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I.
Course Description

This course guides students in acquiring the appropriate knowledge, dispositions, and skills for independent and ongoing language and culture learning within urban poor communities. Learners complete language learning coursework prior to or concurrent with “core” MATUL program requirements.
2.
Course Rationale
No [wo]man should travel until [s]he has learned the language of the country [s]he visits otherwise [s]he voluntarily makes [her]self a great baby—so helpless and so ridiculous. (Ralph Waldo Emerson, Journals)
Although the English language continues to gain momentum worldwide, and is now the lingua franca of international business and higher education, urban poor populations continue to carry out everyday communicative tasks in the vernacular. Foreign students wishing to enter into the social worlds of urban slums will therefore need to acquire, early in the program, basic language proficiency and culture-specific knowledge. Such proficiency is the necessary foundation for participating in the social life of in families, and grassroots organizations informal communities. 

When we speak of “language and culture learning,” we mean more than language ability itself. This phrase functions as a cover term for something deeper and broader: a language-based relationship. Speaking the local language involves more than linguistic performance. It involves establishing meaningful personal connections with residents of host communities. This may certainly involve attending class, studying vocabulary grammar, and taking the initiative to practice the language with members. But this is simply the necessary means to the larger goal of forming empathetic, and potentially redemptive, relationships.
Those unversed in the local language typically default to interpreting local realities from the perspective of their home culture. Their understandings may be framed by the boilerplate of what they read in books, but failing to truly “see” with native (“emic”) eyes. Gradually, a kind of self-created “enclave” mentality emerges, reinforced by other foreigners who have read the same books, maintained the same cultural distance, and enthusiastically confirm one another's prejudices.


3.
Global Student Learning Outcomes. By the end of the course students will be expected to:
Cognitive

· Students explain the various cultural, social, and political systems that shape the present national and city culture, providing illustrations from first-hand experience with local residents, cultural events, and social institutions. 

· Students describe a limited set of independent language- and culture-learning strategies, along with a critical assessment of one’s application of those strategies.
Affective
· Students demonstrate a sincere interest in others and sustained motivation to participate in various cultural, social, and recreational activities as a means of exposing oneself to the local language and culture in naturalistic settings.
Skill

· Students plan and implement a self-directed program of language and culture learning in one’s host community, and demonstrate the ability to use the host language to meet daily needs and deepen integration into the host community (a “novice-mid” level of the spoken language after three months of language learning).
4.
Specific Student Learning Outcomes 

The following competencies are subsumed under the global outcomes (above) and provide students and instructors additional indicators of intercultural competence across learning domains and levels of culture.

A.  Cognitive (“Know”)

	Level
	Competency

	Global
	1.1 
Students explain the historical and contemporary dynamics of the country’s colonial past and contemporary linkages to the outside world (e.g. the Indian and Philippine diaspora; tourism; international trade).

1.2
Students explain the ways in which “modern” development and “traditional” culture interact, and the global forces that are reshaping identity and desire.



	National
	1.3
Students explain the general personality traits and behavioral patterns that are distinctly “Indian,” “Pilipino,” etc., accumulated over centuries of conditioning.

1.4
Student explain events in the host country’s history that shaped its national and regional languages, and the role of the new language in national life and culture.

1.5
Students explain the various structures and systems that shape a national identity and structure everyday life (e.g. caste and class systems, religious faiths, rural-based institutions, rural to urban migration; tribal or group-based politics and violence, natural ecology, etc.).

1.6
Students provide and compare basic information about one’s own national culture (general history, geography, sociology, family life, politics, and religion) and that of the host country culture.



	City
	1.7
Students explain the growth and development of your host city from a scattered collection of towns and villages to a major metropolitan area. 

1.8
Students explain how city residents differentiate specific groups of people and urban areas (e.g. by ethno-linguistic, class, or religious differences).

1.9
Students explain historical and contemporary sources of cultural diversity and economic disparity within the metro area.

1.10
Students illustrate aspects of the national or city culture through first-hand experience at specific cultural events (e.g. religious services, cinema or theatre performances). 



	Community
	1.11
Students provide a rationale with biblical support for the need to engage in language and culture learning.

1.12
Students describe a limited set of independent language- and culture-learning techniques.

1.13
Students demonstrate a basic familiarity with the structure, grammar, and a core vocabulary of the new language as a result of intensive formal instruction.

1.14
Students describe the cultural adjustment process, along with personal examples of those phenomena associated with it.

1.15 Students articulate a working definition of “culture” applied to a poor community using a limited number of relevant terms and concepts.  

1.16
Students compare in one’s own culture and the host culture how basic human needs (e.g., to eat, to socialize, to seek meaning) are satisfied in different ways.  



	Family
	1.17
Students explain hosts’ expectations and patterns of social behavior (gender roles, daily routines, resource usage, personal space, eye/bodily contact, etc.).  

1.18
Students explain contemporary transformations in kinship structure and gender relations, and their causes.



	Personal
	1.19 Students describe the kinds of self-concepts and cultural practices shared by members of one’s host family and extended network of relations. 


B.  Affective (“Be”)

	Level
	Competency

	National
	2.1
Students demonstrate an awareness of the tendency to glorify one’s own cultural and national identities, and to misperceive and misjudge others.  

2.2
Students demonstrate an awareness of the privileges and prerogatives that generally attach to one’s skin color, nationality, native language, and social class that are not available in either kind or degree to most members of the host society.  

2.3
Students demonstrate informed appreciation for the limitations and imperfections of one’s national culture, along with a respect for the contributions of the host culture to the “global treasury” of human experience.



	City
	2.4
Students demonstrate a willingness to participate in various cultural, social, and recreational activities with community members as a means of exposing oneself to the local language and culture in naturalistic settings. 

2.5
Students demonstrate sustained motivation and confidence in using the host language in social situations with appropriate body language and etiquette.

2.6
Students describe themselves in relation to Milton Bennett’s (1986) intercultural development model where one progresses from “ethnocentrism” to “ethno-relativism.”



	Community
	2.7
Students demonstrate a valuing of “downward mobility” as a lifestyle of personal involvement with the people and problems of distressed communities.

2.8
Students articulate one’s negative reactions (e.g., fear, impatience, frustration, anger, disgust, defeat), as well as the pleasures, associated with participating in unfamiliar and stress-producing settings. 

2.9
Students describe ten strategies that are being used to enhance one’s language and culture learning.

2.10
Students demonstrate a sincere interest in others and their life ways as potential sources of companionship, collaboration, and wisdom.

2.11
Students demonstrate an awareness of how one is seen (as an outsider) by members of the host culture.



	Family
	2.12
Students demonstrate a willingness to try out ways of eating, bathing, thinking, and interacting that are valued within the host family and broader community. 


C.  Skills (“Do”)

	Level
	Competency

	City
	3.1
Students demonstrate growing ability to meet the basic requirements and challenges of day-to-day life within one’s host city



	Community
	3.2
Students plan and implement a self-directed program of language and culture learning in one’s host community.

3.3
Students demonstrate the ability to form relationships with others in urban and rural communities through meaningful dialogue.

3.4
Students demonstrate the ability to use the host language (e.g. Manila Tagolog or “Taglish”) to meet daily needs and deepen integration into the host community.

3.5
Students demonstrate the ability to acquire and record local knowledge through systematic observation, informal conversations, fieldnote writing, and structured reflection.



	Family
	3.6
Students demonstrate the ability to successfully manage questioning and recording tasks in interviewing host family members.

3.7
Students synthesize and describe social and cultural information from host family members in a written report.

3.8
Students demonstrate a “novice-mid” level of the spoken language after three months of language learning. 


5. 
Core Instructional Materials

A.
Required Student Texts
(1)
India (Chennai, Nagpur/Allahabad)

Culture learning

· Fetterman, D. (2007). Ethnography: Step-by-step, 3rd ed. Sage Publications.
Indian culture

· Wolpert, S. (2008). A new history of India, 8th ed. Oxford University Press. 
· Sen, A. (2006). The argumentative Indian: Writings on Indian history, culture and identity. Picador.
· Soundararajan G. I. (2000). Indian culture and Christianity. Secunderabad: OM Books.
· Dreze, J. & Sen, A. (2002). India: Development and participation. Oxford University Press. 
· Varma, P. (2004). Being Indian. New Delhi, Penguin Books.
Indian family and society
· Prasad, Gitanjali. (2006). The great Indian family: New roles, old responsibilities. Penguin Books.
· Wiser, W. & Wiser, N. (2000). Behind mud walls: Seventy-five years in a north Indian village. Berkeley: University of California Press.
· Sen, C.T. (2004). Food culture in India. Westport, Connecticut: Greenwood Press.

Language learning

· Hart, K. (1999). Tamil for beginners. Berkeley: University of California Berkeley; or
· Sadasivam, M., Upadhyaya, U.P., & Krishnamurthy, N.D. (1999). Conversational Tamil: A Microwave Approach. Sree Venkateswara Printing Press.

· Schiffman, H. (1999). A reference grammar of spoken Tamil. Cambridge: Cambridge University Press.

· Jain, U. (1995). Introduction to Hindi grammar. Berkeley: University of California Berkeley.

· McGregor, R. S. (1997). Oxford Hindi-English dictionary. Oxford University Press.
(2)
Kenya (Nairobi)

Culture learning

· Fetterman, D. (2007). Ethnography: Step-by-step, 3rd ed. Sage Publications.

· Sobania, N. W. (2003). Culture and customs of Kenya. Westport, CT: Greenwood Press.

· Miller, N. and Yeager, R. (1993). Kenya: The quest for prosperity, 2nd ed. Westview Press.

· Granqvist, R. (2004). Bulldozer and the word: Culture at work in postcolonial Nairobi. Peter Lang. 

Language learning (Swahili)

· Russell, J. (2003). Teach yourself Swahili, 2nd ed. McGraw Hill. [Complete Course Package (Book + 2 CDs)]

· Awade, N. (2000). Swahili-English, English-Swahili dictionary. New York: Hippocrene Books
(3)
Philippines (Manila)

Culture learning

· Fetterman, D. (2007). Ethnography: Step-by-step, 3rd ed. Sage Publications.

Filipino family

· Medina, B. (2001). The Filipino family, 2nd ed. University of Hawaii Press.

http://www.kabayancentral.com/book/up/mb5423019.html
· Mendez, Paz Policarpio et al. (1984). The Filipino family in transition: A study in culture and education. Manila: Centro Escolar University Research and Development Center

Culture learning

· Karnow, S. (1990). In our image: America's empire in the Philippines. Ballantine Books.

· Agoncillo, T.A. (1990). History of the Filipino People, 8th ed. Quezon City: Garotech Publishing.

· Jocano, F. L. (1984). Slum as a way of life. University of Philippines Press.

· Maggay, M. (1987). The gospel in Filipino context. Metro Manila: OMF Literature Inc.
· Grigg, V. (2004). Companion to the poor. Chennai: YWAM Publishing

· Roces, A. (2009). Culture Shock! Philippines. Marshall Cavendish.

Language learning (Tagolog) 

· Romero, V.E. (2004). Learn Filipino, Book One (with Discs 1 and 2). Magsimba Press

· Ramos, T. (1985). Conversational Tagalog: A functional-situational approach. Honolulu: University of Hawai’i Press. 

· English, L. (1997). English-Tagalog dictionary. Manila: National Bookstore. 
(4)
Haiti (Port-au-Prince)

Culture learning

· Fetterman, D. (2007). Ethnography: Step-by-step, 3rd ed. Sage Publications.

· Arthur, C. (2002). Haiti in focus: A guide to the people, politics, and culture (In Focus Guides). Interlink Publishing Group.
· Farmer, P. (2005). The uses of Haiti, 3rd ed. Common Courage Press.
· Trost, M. (2008). On that day, everybody ate: One woman's story of hope and possibility in Haiti. Koa Books.
· “Haiti: New Terms of Engagement?” http://www.cgdev.org/content/opinion/detail/12567/] 
Language learning (Creole)
[Note to Rich: See “Global Seminar”]
B.
Instructor Resource Texts [For site library purchase]
A.
All Locations

	Primary Resources Needed for Course:
	Does Local Library Have?

	Culture Learning

	Byram, M. & Roberts, C. (Eds.). (2000). Language learners as ethnographers. Multilingual Matters.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Cohen, A., et al. (2003). Maximizing study abroad: A student's guide to strategies for language and culture learning and use. University of Minnesota.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Crane, J. & Angrosino, M. (1992). Field projects in anthropology (3rd ed.) Waveland Press.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Fetterman, D. (2007). Ethnography: Step-by-step (3rd ed). Sage Publications.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Hegeman, D.B. (1999). Plowing in hope: Toward a biblical theology of culture. Moscow, Idaho: Canon Press.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Hess, D. (1994). The whole world guide to culture learning. Intercultural Press.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Slimbach, R. (2010). Becoming world wise. Stylus Publishing. 
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Lofland, J., Snow, D., Anderson, L., & Lofland, L. (2005). Analyzing social settings: A guide to qualitative observation and analysis (4th ed.) Wadsworth Publishing.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Nida, E. (1975). Customs and cultures (2nd ed.). William Carey Library.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	McKinney, C. (2000). Globe trotting in sandals: A field guide to cultural research. SIL Publications.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Peace Corps. (1993). Culture matters. Washington, D.C.: Peace Corps Information Collection and Exchange.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Language Learning

	Asher, J. (2000). Learning another language through actions (6th ed.). Los Gatos, CA: Sky Oaks Productions.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Axtell, R.E. (1997). Gestures: The do’s and taboos of body language around the world. New York: John Wiley.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Brown, H. D. (2006). Principles of language learning and teaching, (5th ed.) Englewood Cliffs, NJ: Prentice Hall Regents.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Burling, R. (2000). Learning a field language. Waveland Press.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Language Learning Bookshelf (Wycliff): http://www.sil.org/LinguaLinks/LanguageLearning/LanguageLearning.htm
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Larson, D. (1984). Guidelines for barefoot language learning. St. Paul, MN: CMS Publishing, Inc.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Larson, D. & W. Smalley. (1984). Becoming bilingual (2nd ed.). Landam, MD: University Press of America.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Moran, P. (2001). Lexicarry: Pictures for learning languages (3rd ed.) Brattleboro, VT: Pro Lingua Associates.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	
	

	Crane, J. & Angrosino, M. (1992). Field projects in anthropology (3rd ed.) Waveland Press.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Dufon, M. & Churchill, E. (Eds.). (2006). Language learners in study abroad contexts. Multilingual Matters.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No

	Rubin, J., & Thompson, I. (1994). How to be a more successful language learner. Boston: Heinle and Heinle.
	 FORMCHECKBOX 
Yes
 FORMCHECKBOX 
No


6.
Learning Activities 

The following learning activities (pedagogical tasks) are calculated to require approximately 320 hours to complete, and are valued at 6 graduate units. Each activity has an expanded “guide” that provides step-by- step procedures to follow. 
Project 1: Pre-field culture and language self-study
Pre-field self-study of two medium-length texts on host culture, with the formulation of five questions from each book for discussion. (Approx. 35 hrs; calculated at 15 pages/hr)
Students complete directed reading and language orientation prior to program start-up. Students (1) purchase two (2) books from the “culture learning” category (one on national culture and one on regional/city culture), (2) budget sufficient time to read them the weeks leading up to departure, and (3) carefully formulate five questions from each book that can be discussed with their course instructor or during the languaculture field course.  Supports Outcome(s) 1.3, 1.4, 1.5, 1.6, 1.7, 1.8, 1.9
Project 2: Intensive language course

In-field enrollment in a local language institute; completion of intensive language learning under expert coach. (Approx. 200 total hrs.)

Students enroll in a local language school where they complete a 10-week language course for approximately 3 hours/day, 5 days/week for a total of 150 hours.  Supports Outcome(s) 1.11, 1.12, 1.13, 2.4, 2.5, 3.2, 3.3, 3.5
At the end of the 200 hours of training, students should be able to progress from simple to more complex language functions:

· Say “hello” and “good-bye.”

· Count to ten.

· Say courtesy expressions such as “thank you” and “excuse me.”

· Respond to simple commands such as “stand up” and “come here.”

· Initiate conversation, greet people, and take my leave correctly.

· Give a brief self-introduction.

· Ask basic questions using who, what, when, and where.

· Make simple statements and commands such as “it is hot” and “turn on the light.”

· Thank people and make simple requests.

· Sing one verse of a folk song or popular sing-along tune.

· Ask and make simple statements about family, weather, time, and daily activities.

· Order a simple meal from a restaurant menu.

· Find the bus or train I need, buy a ticket, and get off where I intended to.

· Use vocabulary that includes basic concepts: days, months, numbers 1 to 100, articles of clothing, body parts, and family relationships.

· Understand and make statements about people and things in the community or at home.

· Ask for and understand directions.

· Carry out simple conversations related to various social situations, e.g. introducing someone else, talking about likes and dislikes (person, things and activities), giving and following instructions, explaining about excuses and ailments; and describing what is happening. 
Project 3: Community orientation project 


In-field community orientation project involving structured observation and casual interviewing over a 3-4 day period of the area surrounding their host family (approx. 20 total hrs.)

For the first culture-learning assignment, students complete 10 “orientation”-type exercises within the informal settlement where they have taken up residence. The project is designed to give students practice in structured observation within a specific community setting while assisting them to get a “lay of the land” as newcomers in an unfamiliar community.  

Each week students reflect on and write about their experiences through online posts. Each student’s work is then accessible to both the APU instructor and student peers enrolled in the same course but located at other MATUL sites. Students are required to review each other’s postings on the same assignment and provide feedback. By structuring discussion of intercultural concepts and experiences with peers in other cultures, as opposed to discussion with peers in the same host culture, students are encouraged to focus on the essence of each situation. Pushed to be active participant-observers in their respective cultures, students have the rare opportunity to move from mere description of local realities to cross-cultural comparative analysis. Supports Outcome(s) 1.16, 2.4, 2.7, 2.8, 2.9, 2.10, 2.11
Project 4: Family interviews project
In-field family life project whereby specific aspects of students’ host family are analyzed as a “window” into the local culture (approx. 20 hrs.)

Students develop the ethnographic skill of informal interviewing within their host family setting. An adult member of the family is selected to serve as a “cultural mentor”—one who is native-born, bilingual (in English), and reflective about the dynamics of their own culture. Students complete three interviews with their mentor. The first (“Life Story”) allows the mentor to narrate their life story. The second (“Family Matters”) explores specific aspects of family life in the host culture. The third (“Spiritual Identity”) probes the basic beliefs, assumptions, and values that provide ultimate meaning in the mentor’s life.  Supports Outcome(s) 1.17, 1.18, 1.19, 2.10, 2.11, 2.12, 3.4, 3.5, 3.6, 3.7, 3.8
Project 5: Village study project
In-field village study project whereby students travel outside their urban site to a rural village to appreciate the “root” reality of urban migrants. Students take up residence with a local family for 4-5 days, participate directly in village activities, read a relevant village ethnography, and write up fieldnotes that compare and contrast their host village with the village described in the text (approx. 50 hrs.).

The final project integrates the ethnographic technique of event participation, focused observation, and informal interviewing as part of the process of understanding the rural background of migrants to the city. Through family or community contacts, students obtain an invitation to visit a rural community (village or small town) accompanied by someone who serves as a guide to and interpreter of village life. Ideally, students would take up a 4-5 day residence with a village family and participate directly in village activities (e.g. feeding animals, farm work, cooking, and festivities). Potential focuses for observation and interaction are suggested by the article titled “If I Were to Conduct a Village Study” (in Manual and below). While no formal written report is required for this assignment, students are to make firsthand observations, conduct informal interviews (with the translation assistance of their native guide), and take detailed notes in their field notebooks.  Supports Outcome(s) 1.2, 1.5, 1.6, 2.1, 2.2, 2.3, 2.7, 2.8, 2.9, 2.11, 2.12, 3.3, 3.4, 3.5

7.
Project Assessment (Components of Final Grade):
	Project
	Weight/

Points

	1. 
Pre-field culture and language self-study

Evaluative criteria: completeness; on time; incorporation of ideas from online resources
	10%

10 pts.

	2. 
Intensive language course

Evaluative criteria: on time; completeness; organization and detail of  language learning journals; rating on oral proficiency exam.
	60%

60 pts. 

	3. 
Community orientation project 

Evaluative criteria: completeness; on time; clarity of written expression; level of descriptive detail.
	5%

5 pts.

	4. 
Family interviews project

Evaluative criteria: completeness; on time; clarity of written expression; level of descriptive detail.
	15%

15 pts.

	5.
Village study project.  


	10%

10 pts

	Total:
	100%

100 pts.


Course grade calculated on a 100-point scale as follows: 

100-90 points (A); 89-80 points (B); 79-70 points (C); 69-60 pts (D)
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