Memorandum of Understanding
Azusa Pacific University and Asian Theological Seminary
This MOU between APU and ATS details the following common understandings regarding:

1. 
Core values [pending revisions]
· Urban poor focus: Student learning involves the wholistic empowerment of the urban poor rather than merely providing professional credentials. 
· Leadership development: the development of emergent leaders students’ leadership and managerial capacity under the tutelage of senior practitioners and educators

· Movement generating: training of leaders who evidence the potential to catalyze or strengthen redemptive movements, large or small, through networking, coalition-building, and creative problem-solving. [church-planting statement] 
· Practice-oriented: theoretical study is integrated with experience-based learning so that students don’t merely learn about urban poor realities, but are directly engaged with urban communities through each of their courses 

· Community: forming a learning community alongside residents of local slums supported by program faculty, field supervisors, and community mentors. 
· Reign of God: Students learn a reverence for the life of God in the whole of creation, serving the God of justice and justification, who is especially concerned to “uphold the cause of the oppressed, to give food to the hungry, to set prisoners free, and to give sight to the blind (Ps. 146:7-9). 
· Conversational theology: Learning is based from the stories of the poor as these engage the stories of the scriptures,  resulting in transformational conversations.  Local theologies from among the poor result. (Local theologizing.  Students learn to relate the “text” of Scripture and theology to the context of community issues.)
· Incarnational lifestyle: Rather than being sequestered in an academic compound, students learn to enter the pain and problems of resource-poor residents through direct, first-hand encounters 
· Transformational pedagogy. An incarnational community that embraces a teaching-learning process characterized by: 
· Self-limitation -- relinquishing some of the privileges and prerogatives associated with a lifestyle of comfort, convenience, and indifference.  

· Involvement -- entering into direct, physical relationship with slum life rather than merely learning about it.  

· Multiple perspectives -- valuing different points of view related to complex problems, and make informed moral judgments and commitments.
· Responsibility – recognizing that the ultimate purpose of training as not merely the understanding, but also the application, of knowledge, skill, and personal resources in the transformation of God’s good creation.  

· Redemption -- shaping a vision of a renewed creation that challenges “what is” in terms of “what ought to be.”  

· Collaboration.  Since our Lord is Lord of all, we network as broadly as possible with a variety of community “partners,” especially in relation to students’ practical training in slum schools, health clinics, business enterprises, and neighborhood associations. While many of these partners will be Protestant Christians (“allies”), there may also be those of different faiths but like passion (“co-belligerents”) who agree to join MATUL students in the difficult task of making the world a better place to live. We share the conviction of theologian and martyr Dietrich Bonhoeffer: that everything moving forward towards the overcoming of disintegration, distress, and disease at the same time moves backward to the “reconciliation of all things in Jesus Christ.” 
2.
Curricular content

3.
Program pedagogy

The MATUL program is to feature a learning-centred, experience-based, practice-oriented pedagogy (vs. being teaching-centred and information dissemination-based, abstracted from the community). Faculty tend to teach the way they were taught, and how most of us have been taught is through teacher-fronted lectures and small group discussions in classrooms embedded within campus compounds. This teaching-learning format, alone, will not enable us to achieve program outcomes. A number of assumptions underlying the conventional model need to be challenged, especially the belief that the path of knowing begins with the mind, viewed as a “storehouse” to be filled with knowledge and skills than as human potential to be developed through its own activity (like learning to ride a bicycle). Another assumption is that relevant knowledge exists “out there,” divorced from time and culture, and that the best way to get it “in” students is as “chunks” and “bits” pre-arranged and dispensed by professors who do their best to induce student commitment to subject matter. Rather than assist students to discover, define, and act on actual problems in the external environment, professors may consider it their duty to transmit a fixed tradition to students undistracted by the “real world.” In fact, a conventional pedagogy views the community as largely irrelevant. One does not discover “truth” by entering into a mutually accountable relationship with a world in which we are intimately bound. Truth is known as we stand back and analyze phenomena with emotional objectivity. The primary bond of the knower to the known is of logic, not of love. In fact, caring deeply about the world, much less taking action in accordance with one’s concern, only serves to politicize what is deemed a scientific and apolitical procedure.  

In order to produce urban leaders who are truly “transformational,” we not only must structure the finest course content available, but also structure our teaching/learning processes to enable students to learn through direct, first-hand involvement with the phenomenon under study. Certainly Jesus’ own example provides the framework for such an experiential pedagogy. He united the witness of words (theory) with the witness of works (practice). In revealing the ethics of God’s reign, he employed styles of discourse, parable, proverb and illustration, oftentimes accompanied by miracle. He taught in such “off-campus” settings as the Temple courtyard and the open-air assembly, but also one-on-one and in small group “tutorials.”  There he modeled the necessity of full-bodied, face-to-face (vs. “virtual”) interaction between teacher and students, as well as between the teacher/students and the larger community.  Jesus took a personal, mentoring interest in his students, building into his daily schedule time for personal questions, ethical reflection, and encouragement as they ventured outside their comfort zones into the socio-cultural “borderlands” (Matt. 4:13-16; Mk. 7:24-30; Lk. 17:12-19; Jn. 4:1-42).  The discomfort they experienced in this formative process was essential to him developing a “core faculty” who would advance the pursuit, practice, and proclamation of truth worldwide.
Given this reality, it is imperative that the MATUL program director:
1. Raise funds to support at least two (2) full-time faculty to “own” the MATUL program (develop community relationships, create student field projects, continuously upgrade courses syllabuses, train adjunct faculty in an experiential pedagogy, teach select courses).
2. Recruit instructors who are already skilled in, or willing to develop skill in, a pedagogy that features (a) dialogical story-telling (in classroom settings) linked to (b) structured fieldwork (in community settings) and (c) inductive theologizing as primary modes of learning in each course.

3. Supervise full- and part-time faculty to ensure that the core values, student outcomes, and critical theory-practice integration are being operationalized in each course. 
4. Train full- and part-time faculty to organize learning so that student competencies to be acquired are embedded in activities that (a) reflect the real uses of those abilities in developing urban poor leaders, and (b) are grounded in direct experience of slum realities (spirituality, land use, education, health, marginalized groups, etc.), and (c) enable students to reflect theologically and theoretically on that experience. 
4.
Program assessment procedures

· Program outcomes (Viv)

“Assessment” is typically applied at the course level whereby an instructor assigns a grade to an individual student to represent that student’s achievement on course projects or of stated outcome, or students are given the opportunity, typically during the final class session, to evaluate various aspects of the course. But assessment also operates on the level of academic program. Program assessment refers to the process of gathering, analyzing, and using information from measured outcomes to judge how the MATUL is contributing to the learning, growth, and capacity development of a group of students (primarily), but also of partnering organizations and hosting slum communities. It is a process used to provide a program with feedback on its performance with the intent of helping improve the program and, in particular, improve student learning. 
On a 1-, 3-, and 5-year cycle, the MATUL program director will be responsible to organize an assessment  process that answers three basic questions: 

· What are we trying to do? [Related to program outcomes and course-specific student outcomes]

· How well are we doing it? How well is the MATUL contributing to the development of students, partner organizations, and slum communities?

· How, using the answers to the first two questions, can we improve what you are doing? 
5.
Recruitment procedures

6.
Admission policies

7.
Residency requirements

· International students will be expected to adopt living situations over the two-year course of the program that gradually moves them middle-class residence to one that is in or adjacent to a slum community. This expectation is considered a central component of a “transformational pedagogy” (above). Special consideration will be given to those having unusual family, physical, or mental/emotional circumstances. 

· National students who are able to relocate in or adjacent to a slum community during the course of the program will be encouraged to do so, especially those who are unmarried.  We recognize that many nationals will have family and work obligations that prohibit them from establishing a new household. 
8.
International student “Partnership Fee” 

International students enrolled through APU will pay, in addition to their greatly discounted tuition payment to APU ($120/unit), a $1000/year (Php 15,000) “Partnership Fee.” This is roughly the amount a national student pays for one year of courses (10 courses @ Php 1,500 per course). This fee helps support many of the services provided by ATS to graduate students (foreign and national), including:

· Program orientation

· Adjunct faculty honoraria

· Photocopying

· Visa arrangements

· Office expenses

· Field support (homestay placement and periodic counseling/problem-solving)

· Retreats

This fee will be charged APU-enrolled students in addition to the following costs:

· $45 for initial application fee

· $80 graduation fee

· Costs for airfare to and from program site (costs vary)

· $750 for textbooks (approx. $50 per subject course) 

· $2400 for room and board with host family for 24 months (Php 4200 [$100] per month)  – for international students

· $750 for in-country transportation (jeepney and bus) and incidentals (24 months) – for international students

· Laptop computer and printer (required; costs vary)

· Language helper (costs vary)

9.
Funding of Associate Director
Pending approval, APU agrees to fund the position of MATUL Associate Director for a two-year, start-up period (June 2008 through May 2010) in the amount of Php 168,000 ($4,000) per year. It is expected that ATS will assume this cost afterwards, contingent on minimum student enrollments. This position is critical to the MATUL achieving its stated program-level outcomes. 

10.
Student affairs and academic advising

· Supervisor of foreigners
11.
Program faculty and administration qualifications

12.
Provision of library materials and access

13.
Program governance (balance between institutional autonomy and accountability to peers)

Lee writes?
14.
How cultural issues will be addressed

15.
How program quality will be maintained 
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