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Mission and Purpose Statement of APU
Azusa Pacific University is an evangelical Christian community of disciples and scholars who seek to advance the work of God in the world through academic excellence in liberal arts and professional programs of higher education that encourage students to develop a Christian perspective of truth and life.

Master of Arts in Transformational Urban Leadership
The aim of the MA in Transformational Urban Leadership is to increase the capacity of emergent leaders of urban poor movements, with wisdom, knowledge, character and skill.

Course Description

This course guides students in pre-field structuring of resources, preliminary cultural understanding and acquiring skills for language learning within urban poor communities.  This is the first of a three-course sequence.

Expanded Description

The objective of this course is to prepare pre-field for entrance to a different culture, by structuring of resources, equipping language learners pre-field with the appropriate knowledge, dispositions, and skills for independent and ongoing self-directed language and culture learning within urban poor communities, and doing an initial field study.  

Relationship to Other Courses: It lays a prefield foundation for the infield TUL506B and C in-field Language and Culture Learning courses.  It is complemented by TUL520 Urban Spirituality, which seeks to engage in the pre-field personal examination and personal spiritual development required for extended overseas work, TUL500 which lays the theological framework for the degree in a Biblical Theology of Urban Poor Mission and trains students in listening to and telling stories as an entrance to engagement in oral cultures and TUL530 which engages students in the basic elements of engagement by the church with the community in discipling and cell groups. 

This is the first of a three-course sequence.  

Global Learning Outcomes

By the end of the three TUL506A, B and C students will be expected to:
Cognitive:
· Explain the various cultural, social, and political systems that shape the present national and city culture, providing illustrations from first-hand experience with local residents, cultural events, and social institutions. 
· Describe a limited set of independent language- and culture-learning strategies, along with a critical assessment of one’s application of those strategies.
· Critically differentiate financial support structural relationships with local churches, denominations, missions, NGO’s and a trainee overseas worker.
Affective:
· Demonstrate a sincere interest in others and sustained motivation to participate in various cultural, social, and recreational activities as a means of exposing oneself to a local language and culture.
Skill:
· Plan and implement a self-directed program of language and culture learning in one’s host community, and demonstrate the ability to use the host language to meet daily needs and deepen integration into the host community (i.e., an “intermediate low to high” level of the spoken language after seven months of language learning; see “Language Learners Proficiency Scale”. This level will be dependent on the difficulty of the language and other factors and decided on upon individual consultation with the instructor). 
· Established and are managing a support-raising process for either or both personal missions support, or project support in consultation with churches, missions and field leadership.

Course-Specific Learning Outcomes

By the end of TUL506A students will be expected to:

Cognitive (“Know”)
1.1 Explain the historical and contemporary dynamics of the prospective destination country.
1.2 Provide a rationale with biblical support for the need to engage in language and culture learning
1.3 Describe the cultural adjustment process.
1.4 Can differentiate concepts of “Living by faith”, fundraising and being employed by an NGO
in the context of accountability for finances in cross-cultural service.  
1.5  Have an understanding of the concepts of Brewsters’ bonding theory and how to establish a sense of belonging
1.6  Have an understanding of different language and culture learning methodology and techniques

Affective (“Be”)
2.1  Have identified personal learning styles, areas of one’s strengths and weaknesses in effective language learning
2.2  Have sincere interest in others and sustained motivation to participate in various community activities
2.3  Be willing to change living situations to be able to learn effectively
 
Skills (“Do”)
3.1  Plan and implement the first five cycles of a self-directed program of language and culture learning within a local community.
3.2   Have developed and are in process of implementing an urban mission fundraising plan in consultation with home churches, mission, family and friends. 
3.3  Have an understanding of the principles of self-care and cultural adaptation

Course Schedule

Detailed class schedule will be sent to the students on the first day of class.  Class and forum discussion topics spread out throughout the semester will include the following: 

	Language and Culture Learning
	Missional Prayer and Financial Structures

	· Introduction to language and culture learning
· Language community and language helpers (GLUE learning cycle)
· Developing language proficiency
· Listening and speaking
· Vocabulary and grammar
· Personality and learning style
· Needs assessment
· Language learning methodologies
· Learning about each site (previous cohort presenting about their site)
· APU language learning policy
	· Introduction to praying in your finances
· Living by Faith: trusting God
· Defining goals, identifying fears, starting a budget and database
· The ethics: Are you validly able to ask for funds for missions?
· Communicating to your base
· Facebook, blog, website, first newsletters
· Revising your budget and cash flow
· Identifying the groups where you can speak.
· Structuring your network of relationships
· Communicating with church and denominational mission
· Getting cell groups behind you
· Working on your presentation
· The significance of going with a mission
· Reviewing responses to fundraising
· Best case scenarios: testimonies
· Human vs Divine dimensions
· Modifying the plans

	Week 11: Finalize Finalizing Directions
Team confirmation

	Week 13 and 14: : Class Presentations on Language and Country Study
· Finalize Fundraising Meetings
· Presentations on Language and Country Study
· Finalize Travel, 2nd Sign-off on Permissions

	Week 15: Commissioning service



Hours per Week

Language learning to the level of reasonably fluent conversation is essential for success in other aspects of this degree. By the end of the degree this should increase to a high level of fluency.  While most Masters degrees require a research language they usually do not credit hours for this.  APU is accrediting 4 units (approx. 240 hours of a total of 900 hours) of language learning over 3 semesters.  This is much less than the total hours.  The APU courses give you the core structure to then develop the full breadth of learning with your local language school or tutor/language helper.  (See the MATUL Language Learning Policy document for more detail).  

This course in LA gives you:
1. An introduction to the process of language learning.  In it you will learn the first five language cycles, while working with a language helper in LA.  It is not a standard didactic course but is dependent on learning from local experts within the guidelines of the APU course and tested in an exam at the end of the course.   Over a fifteen week term this language component will approximate 5 hours per week for six weeks, including: 1 hours of direct faculty teaching or asynchronous online discussion and synchronous discussion(forums), 1 hours of writing and assessments and an additional 3 hours per week in community language learning and tutoring supervised by the APU faculty through the forum and classroom/SKYPE processes.

2. The other classroom hours will involve teaching on fundraising and acculturation processes.  You will establish an appropriate web of relationships for prayer and financial support, differentiating the methods according to your goals, and personal webs of commitments.

3. Country Study: Once all background personal evaluations, psych and medical testing are discussed, and linkages made to the overseas site, you will do a country study of the place to which you intend to go in preparation for the field. 

	Credit-hour Distribution

	Total approx. hours per week
	Total hours over a term

	1. Direct instruction by discussion 
Face to Face or Skype

	1 clock hour per credit hour 
	15

	2. Faculty-directed instruction 
Readings & research
	
1
	
15

	3. Learning activities and projects (experiential learning)
· Community Language Learning
· Projects
	3 (5 field trips in one semester)
	
15

	4. Assessment (writing)
	1
	15

	Total Hours
	4
	60




Assignments

The following projects, with related forum discussions, are calculated to require approximately 60 hours to complete. Expanded project guides provide step-by-step procedures.  Students must use Assignments and Forum in Sakai to submit all assignments. 

Project 1: Pre-field language-culture self-study
Students complete directed reading and language orientation prior to departing for their country. Students purchase two “best books” from the culture learning section of course bibliography—one on the national culture and one on the regional/city culture. They budget sufficient time to read these books during the weeks leading up to departure. Students create a detailed profile of the host country, culture, and city in outline form, along with five carefully formulated questions that can be explored after arrival. Students discuss their experiences and cultural insights through online Forums discussion posts during the specified time periods. Students follow the Forum discussion guidelines outlined below. Supports Outcomes 1.1 (Approx. 15 hrs; calculated at 30 pages/hr)

· Detailed instructions: see Project #1 Guide in “Course Menu” in Sakai. Submit to “Assignments” in Sakai.
· Required texts: Two texts from “Course Text List” below—one on national culture, and the other on city culture. 

Project 2: Scouting and four language learning cycles
Students will work with language helpers where they complete 5-6 weeks of language cycles for approximately 3 hours/week for a minimum of 15 hours. Students discuss their experiences and cultural insights through online Forums discussion posts during the specified time periods. Students follow the Forums discussion guidelines outlined below. Supports Outcomes 1.7, 3.1 [Note: Together, TUL505A, B and C will represent an introduction and 6-8 months of language study. By the end of that period, most students will be conversational in the host language. It is unusual for a master degree to credit language courses.  Students should expect to invest more than the hours of language study that are credited for each course. Also, Project #2 is completed concurrent with Project #3] (Approx 15 hrs) Supports 1.2,1.3, 1.4, 1.5, 1.6, 2.1, 2.2, 2.3, 3.1
	
· Detailed instructions: see Project #2 Guide in “Course Menu” in Sakai. 
· Required instructional equipment/materials:
· Digital recorder and a supply of batteries
· Digital camera
· Host language dictionary
· Host language text [see ““Course Text List” below, and http://www.lmp.ucla.edu/] 
· Interactive CD ROM language learning software [optional]
· Package of index cards
· Personal photo album

PROJECT 3: Missional prayer and financial structures
Students analyze their role as an trainee internationalist (missionary, worker, NGO employee) engaged in serving the poor during the next eighteen month , and based on interviews with family, church leadership, denominational leadership and city coordinators overseas deduce an appropriate web of financial and prayer support relationships.  An appropriate communications strategy developing a database, using mail, web, and social media is implemented. Prayer leaders and point people are appointed establishing meetings for communication.  During the prefield break over Christmas (2nd week of Dec-1st week of January) students will engage more directly with home churches, family and potential supporters. Supports Outcomes 1.4, 3.2 (Approx. 15 hrs.) 

· Detailed instructions: see the Assignment in Sakai.

Required texts: 

1. Dickerson, Lonna J. (2011). Resources for second language learners CD. Institute for Cross-Cultural Training (or the latest version). 
We will use various materials from this CD in this class.  The CD can be downloaded with $5 fee.  The link will be provided to registered students.  Some of the articles included in the CD can be viewable at http://www2.wheaton.edu/bgc/ICCT/
2. Plueddemann, J. (2009). Leading across cultures: effective ministry and mission in the global church. Downers Grove Ill: IVP Academic. (Used in TUL506B and C)  
3. Slimbach, Richard. (2011). Loosed tongues. World Wise Books.
4. MATUL cohort. (2014). In-field Self Care-A MATUL Field Guide.  
5. MATUL Language Acquisition Procedure and Policy.
6. Brewster, Thomas E. and Elizabeth S. Brewster. (1997). Language learning and Mission. LEARN syllabus and video guide. Lingua House. 
7. Each semester, read at least two books/articles each for language-learning texts and culture-learning texts. See below section on Local Language-Culture Book List for a list of books in your target language-culture. 
4. Following two are optional but are highly recommended books to purchase.  If you don’t have plans to attend a language school you are required to purchase them.  You may want to share the cost and purchase one for each location and you can share these resources as a team.
a. Brewster, E. T., and Elizabeth S. Brewster. (1976). Language Acquisition Made Practical (LAMP). Pasadena: Lingua House.  
b. Moran, Patrick R. (2002).  Pro Lingua’s Color Lexicarry. 3rd Edition. Prolingua. 
5. A manual on People and support raising (tbd)

Assignment Completion

To receive credit, all course assignments are to be completed and submitted on time, as recorded in the Assignments tool within the online course.  (If there is a discrepancy between the way the assignment is listed here and in the assignment tool, use that which is defined in the tool, as it will be the latest version and may have been improved with student feedback).  

Course Policies

Preparation and Participation: Logging into your online class in Sakai, being fully prepared, participating actively in discussions and online activities are important components of this part of your grade for the course.  Failure to participate, login, or submit assignments must be discussed with the professor.  Make-up work may be negotiated for non-participation due to medical or emergency reasons.

Forum Discussion Guidelines

Online Discussion is a “threaded” dialog or conversation that takes the form of a series of linked messages by students and instructor, organized topically. The discussion enables students to exchange project-related insights from geographically dispersed locations. By structuring discussion of intercultural concepts and experiences with peers in other cultures, as opposed to discussion with peers in the same host culture, students are encouraged to focus on the essence of each situation. Pushed to be active participant-observers in their respective cultures, students have the rare opportunity to move from mere description of local realities to cross-cultural comparative analysis.

During Forums discussions, students interact with content (e.g., assigned readings, common language and culture learning experiences), their classmates (via discussion, debate, peer review), and the instructor (as I seek to coach, teach, guide, and support learners). All students have a “voice” in Forums discussions. I do not seek to “control” the communication. Because it is asynchronous, Forums discussion affords participants the opportunity to reflect on their classmates’ contributions while creating their own, and on their own writing before posting them. Please note that online threaded discussions are not online chats. My expectation is that using this tool will create mindfulness among students and encourage a culture of reflection. Compose your “substantial” posts in an MS Word document and then post in the Forums, in case you lose the content while online. 

To make this process work for all, “posts” must be made during specified time periods. After the end-date, the discussion threads will be read-only: you will be able to go back and reference the discussions, but you won’t be able to add more posts; they will be “locked.”

Of course, this means that we need to also start and finish our project-specific fieldwork and study within those same time periods. To do this, we need to stay healthy, focused, and organized. The relationships we form and maintain with classmates and instructor complement the many associations being formed within your host community. As “iron sharpens iron,” each student’s contribution enhances the learning of all other students, and feeds back into our life within our host communities. 

Procedure
· Begin a particular project within the specified time period
· Each student posts an initial post to the topical question posed by the instructor. 
· Students interact with each other’s posts. 

Guidelines for participation
· Students adhere to specific timeframes for discussion.
· For each topic, each student contributes at least three (3) substantial posts—one initial post and two responses to peers.
· Students pay attention to the quantity/timeliness and quality of their postings (see rubric below)

Assignments

	Assignments
	Weight/Points

	1. 	Project 1: Prefield culture self-study
	Evaluative criteria: completeness; outline organization; outline detail; depth of research questions; analytic depth; writing quality
	20%
10 pts.

	2. 	Project 2: Language cycles
	Evaluative criteria: sustained relationship with language helper; arrangement of a language “route”; organization, detail, and depth of analysis, and writing quality of the language learning journals
	50%
50 pts. 

	3. 	Project 3: Missional prayer and financial structures
	Evaluative criteria: completeness; descriptive detail; analytic depth; writing quality
	25%
10 pts.

	4.	Online forums discussion
Evaluative Criteria: breadth of discussion of concepts from readings; depth of expression of perspectives and depth of questions for readers; integration of ideas; connectedness of thoughtful reflection; stimulates additional conversation; sensitivity towards others views; contribution to discussion; comprehensible writing mechanics; Timeliness 
	5%
5 pts.

	Total:
	100%
100 pts.



Grades are assigned according to the following levels of proficiency:

	
	APU

	Grade
	GPA
	Numeric

	A+
	
	Not given

	A
	4.0
	95-100

	A-
	3.7
	92-94.99

	B+
	3.3
	89-91.99

	B
	3.0
	84-88.99

	B-
	2.7
	81-83.99

	C+
	2.3
	78-80.99

	C
	2.0
	73-77.99

	C-
	1.7
	70-72.99

	D+
	0
	69-69.99

	D
	0
	68-68.99

	D-
	0
	65-67.99

	F
	0
	0-64.99

	Inc.
	
	


	
Your final grade is a reflection of a combination of your talent, effort and achievement, not effort alone. Different students may earn very different grades, even though they expend the same amount of time and energy. The meanings I attach to “A”, “B”, “C”, “D” and “F” grades are as follows: 

	A 
	Outstanding performance: shows intrinsic interest in the course and subject; consistently asks penetrating questions and/or offers thoughtful reflections during Forum discussions; demonstrates exceptional intelligence and creativity in project reports; earns high scores on course assignments—usually the highest in the class. 


	B 
	Above average student in terms of participation, preparation, attitude, initiative in asking questions, time management, and assignment quality.


	C
	Average or typical student in terms of participation, preparation, attitude, initiative in asking questions, time management, and assignment quality.


	D
	Below average or atypical student in terms of participation, preparation, attitude, initiative in asking questions, time management, and assignment quality — minimally passing in performance.


	F
	Repeat course.  Inadequate/insufficient performance.
		



Course Policies

Class attendance:  Students are required to join in the face to face or class SKYPE discussions each week, with an opening statement in response to one of the questions and 2 responses to others comments later in the week in the online forums.  This gives the core coherence to the online learning process. .

Make up and extra credit:  If a student has an “excused” absence from a week’s work that delays an assignment, they may make that up within the next week.  If they have no excuse from the weeks work, they will receive a 10% drop in grade if submitted the next week, and 20% if submitted two weeks later.  Assignment will not be accepted three weeks late.   We all tend to mess up on an assignment, so there is recourse in one extra credit assignment for 2 extra marks. 

Incompletes: The grade of “Incomplete” can only be given in the case of a verified personal/family emergency and with the approval of the course professor and the college dean.

Attendance in the online SKYPE calls or discussions is an essential in any learning community, as each class builds on the previous, paradigms reflecting an expanding matrix of foundational to complex ideas.

In the MATUL, it is easy for local leaders to wish to use the foreigner as an extra worker in the ministry.  To succeed in your studies, church involvement should be limited to Sundays and one night per week.  Your primary objective is not to respond to every request for ministry but to complete your masters, learning as you go.  You are strongly advised to advise your pastor that you are restricted to Sunday activities and one other night.

Academic Integrity: The mission of Azusa Pacific University includes cultivating in each student not only the academic skills that are required for a university degree, but also the  characteristics of academic integrity that are integral to a sound Christian education.  It is therefore part of the mission of the university to nurture in each student a sense of moral responsibility consistent with the biblical teachings of honesty and accountability.  Furthermore, a breach of academic integrity is viewed not merely as a private matter between the student and an instructor but rather as an act that is fundamentally inconsistent with the purpose and mission of the entire university.  A complete copy of the Academic Integrity Policy is available in the Office of Student Life, the Office of the Vice Provost for Undergraduate Programs, and online.

References to author and text must be included whenever the author is quoted or ideas used.  This is simple respect. Use the APA6 Author-Date system.  It is required that you get a copy of EndNote from IMT or the Library for keeping your references over the years.  It will do most of the formatting for you. 

Disability Procedure:  Students in this course who have a disability that might prevent them from fully demonstrating their abilities should communicate with the MATUL program director, as soon as possible to initiate disability verification and discuss accommodations that may be necessary to ensure full participation in the successful completion of course requirements.

Satisfactory progress in the degree requires a GPA of 3.0 or above, across your courses.

Returns:  We will attempt to grade work the week submitted though this is not always feasible.  The course work and grades will be open to view two weeks after the end of the course.

Fairness: Course outlines, grading rubrics etc., are not legal contracts, where you pay for a grade according to predetermined standards, but are submitted to you to give some understanding of the basis of grading and fairness.  However grading of papers is multivariate and to some extent will always include the subjective, based on years of experience, and at times tailored to the learning process of the student, or accommodating specific needs.  In this class across several cities, the context is different, the contracts with partnering groups are different, learning contracts are set up in some cities prior to class that allow for equivalency, living conditions affect capacity, content of prior degrees affect the level of difficulty for some students in some courses, so fairness requires that each students work will be graded within these limitations.  You are competing with yourself not others.

University or Department Policies: All university and departmental policies affecting student work, appeals, and grievances, as outlined in the Graduate Catalog and/or Department Handbook will apply, unless otherwise indicated in this syllabus.

Support Services:  There are many available support services for graduate students including the Graduate Center, Regional Centers, Libraries, Computer Center, Media Center, Writing Center, Counseling Center, and International Center. See the Graduate Catalog for more details.

In addition to these there is the Learning Enrichment Center. Students in this course who have a disability that might prevent them from fully demonstrating their abilities should meet with an advisor in the Learning Enrichment Center as soon as possible to initiate disability verification and discuss accommodations that may be necessary to ensure full participation in the successful completion of course requirements.

Writing Assignments: papers are due on assigned dates.  All assignments should be: 
1. Times New Roman or Cambria, single spaced, 12 point 
1. 1 inch margins
1. Titled, Name and date in right upper corner, 
1. Page numbers in right lower corner 
1. single spaced
Late assignments will be deducted 5% for each week late (1 week late = 5% deduction, 2 weeks = 10% deduction).  After 2 weeks they receive a zero.  If late please note at the top left  “1 week” or  “2 weeks”. 

Study time: 
In the MATUL it is easy for local leaders to wish to use the foreigner as an extra worker in the ministry.  To succeed in your studies, church involvement should be limited to Sundays and one night per week.  Your primary objective is not to respond to every request for ministry but to complete your masters, learning as you go.  You are strongly advised to advise your pastor that you are restricted to Sunday activities and one other night.

Copyright Responsibilities:  Students and faculty are both authors and users of copyrighted materials.  As a student you must know the rights of both authors and users with respect to copyrighted works to ensure compliance. It is equally important to be knowledgeable about legally permitted uses of copyrighted materials. Information about copyright compliance, fair use and websites for downloading information legally can be found at http://apu.libguides.com/content.php?pid=241554&search_terms=copyright

Information literacy is defined as “a set of abilities requiring individuals recognize when information is needed and have the ability to locate, evaluate, and use effectively the needed information” (American Library Association, 1989). In this course, teaching and learning processes will employ the following information literacy standards, as endorsed by the American Association for Higher Education (1999), the Association of College and Research Libraries (2000), and the Council of Independent Colleges (2004). The students in this course will: 
•	determine the nature and extent of the information needed.
•	access needed information effectively and efficiently.
•	evaluate information and its sources critically and incorporates selected information into his or her knowledge base and value system.
•	individually or as a member of a group, use information effectively to accomplish a specific purpose.
•	understand many of the economic, legal, and social issues surrounding the use of information and accesses and uses information ethically and legally. 

Emergency procedures: it is highly recommended that you leave the class title, room and 
building location, and the APU campus main phone number ((626) 969-3434 with family 
and/or other contacts you wish to be notified in case of an emergency. 

Legal Disclaimer: This course is in constant development and may change at the professor's discretion.  All effort is made to not materially change major assignments once they have been begun, and if so to do so to the students' advantage. Grading rubrics are not a legal entity but simply a helpful guide to the student as to some elements the professor uses to grade, as grading involves considerable subjectivity.  Creativity is encouraged and alternatives to assignments recognized, but normally should be negotiated beforehand.

Local Language and Culture Learning Text List

Search for books and articles on APU library website http://www.apu.edu/library. Search using key words.  For example, “India culture” or “Hindi language”. Start collecting local language/culture resources you can use before you go overseas, and read at least two book/articles each on local culture and local language.  Resources on language include survival language, language textbooks and dictionaries as well as articles, books, websites and other information.   Once you are in your host country, you may not have access to much printed materials. Then utilize the eBooks and eJournals that are available to all APU students; go to the left column under Format, click “EBOOKS” or “EJOURNALS”.  Search also for your language at UCLA Language Materials Project http://www.lmp.ucla.edu/Default.aspx Also search http://languageculturelearning.wordpress.com/.(Some pages are password protected.  If asked for a password, enter: matul!—remember to put the exclamation mark at the end).  Below are some suggested readings.

	SITE
	CULTURE LEARNING TEXTS

	LANGUAGE LEARNING TEXTS

	Specific Sites
	[Select two total: one on national culture one on city-specific culture]
	[Select two language texts] 

	India
	Wolpert, S. (2008). A new history of India, 8th ed. Oxford University Press. 
Sen, A. (2006). The argumentative Indian: Writings on Indian history, culture and identity. Picador.
Soundararajan G. I. (2000). Indian culture and Christianity. Secunderabad: OM Books.
Dreze, J. & Sen, A. (2002). India: Development and participation. Oxford University Press. 
Varma, P. (2004). Being Indian. New Delhi, Penguin Books.
	Hart, K. (1999). Tamil for beginners. Berkeley: University of California Berkeley; or
Sadasivam, M., Upadhyaya, U.P., & Krishnamurthy, N.D. (1999). Conversational Tamil: A Microwave Approach. Sree Venkateswara Printing Press.
Schiffman, H. (1999). A reference grammar of spoken Tamil. Cambridge: Cambridge University Press.
Jain, U. (1995). Introduction to Hindi grammar. Berkeley: University of California Berkeley.
McGregor, R. S. (1997). Oxford Hindi-English dictionary. Oxford University Press.

	Kenya





	Sobania, N. W. (2003). Culture and customs of Kenya. Westport, CT: Greenwood Press.
Miller, N. and Yeager, R. (1993). Kenya: The quest for prosperity, 2nd ed. Westview Press.
Granqvist, R. (2004). Bulldozer and the word: Culture at work in postcolonial Nairobi. Peter Lang. 

	Russell, J. (2003). Teach yourself Swahili, 2nd ed. McGraw Hill. [Complete Course Package (Book + 2 CDs)]
Awade, N. (2000). Swahili-English, English-Swahili dictionary. New York: Hippocrene Books

	Brazil
	[bookmark: _GoBack]McCann, Bryan. (2013). Hard times in the marvelous city. London: Duke University Press. 
Levine, R. M., & Crocitti, J. J. (1999). The Brazil reader: history, culture, politics. Durham, NC: Duke University Press.
Page, J. A. (1995). The Brazilians. Reading, Mass.: Addison-Wesley. [image: external link: ]
Perlman, J. E. (2010). Favela: four decades of living on the edge in Rio de Janeiro. Oxford: Oxford University Press. [image: external link: ]
Rohter, L. (2010). Brazil on the rise: the story of a country transformed. New York, NY: Palgrave Macmillan. [image: external link: ]
Roett, R. (2011). The new Brazil. Washington, D.C.: Brookings Institution Press. [image: external link: ]

	Lima, E. E., & Iunes, S. A. (2001). Falar ler escrever– português: um curso para estrangeiros (2a. ed.). São Paulo: Editora Pedagógica e Universitária. Textbook
Nitti, J. J., & Ferreira, M. J. (2005). 501 Portuguese verbs: fully conjugated in all the tenses, in a new easy-to-learn format, alphabetically arranged (2nd ed.). Hauppauge, N.Y.: Barron’s Educational Series. [image: external link: ]




	Philippines




	Karnow, S. (1990). In our image: America's empire in the Philippines. Ballantine Books.
Agoncillo, T.A. (1990). History of the Filipino People, 8th ed. Quezon City: Garotech Publishing.
Jocano, F. L. (1984). Slum as a way of life. University of Philippines Press.
Maggay, M. (1987). The gospel in Filipino context. Metro Manila: OMF Literature Inc.
Grigg, V. (2004). Companion to the poor. Chennai: YWAM Publishing
Roces, A. (2009). Culture Shock! Philippines. Marshall Cavendish.

	Romero, V.E. (2004). Learn Filipino, Book One (with Discs 1 and 2). Magsimba Press
Ramos, T. (1985). Conversational Tagalog: A functional-situational approach. Honolulu: University of Hawai’i Press. 
English, L. (1997). English-Tagalog dictionary. Manila: National Bookstore. 
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