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College of Liberal Arts and Sciences

Department of Global Studies & Sociology

Master of Arts in Transformational Urban Leadership (MATUL) Program

Department of Global Studies

Mission and Purpose

APU Mission

Azusa Pacific University is an evangelical Christian community of disciples and scholars who seek to advance the work of God in the world through academic excellence in liberal arts and professional programs of higher education that encourage students to develop a Christian perspective of truth and life.

The aim of the MA in Transformational Urban Leadership is to increase the capacity of emergent leaders among the urban poor, with wisdom, knowledge, character and skill across the full range of leadership dynamics of urban poor movements.

The mission of the MA in Transformational Urban Leadership is to prepare men and women of wisdom who can give leadership to movements of the gospel of the Kingdom among the world’s billion urban poor.
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	Summer 2011

Term dates: May 9-July 29, 2011

Richard Slimbach, 626/815-6000 x 3717 (campus)

 rslimbach@apu.edu, fax: 626-815-3871




Course Description

This course guides students in acquiring the appropriate knowledge, dispositions, and skills for independent and ongoing language and culture learning within urban poor communities. This is the first of a two-course sequence. 
Global Learning Outcomes

By the end of both TUL505A and TUL505B students will be expected to:
Cognitive

· Explain the various cultural, social, and political systems that shape the present national and city culture, providing illustrations from first-hand experience with local residents, cultural events, and social institutions. 

· Describe a limited set of independent language- and culture-learning strategies, along with a critical assessment of one’s application of those strategies.
Affective
· Demonstrate a sincere interest in others and sustained motivation to participate in various cultural, social, and recreational activities as a means of exposing oneself to the local language and culture in naturalistic settings.
Skill

· Plan and implement a self-directed program of language and culture learning in one’s host community, and demonstrate the ability to use the host language to meet daily needs and deepen integration into the host community (i.e., an “intermediate-mid” level of the spoken language after three months of language learning; see “Language Learners Proficiency Scale”).
Course-Specific Learning Outcomes
By the end of TUL505A students will be expected to:

1.  Cognitive (“Know”)

	Level
	Competency

	Global
	1.1 
Explain the historical and contemporary dynamics of the country’s colonial past and contemporary linkages to the outside world (e.g. “mail-order brides”; the Indian and Philippine diaspora; tourism; international trade).

1.2
Explain the ways in which “modern” development and “traditional” culture interact, and the global forces that are reshaping identity and desire.



	National
	1.3
Explain the general personality traits, cultural patterns, and national character (e.g. “Indian,” “Pilipino,” “Kenyan,” etc.) of the host society. 

1.4
Explain events in the host country’s history that shaped its national and regional 
languages.



	City
	1.5
Explain the growth and development of your host city from a scattered collection of towns and villages to a major metropolitan area. 



	Community
	1.6
Provide a rationale with biblical support for the need to engage in language and 
culture learning.

1.7
Describe a limited set of independent language- and culture-learning 
techniques.

1.8
Describe the cultural adjustment process, along with personal examples of 
those phenomena associated with it.




2.  Affective (“Be”)

	Level
	Competency

	National
	2.1
Demonstrate an awareness of the human tendency to glorify one’s own cultural and national identities, and to misperceive and misjudge others.  

2.2
Demonstrate an awareness of the privileges and prerogatives that generally attach to one’s skin color, nationality, native language, and social class that are not available in either kind or degree to most members of the host society.  



	City
	2.3
Demonstrate a willingness to participate in various cultural, social, and recreational activities with host family and community members as a means of exposing oneself to the local language and culture in naturalistic settings. 



	Community
	2.4
Articulate one’s negative reactions (e.g., fear, impatience, frustration, anger, disgust, defeat), as well as the pleasures, associated with participating in unfamiliar and stress-producing settings. 

2.5
Demonstrate a sincere interest in others and their life ways as potential sources of companionship, collaboration, and wisdom.



	Family
	2.6
Demonstrate a willingness to try out ways of meeting basic needs (e.g. eating, bathing, shopping, and interacting) that are valued within the host family and broader community. 


3.  Skills (“Do”)

	Level
	Competency

	Community
	3.1
Plan and implement a self-directed program of language and culture learning within one’s host community.




Course Activities

The following projects, with related threaded discussions, are calculated to require approximately 160 hours to complete, and are valued at three (3) graduate units. Expanded project guides provide step-by- step procedures. 

Project 1: Pre-field culture and language self-study

Students complete directed reading and language orientation prior to program start-up. Students purchase two “best books” from the culture learning section of course bibliography—one on the national culture and one on the regional/city culture. They budget sufficient time to read them during the weeks leading up to departure. Students create a detailed profile of the host country, culture, and city in outline form, along with five carefully formulated questions that can be explored after arrival. Students discuss their experiences and cultural insights through online posts during the specified time periods. Students follow the threaded discussion (TD) guidelines outlined below. Supports Outcome(s) 1.1, 1.2, 1.3, 1.4, 1.5, 1.6, 1.7, 1.8  (Approx. 35 hrs; calculated at 15 pages/hr)
· Detailed instructions: see Project #1 Guide here. [Dan, please put placeholder]
· Threaded discussion time period: ______________
· Required texts: Two texts from “Course Text List” below—one on national culture, and the other on city culture. 
Project 2: Intensive language course

Students utilize the services of a language school or a language coach where they complete a 5-6 week language course for approximately 3 hours/day, 5 days/week for a minimum of 75 hours. Students discuss their experiences and cultural insights through online posts during the specified time periods. Students follow the threaded discussion (TD) guidelines outlined below. Supports Outcome(s) 1.7, 3.1 [Note: TUL505A and TUL505B will, together, represent 6-8 months of language study. By the end of that period, most students will be conversational in the host language. Most students should expect to invest more than the 75 hours that are credited for each course. Also, Project #2 is completed concurrent with Project #3]

· Detailed instructions: see Project #2 Guide here. [Dan, please put placeholder]
· Threaded discussion time period: ______________
· Required texts and equipment: 
· Richard Slimbach, Loosed Tongues. World Wise Books, 2011. [Available as pdf here.] [Dan, please put placeholder]
· Michael Janich, Speak Like a Native. Paladin Press, 2004. [Purchase from Amazon]
· Oxford Picture Dictionary [most recent edition]
· David I. Smith and Barbara M. Carvill, The Gift of the Stranger: Faith, Hospitality, and Foreign Language Learning. Eerdmans, 2000. [Ch. 1 here & Ch. 4 here] [Dan, please put placeholder]
· Milton Bennett, “How Not to be a Fluent Fool: Understanding the Cultural Dimesnion of Language”
http://www.sit.edu/SITOccasionalPapers/feil_appendix_k.pdf 

· "What? Me Worry about Language Learning?" by Greg Thomson

· "Leave Me Alone! Can't You See I'm Learning Your Language?" by Greg Thomson 

· "A Brief Overview of Language" by Reid Wilson

· "What Does It Mean To "Learn" a Language?" by Reid Wilson

Required instructional equipment/materials

· Digital recorder and a supply of batteries

· Digital camera

· Host language dictionary

· Host language text [see ““Course Text List” below, and http://www.lmp.ucla.edu/ ] 

· Interactive CD ROM language learning software [optional]

· Package of index cards

· Personal photo album

Project 3: Community orientation project 

Students complete and report on 10 “orientation”-type exercises within a select urban poor community (typically closest to where they are living). The project is designed to give students practice in structured observation within a specific community setting while assisting them to get a “lay of the land” as newcomers in an unfamiliar community. Each week students reflect on their experiences in light of their culture self-study reading, recording what they learn in their fieldbook. Students discuss their experiences and cultural insights through online posts during the specified time periods. Students follow the threaded discussion (TD) guidelines outlined below. Supports Outcome(s) 1.7, 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7  (Approx. 15 hrs.) 
· Detailed instructions: see Project #3 Guide here. [Dan, please put placeholder]
· Threaded discussion time period: ______________
· Required texts and equipment: None

Threaded Discussion Guidelines

Online Discussion is an ‘threaded’ dialog or conversation that takes the form of a series of linked messages by students and instructor, organized topically. The discussion enables MATUL students and to exchange project-related insights from geographically dispersed locations. By structuring discussion of intercultural concepts and experiences with peers in other cultures, as opposed to discussion with peers in the same host culture, students are encouraged to focus on the essence of each situation. Pushed to be active participant-observers in their respective cultures, students have the rare opportunity to move from mere description of local realities to cross-cultural comparative analysis.

During threaded discussions, students interact with content (e.g. assigned readings, common language and culture learning experiences), their classmates (via discussion, debate, peer review), and with instructors (as they seek to teach, guide, correct, and support learners). Messages in a given thread share a common topic and are linked to each other in the order of their creation. All students have a “voice” in TDs, with no one able to dominate the conversation. Even the instructor can’t “control” the communication. Because it is asynchronous, TD affords participants the opportunity to reflect on their classmates’ contributions while creating their own, and on their own writing before posting them. This tends to create a certain mindfulness among students and encourages a culture of reflection in an online course. 
To make this process work for all, “posts” must be made during specified time periods. Of course, this means that we need to also start and finish our project-specific fieldwork and study within those same time periods. To do this, we need to stay healthy, focused, and organized. The relationships we form and maintain with classmates and instructor complement the many associations being formed within your host community. As “iron sharpens iron,” each student’s contribution enhances the learning of all other students, and feeds back into our life within our host communities. 

Procedure

· Begin a particular project within the specified time period
· Wait for the instructor to poses a topical question.
· Students post responses to the topic question. 
· Students interact with each other’s responses. 
· Instructor interacts with student responses—redirecting the discussion when necessary to improve participation, while also encouraging the exploration of topic-related issues 
Guidelines for participation

· Students adhere to specific timeframes for discussion and reflection.

· For each topical thread, each student contributes at least three (3) posts.

· Students pay attention to the quantity/timeliness and quality of their postings (see rubric below)

Assessment rubric

	
	1
	2
	3
	4

	Quantity and timeliness of post
	· Does not respond to most postings; rarely participates freely

· Appears indifferent to learning community


	· Responds to most postings several days after initial (scheduled) discussion; 

· Takes limited initiative
	· Responds to most postings within a 24-hour period; 

· Rarely requires prompting to post
	· Consistently responds to posting in less than 24 hours

· Shows initiative in motivating group discussion’ 

	Quality of post


	· Posts topics unrelated to discussion topic; 

· Appears “rushed” with poor spelling/ grammar and unclear expression
	· Occasionally posts off topic; offers short posts with limited insight on the topic; 

· Difficulty in expressing ideas clearly
	· Frequently posts topics related to discussion topic

· States opinions and ideas clearly; contributes insights to topic
	· Consistently posts topics related to discussion topic

· Clear, creative expression of ideas and opinions




Project Assessment (Components of Final Grade)
	Project
	Weight/

Points

	1. 
Culture and language self-study


Evaluative criteria: completeness; outline organization; outline detail; analytic depth; on time submission
	20%

20 pts.

	2. 
Intensive language course

Evaluative criteria: sustained relationship with language school and/or coach; arrangement of a language “route”; organization and detail of language learning journals; oral proficiency exam
	50%

50 pts. 

	3. 
Community orientation project 


Evaluative criteria: completeness; descriptive detail; analytic depth; writing quality; # and depth of online postings.
	10%

10 pts.

	4.
Online discussion
Evaluative criteria: quantity and timeliness of post; quality of post

	20%

20 pts.

	Total:
	100%

100 pts.


Course grade calculated on a 100-point scale as follows: 

100-90 points (A); 89-80 points (B); 79-70 points (C); 69-60 pts (D)

Course Text List
	Site
	Culture Learning Texts


	Language Learning Texts

	All Sites
	Fetterman, D. (2007). Ethnography: Step-by-step, 3rd ed. Sage Publications.


	Slimbach, R. (2011). Loosed tongues. World Wise Books

Michael J. (2004). Speak like a native. Paladin Press, 2004



	India
	[Select two]

Wolpert, S. (2008). A new history of India, 8th ed. Oxford University Press. 
Sen, A. (2006). The argumentative Indian: Writings on Indian history, culture and identity. Picador.
Soundararajan G. I. (2000). Indian culture and Christianity. Secunderabad: OM Books.
Dreze, J. & Sen, A. (2002). India: Development and participation. Oxford University Press. 
Varma, P. (2004). Being Indian. New Delhi, Penguin Books.

[Search for one city-specific study]

	[Select language-appropriate texts] 

Hart, K. (1999). Tamil for beginners. Berkeley: University of California Berkeley; or
Sadasivam, M., Upadhyaya, U.P., & Krishnamurthy, N.D. (1999). Conversational Tamil: A Microwave Approach. Sree Venkateswara Printing Press.

Schiffman, H. (1999). A reference grammar of spoken Tamil. Cambridge: Cambridge University Press.

Jain, U. (1995). Introduction to Hindi grammar. Berkeley: University of California Berkeley.

McGregor, R. S. (1997). Oxford Hindi-English dictionary. Oxford University Press.


	Kenya


	Sobania, N. W. (2003). Culture and customs of Kenya. Westport, CT: Greenwood Press.

Miller, N. and Yeager, R. (1993). Kenya: The quest for prosperity, 2nd ed. Westview Press.

Granqvist, R. (2004). Bulldozer and the word: Culture at work in postcolonial Nairobi. Peter Lang. 


	Russell, J. (2003). Teach yourself Swahili, 2nd ed. McGraw Hill. [Complete Course Package (Book + 2 CDs)]

Awade, N. (2000). Swahili-English, English-Swahili dictionary. New York: Hippocrene Books


	Philippines


	Karnow, S. (1990). In our image: America's empire in the Philippines. Ballantine Books.

Agoncillo, T.A. (1990). History of the Filipino People, 8th ed. Quezon City: Garotech Publishing.

Jocano, F. L. (1984). Slum as a way of life. University of Philippines Press.

Maggay, M. (1987). The gospel in Filipino context. Metro Manila: OMF Literature Inc.
Grigg, V. (2004). Companion to the poor. Chennai: YWAM Publishing

Roces, A. (2009). Culture Shock! Philippines. Marshall Cavendish.


	Romero, V.E. (2004). Learn Filipino, Book One (with Discs 1 and 2). Magsimba Press

Ramos, T. (1985). Conversational Tagalog: A functional-situational approach. Honolulu: University of Hawai’i Press. 

English, L. (1997). English-Tagalog dictionary. Manila: National Bookstore. 


	Haiti


	Arthur, C. (2002). Haiti in focus: A guide to the people, politics, and culture (In Focus Guides). Interlink Publishing Group.
Farmer, P. (2005). The uses of Haiti, 3rd ed. Common Courage Press.

Dubois, L. (2005). Avengers of the new world: The story of the Haitian revolution. Harvard University Press.

Davis, W. (1997). The serpent and the rainbow. Simon & Schuster.
Trost, M. (2008). On that day, everybody ate: One woman's story of hope and possibility in Haiti. Koa Books.

Laguerre, M. (1982). Urban life in the Caribbean: A study of a Haitian urban community. Schenkman.
 
	Turnbull, Wally. 2000. Creole made easy. Mountain Maid Self Help Project.

Valdman, A. (2006). Ann Pale Kreyòl (APK). Chamoiseau D'anticat, Edwige, ed. Roumain, Jacques Edition.




Potential Topics for Threaded Discussion (TUL505A & TUL505B)
	Focus on Language
	Focus on Culture 

	· Course introduction

· Language- and culture-learning in biblical perspective

· Language history and variation


	· Outlines of national history

· Core features of national identity (discussion of pre-field readings)

	· Language learning principles

· Motivation and learning styles

· What successful language learners do (learning strategies)


	· Historical development of host city

· The “dual city”: skyscrapers and shantytowns

· The family in slum communities/the politics of third world women



	· Community-based language learning

· Setting proficiency goals to meet daily needs

· Developing a language learning plan

· Keeping a fieldwork journal 

· Maximizing language school learning


	· The cultural adjustment process

· Ethnographic field study

· Participant observation

· Focused conversations and interviews

· Community “asset mapping”



	· Community-based language learning (cont.)

· Transitioning to independent language learning

· Learning with a language coach

· Developing a daily “learning cycle”


	· Ethnographic field study (cont.)

· Fieldnote writing

· Data analysis

· Ethnographic report writing



	· Language task briefings 

· People-watching (observation) tasks

· Listening and communication tasks

· Using a recorder

· Cultivating a network of community language helpers

· Evaluating progress

· Finalizing the Learning Contract


	· Fieldwork project briefings 

· Community Orientation Project

· Event participation

· Family Interviews Project

· Family Life

· Family Matters

· Spiritual identity

· Village Study Project
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