of pastoral care and field supervision combined with structured reflection upon urban poor realities. Students and faculty, together, form a multinational learning and serving community where they can explore how the “context” of slum life relates to the “text” of Jesus’ teaching on the kingdom of God and the “pretext” of the church’s missional response. 
The supervision process extends over the two years of field study and service leading to the master’s degree. The first year course (TUL570 Field Supervision I) runs across two terms. During term “A” (first semester) the course supports students in applying knowledge from their foundational coursework to planning for and setting up two approved field internships (TUL550 and TUL555) during Term “B.” In the second year course (TUL660 Field Supervision II) students continue to gain experience with a variety of community issues through supervised field experience while gaining interpreting and deepening their field learning through regular field seminars and guided group retreats. 
	Year 1

	TUL570 Field Supervision I: Term A (June 11-Oct 05)
TUL500 Writings, Reign and Reality 

TUL505 Language & Culture Learning

TUL520 Urban Spirituality

TUL530 Urban Poor ChurchPlanting
	Field Supervision I: Term B  (Nov 18-March 30)
TUL540 Urban Reality & Theology

TUL550 Service to the Marginalized

TUL555 Educational Centre Development

TUL560  Theology & Practice of Community Economics


	Year 2

	TUL660 Field Supervision II: Term A (June 11-Oct 05)
TUL620  Leadership in Urban Movements
TUL630  Community Transformation

	TUL660 Field Supervision II: Term B (Nov 18-March 30)
TUL640  Entrepreneurial & Organ. Leadership

TUL650  Primary Health Care
TUL655  Advocacy & the Urban Environment

	TUL670: Capstone
 (3 units)
	TUL670: Capstone (3 units)


Both supervision courses encourage students to blend theoretical study with practical faith and skill development, to evaluate their field experiences and personal reactions, to identify questions that would lead to relevant research or analysis, and to develop general competence in several areas of community empowerment. Each student is expected to assess their learning needs and to plan and complete, with the help of an agency supervisor, activities that will support achievement of structured learning goals. Student progress in learning is monitored and assessed throughout each of the two courses using a competency development model.
Each term is approximately 16 weeks. Each of the three courses be apportioned 5 ½ weeks each: one week (5 days) of classroom-based instruction (approx. 30 hours), followed by 4 weeks of off-campus “fieldwork” (approx. and 2 “integration” days back on campus prior to starting the next course 
	Learning structures
	Non-supervision courses

(e.g. TUL520, 540)
	Field Supervision courses (TUL570/660)

	Classroom-based work (pre-field)
[5 days, 6 hrs/day]
	Intensive “classwork”: instruction, discussion, etc.  (30 hrs)
	Field seminar (8 times/semester @ 2 hrs = 16 hrs)



	Group reflection, discussion, and formation
	N/A
	Guided retreat (additional 8 times/semester @ 8 hrs = 64 hrs)



	Community-based “fieldwork”

[4 weeks, approx. 20 hrs/wk]
	Structured, self-paced learning activities (e.g. directed reading, interviewing, fieldnote writing, research, etc.; supervised community “internship” for TUL550, 555, 560, 650, 655) (124 hrs.) [Note: Internship hours total at least 60 of the 124 hours over the 4-week period.]

	Structured, self-paced learning activities (e.g. directed reading, process journal writing, interviewing, report writing) 
(80 hrs)

	Classroom-based work (post-field)
	One full day of reflection, discussion, and creative presentation of coursework that integrates theoretical and practical learning (6 hrs)

	N/A

	TOTAL HOURS
	160 hours
	160 hours


The Field Supervision structure has three main components:

1.
Field Seminars and Guided Retreats. Each semester, at least eight (8) field seminar sessions will be held either on campus or at a community retreat center. Attendance is required. These seminars will typically be 90-120 minutes in length and are designed to address practical personal and ministry-related issues that may not be part of students’ other course work. Especially during Term “A” of TUL570, these formal seminars are combined with guided, day-long retreats that may include group worship, personal counseling, private prayer, issue discussions, and academic reading and writing. Students may also form smaller reflection groups (no more than eight peers) to help them reflect on how their personal and communal spiritual experience might find expression in loving action within urban poor communities. 
2.
Supervised Field Experience. One of the goals of the Term “A” course is to provide students with practical orientation to and planning for internships within select organizations working with marginalized populations (TUL550) or in community education (TUL555). These internships begin Term “B” and Field Supervision I provides the basic support structure for helping students integrate their field experiences and subject studies with a deeply Christian identity and ethic of service. Rather than simply learning “about” various service sectors, field experience enables students to learn “with” and “from” community residents in the context of agency-based practice. Student learning is generated as they reflect on their interactions with local resident-clients, evaluate the effectiveness of these interactions and interventions, confront ethical dilemmas, and struggle to effectively communicate across class, language, and cultural differences. 
3.
Individual Supervision. The School (seminary, university or institute) may set certain standards and provide the basic structure and accreditation for the Field Supervision courses, but the primary knowledge and skill mentoring during the internship is done through a site-based supervisor and staff. The Site Supervisor is appointed by the community organization to work closely with student-interns, providing them with a supportive relationship in which to grow in their understanding of community issues and development of service skills. Supervisors assist students in developing appropriate goals for their field experience, oversee their day-to-day activities, conduct one-on-one conferences for mentoring and encouragement, and provide the Field Instructor with evaluative feedback on the students’ service performance. Additional support and supervision may also be supplied through others in the organization, especially task coordinators who oversee the day-by-day project work of interns. 
III.
Student Learning Outcomes

Upon successful completion of the first-year Field Supervision course, featuring two community internships, integrative seminars and guided retreats, students will be expected to:

Cognitive (“head”)

· Articulate a process of community intervention consistent with Christian social values and ethics

· Demonstrate a keen awareness of one’s strengths and weaknesses in the roles of student and field worker 

· Describe and evaluate field agencies in terms of their history, purposes, goals, administrative structure, relationships, and methods of service delivery

· Integrate and apply information and insights acquired through the field seminar to actual community service situations

· Use theoretical frameworks to explain the bio-psycho-social, cultural, and spiritual factors that either promote or inhibit development in clients, organizations and communities
Affective (“heart”)
· Show progress towards spiritual maturity in terms of moral integrity, emotional stability, and social and missional concern in various service contexts

· Demonstrate a professional and faith-based commitment to social and economic justice, and work for the prevention and alleviation of community problems and human suffering

Skills (“hands”)
· Demonstrate the ability to form professional relationships that are built on respect and regard for individual worth and human dignity

· Support and uphold professional and ethical standards and values in the areas of time management, boundaries, work schedule, and confidentiality 

· Demonstrate successful use of basic research and critical thinking techniques (e.g. organizational analysis, theological reflection, process journaling, and action plan development) within agencies and communities

· Demonstrate effective relational-communicational skills with diverse populations (clients, colleagues, other community members and student peers) that are appropriate to their cultural, class, ethno-religious, and gender backgrounds

· Demonstrate the ability to interact with clients in a manner that enhances their independence, self-determination, and dignity

· Demonstrate the ability to use supervision and consultation in ways that reflect personal awareness and personal responsibility for learning

· Demonstrate the ability to assess one’s internship performance and the effectiveness of field agencies

IV. Course Materials
It is recommended that MATUL program faculty research the best materials available within their region (e.g. South Asia, Southeast Asia) that support the goals and structure of the Field Supervision I course. This is to optimize cultural applicability and reduce purchase and shipping costs. The texts listed below represent some of the best materials available within the North American context. Partnering schools may wish to purchase them as valuable resource texts or, in the event that more suitable course materials cannot be located in-region, they can be either adapted or adopted for student use. 

Spiritual development and pastoral care for urban poor workers. The following texts model spiritual journaling in urban poor contexts (Nouwen) and the rights of the poor and the call of Christ to serve the most vulnerable (Gutieerez). 
· Nouwen. Henri (1983). Gracias! A Latin American Journal. San Francisco: Harper and Row 
· Gutierrez, Gustavo (1988). We Drink From Our Own Wells: The Spiritual Journey of a People. Maryknoll: Orbis 
Theoretical perspectives and practical preparation related to the practitioner training courses:
· Sweitzer, H.F., King, M. (2004) The successful internship: Transformation and empowerment in


experiential learning, 2nd ed. Wadsworth Publishing  [highly recommended]
· Baird, B. N. (2002). The internship, practicum, and field placement handbook. Upper Saddle River, NJ: Prentice Hall. 
· Royse, David, Surgit Singh Dhooper, Ellizabeth Lewis Rompf (2006). Field instruction: A guide for social work students, 5th Ed. Allyn & Bacon.
V.
Learning & Assessment Activities

1. 
Spiritual Development & Pastoral Care
Distinctively Christian service in the world is grounded in attentiveness to one’s spiritual authenticity and ongoing fostering of love. This “inward journey” is of particular focus during Term “A” of the course. Students are invited, through personal journaling and group interaction: 

· to explore the nature of one’s spiritual formation

· to experiment with a variety of spiritual practices that encourage a contemplative approach to life

· to share one’s experience of these practices in a community setting

· to integrate academic and professional foundations around a center of spiritual maturity in Christ
· to examine traditional Christian practice in the light of a commitment to social justice
· to identify core idols and life patterns needing repentance, spiritual healing, and transformation 

· to nurture a “rule of life” that can sustain one’s witness within slum environments

Field Instructors will draw upon spiritual formation resources (see bibliography) and local retreat facilities to organize day-long retreats. Students come to these retreats prepared to share out of their spiritual journals. These journals record responses to various Self-Examination Questions (Appendix A) – personal life reflections that can contribute to the fashioning of a rich group life and enable students to appreciate how God is forming them through individual and interpersonal experience, nature, and the urban systems in which they live and work.
2. 
Application for Field Placement 

· The placement process begins with the student preparing a professional resume for review by the Field Instructor and the Field Agency. Sample resume formats are available at: http://www.career.vt.edu/JOBSEARC/Resumes/formats.htm
· After the resume is ready for review, the student forwards it to the Field Instructor. The Field Instructor uses the resume to ascertain the student’s background experience, competency levels, and areas of interest.
· The Field Instructor provides the student with contact information for appropriate pre-screened and pre-approved field agencies related to the particular practitioner training course. Every effort is made to select placements with student preferences and educational needs in mind. 
· It is then the students’ responsibility to contact the agency in a timely manner and to schedule an interview. Students prepare for the interview just as they would for a job interview. Resume in hand, they treat each interview as an opportunity to explore agency functions, placement tasks, and personal interests. Students keep their Field Instructor updated until a final placement decision has been made. 
· Once the placement is secure, the individual student and Site Supervisor complete the Field Agreement Form (Appendix B). The student submits the completed form to the Field Instructor. 
· All placements extend for the duration of the particular Practitioner Training Concentration (community internship): TUL550 Service to the Marginalized (work with street children, sex workers, drug addicts); TUL555 Educational Centre Development (pre-school, elementary and vocational school development); TUL560 Theology & Practice of Community Economics (micro-enterprise development); TUL650 Primary Health Care (community-based health services); TUL655 Advocacy and the Urban Environment (land rights, housing, and environmental health issues).
· All placements must be secured and approved by the end of the week-long “classroom” phase of each Practitioner Training Concentration. 
What about an employment-based internship?
Some MATUL students may be employed in an agency that meets the qualifications of a field internship. The School will consider placing first-year students in agencies in which they are employed, provided certain safeguards can be established to insure that the distinction between the job and the internship experience is clear and unambiguous. This means that: 
1. 
The student must have been employed by the Field Agency for at least six (6) months and have successfully passed their probationary period; 

2. 
The student must be assigned to duties in a different program or division of the agency; 

3. 
The employment work hours and internship hours must be completed on different days (e.g., Students cannot divide their time between internship work and paid work by working mornings without pay for internship credit and afternoons for pay); 

4. 
The student’s work supervisor must be different than her or his field placement instructor;
5. 
The Site Supervisor, Field Agency, and Learning Agreement must meet the School’s established standards and criteria for Field Supervisors/Agencies; and 

6. 
The Learning Agreement must offer the student opportunities for new learning and growth. 

Students wanting to set up an employment-based practicum must review these conditions with the Agency Director and/or Site Supervisor. Their signatures on the Field Agreement Form (Appendix B) will assure the School that they understand and support the special provisions. Request for an employment-based practicum requires the final approval of the Field Instructor, and approval is not guaranteed. 
3.  Internship Planning & Orientation
During the regular field seminar, students plan for or process experiences through their field trainings (internships). Topics include: expectations, policies and procedures, the relationship of field work to the MATUL curriculum, learning agreements, supervision, professional ethics, and evaluations.
The first few days of the student’s experience in an internship are crucial to establishing service expectations and behavioral patterns for the rest of the term. Each field agency is expected to provide students with a comprehensive orientation to the following:

· the general facilities and intern workplace (if provided);
· a brief history and broad objectives of the organization;
· a description of the community it serves and the services it provides;
· the policies and procedures of the organization;
· the values and ethics that governed their practice;
· other agencies it collaborates with;
· introductions to staff members, with explanation of roles;
· emergency procedures

· how to contact the site supervisor in a crisis situation;
· procedure for reporting and problem-solving in the supervisor’s absence;
· scheduling of internship hours; and
· attendance and participation practices, expectations, assignments, supervision, etc. 
4.  
Learning Agreement 

By the end of the second week of each field placement, students complete a Learning Agreement (Appendix C) in consultation and assistance with their site supervisor. The Learning Agreement is one of the most important tools for helping interns maximize their performance as it outlines the intern’s service-learning goals, along with the service responsibilities and time commitments required to achieve them. It ensures that the intern, the supervisor, and the field instructor are all “on the same page” – that they understand and agree to the work responsibilities to be carried out by the student, and to the supervision to be provided by the supervisor. Since grading experiential-type learning activities can be more complex than traditional (classroom-based) learning, the Learning Agreement also serves to clarify—and hold students accountable to—particular learning goals, while providing an agreed-upon basis for evaluation/grading.  Indeed, the Learning Agreement should be used during meetings of the two persons to evaluate educational progress. The student, site supervisor, and field instructor are signatories of the Learning Agreement and all must agree on the goals. The Agreement may be adjusted as learning needs and opportunities change through mutual agreement of the student and the Site Supervisor. A revised Agreement is to then be submitted to the Field Instructor. 

The contract should provide for increasing responsibility as the semester progresses and detail at least three kinds of information:

· Learning Goals:  Learning goals are general statements relating to both what the student hopes to learn and what the Supervisor expects the student to accomplish. They include (a) knowledge goals, (b) skill goals, (c) personal development goals, and (d) organization development goals.
· Service-learning Activities:  Learning activities are the specific tasks the student-intern will complete in order to meet the stated goals. These activities describe the intern’s basic duties and any specific projects to be completed, with deadlines (if relevant).   

· Support & Supervision: The learning contract also outlines the supervision to be provided. What kind of orientation, instruction, and assistance will the intern receive? From whom? How often will the student meet with the supervisor to monitor task performance, interpret field experience, and to do future planning?  

The Learning Contract template should be either photocopied or downloaded, and then completed by the second week of the internship.  A copy of the completed, signed form should then be mailed to the Field Instructor.
5. 
Fieldwork Time Log
Students are required to complete a minimum of 60 hours of “invested learning” over a four week period at their internship site. These hours may encompass a variety of activities – from interacting with community clients and completing project work to participating in supervisory meetings. Each day interns record the hours spent in such activities on a Fieldwork Time Log (Appendix D). These logs are to be reviewed and signed and dated by the Site Supervisor and student, and then submitted to the Field Instructor at the end of each Practitioner Training Concentration course. Students sign and date the service log only after the site supervisor completes his/her box and signs and dates the log.
6. 
Weekly Supervisory Meetings
Beginning the first week of the field practicum, interns meet with their supervisors for a weekly, one hour, face-to-face conference. Failure to hold “supervision” meetings with the assigned site supervisor, on a weekly basis, can result in the student not receiving the required hours and experiences in his/her field work and even discontinuing in this field placement. Students are responsible for obtaining this supervision and informing their Field Instructor immediately if there is a lack of supervision. 

Regular feedback and reflection is an essential element of a student’s learning during an internship. Supervisors should schedule regular (weekly) meeting times with their intern to provide guidance, problem-solving assistance, and informal evaluation.  The following are suggestions for discussion topics during these meetings: 

· Feedback on the student’s overall performance and on specific tasks: Are they prompt to work?  Do they serve with concern, initiative, and conscientiousness? Are they using their personal skills and knowledge? Are they learning from their work?  

· Questions or problems that have arisen for the student as a result of their work or assignment

· Goal setting, scheduling, project development and evaluation related to their assignment

· Feedback from the student on the internship and interactions with staff, as well as the beneficiaries of the organization’s work

· Informing intern(s) of any meetings that would require their attendance during the upcoming week

7. 
Weekly Process Journal
Once every two weeks, students will produce a process journal. The process journal asks students to report on something that happened during the course of their service: a conflict, a nuisance, a misunderstanding, a blunder, a curiosity, a shocking revelation, an ordeal. Although fairly “typical” incidents can also be mined for special meanings, ones that challenge, upset, or confuse tend to be the most memorable and thus the most educational. The actual experience may be one in which the student was an active participant or simply an observer.
In the process journal, learners step back and describe a particular situation and their own emotional reactions to it before they analyze why things happened the way they did. The analytic dimension of the process requires that students explore the significance of the incident in relation to other life experiences, either their own experiences or those documented in textual materials. They then consider how they might have acted in a more culturally-informed and appropriate manner. At the center of this process is a deeply personal quest to connect the intellectual and ethical issues posed by assigned readings to the students’ everyday struggles to figure out what they are trying to do and to what affect. 

The process journal connects non-judgmental narration (“description”) with the search for deeper understanding (“analysis”) and can be organized using the sub-headings and exploratory questions below. Each report attempts to process concrete experience within service situations by gathering information on specific incidences, analyzing one’s personal reactions to the situation, identifying relevant knowledge that can help explain what happened, and developing a plan of action in similar situations in the future.   . 

Description
Setting
· Where did the incident occur?
· Who was involved? (Consider significant factors like nationality, ethnicity, age, sex, occupation, their relationship to you or others, etc.)

· What circumstances led up to this incident?  (Consider time of day, weather, cultural context)

· What activities and conversations were involved in it?  Describe the incident.

Behavior

· What did you do and say in the above circumstances?
Thoughts & Feelings
· What thoughts and emotions did this situation trigger in you? To what extent does you discomfort in the situation reveal a conflict between what you “should” do and what you “want” to do or “must” do? 
· What assumptions did you make about the situation, and the people involved in it (including yourself)?
Analysis
Responses
· Did your behavior in the situation improve things or make matters worse?

· Why did you act as you did in this incident? What did you intend to accomplish? What personally-held assumptions and values influenced your re (actions)? 
· Why do you think others acted as they did in this incident? (Explain in terms of their cultural framework.) What do you think they intended to accomplish by their actions?

Theory & Knowledge
· What ideas, insights or information, presented in your readings, guided your actions in this incident? OR Looking back on this incident, what ideas or insights seem to apply best now?

· What are the major lessons that you take away from this experience (e.g. the effects of social environment on behavior; cultural definitions of “right” and “wrong”; insights into oneself; deeper understanding of an ethical principle)?
Plan

· What gaps in your knowledge, character or skill set did this incident reveal? What plan do you have for filling these gaps? 

· How do you plan to handle a similar incident when it comes up in the future?  
Each process journal should be typewritten, providing at least 3 single-spaced pages to fully respond to the various exploratory questions. Students will have the opportunity to orally present these incidents with their peers during the biweekly field seminar. The actual typewritten document will be turned in to the Field Instructor at each seminar meeting. 
8. 
Field Seminar
As part of Field Supervision course requirements, students participate in a weekly or biweekly field seminar. A seminar is a small group of students engaged in discussion and presentation of particular topics at an advanced or professional level under the guidance of a qualified facilitator. The basic assumption underlying a seminar is that each participant has important experience and knowledge to contribute to the others, and that the instructor-facilitator is not the primary source and dispenser of ideas. Attendance at and actively participation in the seminar process is mandatory in order to fulfill their responsibilities for assisting their peers in the community learning process. 
Each seminar meeting lasts for 90-120 minutes, during which students are encouraged to share internship news, present incidences from their process journals, and discuss ideas and insights from the assigned readings. Each student is responsible for completing this reading prior to the class meeting. By participating in class discussions in an informed and active manner, they demonstrate their ability to integrate “classroom” learning with “community” learning.
At any time during the semester, students may request an individual conference with the Field Instructor. These conferences may be for the purpose of requesting resource materials, determining or reassessing educational goals, assistance with time logs or process journals, and consultation related to field issues. All students are encouraged to use this resource as they deem necessary.  
9. 
Organizational Ecology Reports
The practitioner training (internship) opportunities organized through the MATUL program allow students to embed themselves within different local/national NGOs and other private or public enterprises working on critical community issues. Many program graduates will go on to found or lead similar organizations. The “Organizational Ecology” report gives these students a chance to examine and analyze the internal features (ecology) of their field agency.

Every community organization is a “social system” comprised of property, people and procedures – all fused together by specific goals, norms, and relationships. And like any society, the organization will have myths, heroes, and symbols. Taken together, this begins to outline the organization’s “culture” – that set of beliefs, behavioral norms, and everyday practices that frame students’ service activity. To get at these internal features of the internship organization, students need to gather specific pieces of information, fit those pieces together, and then subject it all to interpretation. “Organizational Ecology” (Appendix E of the Field Supervision Manual) guides students in this process. 

During Term “B” of the Field Supervision I course, students will complete two (2) Organizational Ecology reports – one for the field agency that they are affiliated with as part of TUL550 Service to the Marginalized and the second for the agency affiliated with for TUL555 Educational Centre Development.
The report will be due by the third week of each field placement. It should have an introduction, body, and summary. It should be typewritten, double-spaced, 12 point font with 1” margins. Any references and citations should follow APA format. (General guidelines to APA style are available at http://webster.commnet.edu/apa/apa_index.htm) During the field seminar, each student will be expected to make a 15-20 minute oral presentation describing their field agency.  

10. 
Intern Performance Evaluations
The process of evaluating student service performance is sequenced over the entire semester of field experience (Term “B”). Thus, it is continuous and progressive in nature. The rate of this progression is dependent upon the individual student, but each student should show sustained growth over the term of practical training. The evaluation process includes a self assessment by the student and an assessment conducted by the student’s supervisor. 

A.
Self assessments
As a form of experiential education, the community internship enables a student’s learning goals to encompass not only cognitive development but also development in personal values, attitudes, and practical skills that affect both academic success and service performance. No single assessment instrument or technique can hope to facilitate serious self-reflection on all possible outcomes of their practical experience. Nevertheless, student-interns can be guided in identifying and critically judging their own development of a range of competencies. The “Student Self-Assessment Form” (Appendix F) structures this self-appraisal process and is completed at four points during Term “B” of Field Supervision I: once before their service assignments begin, twice during their service assignments, and once after both assignments have been completed. 

B.
Performance evaluation with exit interview
The second performance evaluation is completed by the student’s Site Supervisor and includes a final exit interview. Because the actual placement is only four weeks in duration, only one final (summative) evaluation is conducted, although it’s expected that regular feedback on service performance will be received during the weekly supervisory meetings. During week 4 students forward to their supervisor a copy of the “Internship Performance Evaluation Form” (Appendix G). This summative evaluation is to include a face-to-face exit interview along with written evaluative comments. The performance feedback represented on the “Internship Performance Evaluation Form” is then used as a partial basis for awarding academic credit for the field portion of the practical training courses. Evaluations must be signed by the Site Supervisor and student at the time of the exit interview and afterwards submitted in duplicate (original and copy) to the Field Instructor prior to the last day of the training term. No grade will be given for the internship course without it. The student will then receive a copy of the written evaluation. Students may submit a written addendum to the evaluation in the event that they wish to contest any judgment(s) made by their supervisors. This addendum is to be submitted to the Field Instructor for review and filed in the student’s record.
11.  Field Experience & Field Instructor Evaluation by Students

Each student is required to complete a “Student Evaluation of Field Experience” (Appendix H) at the end of each practitioner training course, and a “Student Evaluation of Field Instructor” (Appendix I) at the end of the Field Supervision I course. The placement evaluation should reflect on the kinds of learning experiences made available to them, their feelings about participating in agency activities, and recommendations, if any, for improving the experience for future students who will be placed in the agency. One form is to be completed for each agency. Forms are to be mailed or submitted in person to the MATUL program secretary by the last day of the training term. The information on the form is considered confidential.
VI.
Expectations & Grading
Teaching and learning involve a true partnership, with responsibilities incumbent on both teachers and learners. As your field instructor I try to be impartial and objective. While human beings are much more than what they reveal to others or produce, they can be judged on the basis of their achievements. Your final grade in this year-long course will primarily (though not exclusively) reflect the completeness and quality of course products. The quality of that work, in turn, reflects a combination of your talent, effort and achievement, not effort alone. Different students may earn very different grades, even though they expend the same amount of time and energy. That said, I attach the following meanings to “A”, “B”, “C”, “D” and “F” student grades: 

	A 
	Outstanding performance: virtually perfect attendance; always prepared for class with all assignments completed; shows intrinsic interest in the class and subject, asks penetrating questions or offers thoughtful reflections in class; demonstrates exceptional intelligence and insight with unusual creativity; earns high scores on course assignments—usually the highest in the class. 



	B 
	Above average student in terms of attendance, preparation, attitude, initiative in asking questions, time management, and assignment quality.



	C
	Average or typical student in terms of attendance, preparation, attitude, initiative in asking questions, time management, and assignment quality.



	D
	Below average or atypical student in terms of attendance, preparation, attitude, initiative in asking questions, time management, and assignment quality — minimally passing in performance.



	F
	Repeat course.  Inadequate/insufficient performance.




Tracking Your Performance

The final grade in Field Supervision I is determined by one’s performance in relation to the course assignments listed below. They include the completion of several forms; the writing of process journals, participation in field seminars and retreats, organization analysis reports, and several evaluations. Although site supervisors will provide evaluative feedback on student-interns, the field instructor is finally responsible for evaluating total performance and issuing the final grade. 

	Assignment
	Pts. Possible
	Pts. Earned

	“Field Agreement Form”


Evaluative criteria: placement interview; completeness; on time
	4
	

	“Learning Agreement”


Evaluative criteria: completeness, on time
	5
	

	“Fieldwork Time Log”


Evaluative criteria: completeness; on time; number of service hours 
	5
	

	Process Journals (8 minimum)

Evaluative criteria: on time; completeness; organization; level of descriptive detail; 
level of self-disclosure; level of critical interpretation (relating concepts from the 
readings to descriptive data); grammar/punctuation
	8 @ 5 pts = 
40
	

	“Organizational Ecology” reports (2)

Evaluative criteria: on time; completeness; organization; level of descriptive detail; 
level of evaluation; grammar/punctuation
	2 @ 15 pts = 

30
	

	“Student Self-Assessment”

Evaluative criteria: completeness, on time; level of detail in self-reporting
	15
	

	“Internship Performance Evaluation” (2)

Evaluative criteria: completeness; on time; quality of service 
	2 @ 15 pts = 

30
	


	“Student Evaluation of Field Experience” (2)

Evaluative criteria: completeness, on time
	1
	

	Total:
	130
	


Grades will be calculated on a 100-point scale as follows: 

130-117 points (A);  116-104 points (B);  103-91 points (C); 90-78 pts (D)
VII.
Course Policies

Workload Expectations

Credit values for MATUL courses (including practitioner training courses) are calculated by equating one credit with what, in the professional judgment of faculty, should require an average of approximately 50 hours of “invested learning” activity (150 hours for a 3-unit course). That learning activity can include a wide range of educational practices, including classroom-based presentations and discussions (“seat time”), supervised and self-guided reading, community fieldwork or volunteer projects, independent study, and report writing. 
Field Supervision I is conducted over a 32 week period (two terms) with 12 scheduled field seminars (total 24 hrs). The approximately 130 hours of “invested learning” time will be dedicated to completing the assignments listed in the table above. Actual service and supervision hours are not credited toward the field supervision course, but toward the practitioner training courses. 
Attendance Policy

Field placements. Field placements try to closely approximate the working world for participating students. Thus, the following intern attendance policies apply:

· Students are expected to be at the internship every scheduled day, on time, throughout the year with the exception of agreed-upon holidays or school breaks. Notification of these dates will be given in advance.

· All organizations are to be notified in advance in the event of an absence or change of schedule.  All missed days should be made up. Field agencies may choose to require students to follow the regular procedure for indicating attendance at work (i.e., time clock, written log, sign-in sheet, etc.).

Field seminars and retreats. Attendance is expected at all scheduled field seminars and retreats. If you are not present, you can’t contribute; without your contribution the learning process for all suffers. 
· There will be two (2) allowed absences, without penalty, for field seminars that take place during the year. Any additional absences will each be penalized 5 pts unless they are verified as emergency medical circumstances. These two absences cover all personal crises, unforeseen events, and good deeds: relational break-ups, traffic accidents, failed alarm clock, crashed computer or printer, friend needing counseling, family member needing a ride to the airport, aid to a homeless person, or just a “bad day.” 
· Students missing a particular class session will be responsible for obtaining the information discussed during that session from a classmate. In the event that a scheduled seminar must be missed, students should contact the Field Instructor directly before the seminar or retreat meeting time and make arrangements for submitting any due assignments. Otherwise, students missing a particular class session will be responsible for obtaining the information discussed during that session from a classmate. 
Late Assignments

· All course assignments are due on the specified date. Each late assignment will carry a 1-point penalty and will only be accepted up to one week after they are due. This strictness regarding the submission of completed assignments is to guard students from procrastination and falling behind in their academic and field assignments.  

Academic Integrity
· The mission of the MATUL program and of each sponsoring institution includes cultivating in each student not only the knowledge and skills required for a master’s degree, but also the characteristics of academic integrity that are integral to Christian community. Those privileged to participate in the MATUL educational community have a special obligation to observe the highest standards of honesty and a right to expect the same standards of all others. Students assume responsibility for maintaining honesty in all work submitted for credit and in any other work designated by the instructor of the course.

· Some of the most noteworthy forms of academic misconduct are as follows: 

· Quoting directly or paraphrasing without acknowledging the source. 

· Submitting the same work or major portions thereof to satisfy the requirements of more than one course without permission from the instructor. 

· Receiving assistance from others in informational research or field data collection that constitutes an essential element in the undertaking without acknowledging such assistance in a paper, examination, or project. 

· Presenting the work of another as one's own. 

· Fabricating data by inventing or deliberately altering material (this includes citing "sources" that are not, in fact, sources. 

· Copying on examinations or acting to facilitate copying during an exam.

· Using prohibited materials, e.g., books, notes, or calculators during an examination. 

· Collaborating before an exam to develop methods of exchanging information and implementation thereof. 

· Acquiring or distributing an examination from unauthorized sources prior to the examination. 

· Violations of academic honesty may be heard by a discipline panel of the institution in which the student is a candidate for the MATUL degree. The sanction may include disciplinary probation or, in cases of academic dishonesty involving fieldwork assignments, the panel may recommend a failing grade for the assignment involved. 
VIII.
Course Calendar

The following syllabus of topics assumes two, 16-week terms (“A” and “B”) for Field Supervision I . Term “A” is structured to emphasize (a) spiritual development and pastoral care for urban poor workers, and (b) theoretical and practical preparation for the practitioner training courses commencing during Term “B.” The topics featured in Term “B” are aimed at helping students process their field experience in ways that provide support and encourage deep changes in their understandings, attitudes, and service performance. Relevant resource materials are referenced for each topic, as are suggested student assignments.
Term “A” (June 11-Oct 05)
A.
Guided retreats (every other week). Field Instructors draw upon spiritual formation resources (see bibliography) and local retreat facilities to organize day-long retreats. Students come to these retreats prepared to share out of their spiritual journals which may combine responses to self-examination questions (Appendix A), reflections on texts they are reading (e.g. Nouwen, Guttierez), and experiences interacting with the urban systems in which they live and serve. The general learning objectives of the eight (8) bimonthly group retreats are:
· to explore the nature of one’s spiritual development to date
· to experiment with a variety of spiritual practices that encourage a contemplative approach to life

· to share one’s experience of these practices in a community setting

· to identify core idols and life patterns needing repentance, spiritual healing, and transformation 

· to integrate academic and professional foundations around a center of a growing spiritual life
· to examine traditional Christian practice in the light of a commitment to social justice

· to nurture a “rule of life” that can sustain one’s witness within slum environments
· to rest body and mind in an aesthetically inviting and natural setting
B.
Field seminars (every alternate week)

The following eight (8) sessions provide theoretical and practical preparation for the practitioner training courses commencing during Term “B.” Readings and topics are referenced to the Sweitzer/King text (The Successful Internship: Transformation and Empowerment in Experiential Learning). 
Session 1: Maximizing Learning through Field Experience [date/time]
Preparation:

· Read: Sweitzer/King, pp. 1-25
· Journal: responses to instructor-prepared or student-selected (from Sweitzer/King text) process questions
Discussion topics
· Orientation to the spiritual formation-practitioner training nexus

· Instruments for transformative learning: community residence, academic study, practitioner training, spiritual practices, reflective journaling, field seminars, guided retreats
Session 2: What You Bring & What You’ll Need  [date/time]
Preparation:

· Read: Sweitzer/King, pp. 26-37, 38-73

· Journal: responses to instructor-prepared or student-selected (from Sweitzer/King text) process questions
Discussion topics
· Stages in community work/competency development 

· What you bring: inbred value orientations, reaction patterns, microcultural identities, learning styles, motivations, unresolved life issues, personal boundaries, non-internship responsibilities and obligations

· What you’ll need: support systems 
Session 3: The Learning Agreement  [date/time]
Preparation:

· Read: Sweitzer/King, pp. 83-97

· Formulate at least two (2) learning goals in four categories: knowledge goals, skill goals, personal development goals, and organization capacity-building goals and list them in Appendix E: “Learning Agreement” from Field Supervision Manual
Discussion topics
· Stages in community work/competency development 

· What you bring: inbred value orientations, reaction patterns, microcultural identities, learning styles, motivations, unresolved life issues, personal boundaries, non-internship responsibilities and obligations

· What you’ll need: support systems 

Session 4: Discovering the Field: Community Life [date/time]
Preparation:

· Read: Sweitzer/King, pp. 155-164
· Complete an exploration of the community that hosts one or more of the field agencies you hope to intern with to meet the requirements of TUL550 and TUL555. Follow the protocol outlined below.
Discussion topics
· The community context of the internship

· Types of poor communities and client populations

· Student reporting of basic community information 

Community Exploration Exercise

1.  Obtain a city map (e.g. of Chennai or Manila) that includes your host community. Take 30 minutes to study its contents along these lines: 
· Where is your community in relation to other municipalities? What are the major physical features (e.g. rivers, mountains, highways) that cut through the area?
· What are the “official” boundaries (governmentally sanctioned lines) of the city, town, or contact area?

· Locate your home and prospective field organizations. Pinpoint a major intersection near to each. 

· Does the map reveal names of localities within the larger community? Are there similarities between them? Look up unfamiliar words in a language dictionary.

2.
Travel to the “downtown” section of your contact area and find a café where you can sit with a view out to the streets. Observe the various types of people and their activities. Allow the street movements to prompt curiosity, interest, and concern. Familiarize yourself with the questions listed below; practice re-phrasing them in order to better internalize their meaning. When ready, begin walking the streets with the goal of initiating casual conversation with at least four (4) residents. (Of course, one or more residents may take the initiative with you, in which case you’d begin posing questions after some small talk.) There is really no “ideal” person. Simply try to identify those who have been residents who call the community “home” and are concerned about its future. Don’t limit yourself to those who appear to be high-status persons. Observant, reflective, and articulate individuals are oftentimes found among those who feel themselves somewhat on the “margins” of the society looking in. If at all possible, ask them if they’d be willing to walk you around the community in “show and tell” fashion. Your objective is to get a general feel for the cultural history, identity, and physical landscape of the locality (its “backstory”). 

3.
As you make contact, introduce yourselves and simply explain your interests:
Hello, my name is __________ . I’m interested in learning something about the history and present-day life of this community by talking briefly with residents. If you live here, I’d like to ask you a few questions. 

After indicating their willingness to help you, ascertain how long they have lived in the area. (If they happen to be outsiders, politely explain that you are participating in a project that requires you to interview only local residents.) Begin the interview by asking questions while taking careful mental notes of informant responses. While you should strive for careful, accurate reporting of what community members tell you, it may be best to refrain from jotting notes during the actual street interview. Most people are understandably suspicious of outsiders poking around, asking questions, and writing notes. Aim to have several friendly and mutually satisfying conversations. But it’s crucial that you stop to record detailed notes on what was said following each interview. 

4.
Proceed by asking questions related to the following five topics: 
· History: Can you tell me something about the founding of this area? What have been the major stages in the community’s growth and development? What key “turning point” events or forces have caused the community to be what it is today? What two or three things are critical for me to know about this community? What role has industrialization, religion, migrations, tourism, etc. played? With what affects?
· Identity: What was the original name of the locality? Was it changed at some point? Why? How do most people refer to the area today? What do those names mean? What makes this community different from others adjacent to it? What things connect this community to others in the same region?

· Boundaries: What do the local people consider the boundaries of the community?  [Allow informant to answer orally, but be ready to offer them the map for reference.] What are the major physical boundaries (e.g. rivers, hills, valleys, railroad tracks, major streets, types of housing, land use) that cut through and divide the area?  

· Neighborhoods. How many clearly defined neighborhoods are considered part of the “walking distance” community? Which are the oldest, and which are the newest? Are these neighborhoods the same or different in terms of their ethnic, language, and social class backgrounds of the folk who live there? Are there some neighborhoods more desirable than others? Why? 
· Groups: What different kinds of people tend to live in the more desireable neighborhoods? What groups don’t tend to live there? [Let them exhaust their knowledge of categories of people, e.g. rich/poor, ethno-linguistic minority/majority, native/newcomer.] How do the various groups perceive each other or get along? How is any tension between these groups revealed? [Probe for residential segregation and discrimination in public services or civil rights.] Are there any groups that seem to be “left out” of community development efforts? [Probe for new migrants, homeless children or teenagers, the elderly, drug addicts, physically or mentally handicapped, or single parents.] 
Remember: Immediately following each interview, withdraw to a neutral setting (e.g. park, café, or library) to convert your “mental notes” to written or electronic “full field notes.” 
Session 5: Discovering the Field: The Placement Site [date/time]
Preparation:

· Read: Sweitzer/King, pp. 134-154
· Review: Appendix G, “Organizational Ecology Report Guidelines” from Field Supervision Manual
Discussion topics
· The “culture” of organizations and relevance to mission

· Collecting organizational information without alienating stakeholders
Session 6: Discovering the Field: Clients & Colleagues [date/time]
Preparation:

· Read: Sweitzer/King, pp. 98-112, 113-133

· Review: Appendix G, “Organizational Ecology Report Guidelines” from Field Supervision Manual
· Carefully review: “General Expectations” and “Specific Roles & Responsibilities” sections in Field Supervision Manual
· Make application for Term “B” field placement; see “Learning and Assessment Activities” (above)
Discussion topics
· Client populations: building trust and rapport

· Site supervisors: roles and responsibilities

· Faculty instructors: roles and responsibilities

· Co-workers: maximizing learning and support

Session 7: Anticipating Challenge & Change [date/time]
Preparation:

· Read: Sweitzer/King, pp. 167-191

Discussion topics
· Bumps in the road: potential issues with co-workers, clients, site supervisor, student peers, field instructor, and—yes—yourself 

· Using the weekly Process Journal to gain insight and sort out issues

Session 8: Tying the Knot [date/time]
Preparation:

· In preparation for the final session of Term “A” students’ contact one or more approved agencies serving marginalized persons (TUL555) in your host community. Students schedule an interview at a mutually acceptable time, and then prepare for it just as they would for a job interview. Following the interviews, students decide on a placement. 
· Individual students and Site Supervisor complete the Field Agreement Form (Appendix B).
Discussion topic

· Students submit completed Field Agreement Forms to the Field Instructor. Students share with class members the Field Agency they are assigned to, the purpose of the agency, and the types of population(s) served. Also, students describe initial interactions with professional staff and/or supervisor.  
Term “B” (Nov 18-March 30)
The first practitioner training course during Term “B” is TUL550 Service to Marginalized Populations followed by TUL555 Educational Centre Development.  Students receive an orientation to the agency during the Week 1 of each internship, and finalize their Learning Agreement during Week 2. One-on-one supervisory meetings are conducted each week of service. Process Journals are written every two weeks during the term. The four topics addressed in the following field seminar sessions may recycle, if necessary, over the duration of the two internships and assume this level of active engagement in practical training and processing of experience. 
Session 9:  Ethical & Legal Issues [date/time]
Preparation:

· Read: Sweitzer/King, pp. 226-262
· Write: Process Journal: a specific ethical dilemma, following the model suggested in Sweitzer/King, pp. 244-246. What was the problem? What values/ethics accompanied this situation? How did you handle it?  
· Submit signed “Learning Agreement” to field instructor

Discussion topics
· Ethical dilemmas and decision-making: Students share specific cases from their Process Journals; field instructor introduces other cases

· Students’ professional boundaries with and ethical responsibilities toward clients 
· Legal and professional standards: issues of informed consent, confidentiality, dual relationships, technology, and ethics.
Session 10:  Professional Learning and Problem Solving [date/time]
Preparation:

· Read: Sweitzer/King, pp. 192-207
· Write: Process Journal: personal strengths and weaknesses (refer to Appendix H: “Student Self-Assessment Form” in Field Supervision Manual)
Discussion topics
· Problems experienced in the field

· Field experiences that have helped each student recognize their strengths and weaknesses; how to develop strengths and work on weaknesses

Session 11:  Safety, Boundaries, and Burn-Out Prevention [date/time]
Preparation:

· Read: Sweitzer/King, pp. 263-282

· Write: Process Journal: safety risks, boundary issues, and self-care 
Discussion topics
· Potential risks in each students’ field placement setting; methods of providing for the safety of the clients and students

· Boundary issues in each students’ field placement setting; the relationship of boundaries to self-care

· Burn-out prevention strategies.

· “Organizational Ecology” Presentations (see Appendix G in Field Supervision Manual) 
Session 12:  Learning Style, Use of Supervision & Performance Evaluation [date/time]
Preparation:

· Read: Sweitzer/King, pp. 211-225, 45-49
· Write: Process Journal: experiences with supervision in field placement (e.g., cognitive, affective, and behavioral reactions to supervision; relationship with supervisor; communication patterns with supervisor; etc.)

Discussion topics
· Personal learning style and professional use of self
· How to maximize the use of supervision in social work
· The performance evaluation instrument: how it’s used and what it reveals (see Appendix I: “Internship Performance Evaluation Form” in Field Supervision Manual)
·  “Organizational Ecology” Presentations (see Appendix G in Field Supervision Manual) 
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