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He that traveleth into a country before he hath some entrance into the language goeth to school, and not to travel.


Sir Francis Bacon


“Of Travel” (1597)

No man should travel until he has learned the language of the country he visits. Otherwise he voluntarily makes himself a great baby – so helpless and so ridiculous.


Ralph Waldo Emerson


Journals (1833)
1.

Introduction
When the tower of Babel fell
It caused a lot of unnecessary hell.

Personal rapport

Became a complicated bore

And a lot more difficult than it had been before,

When the tower of Babel fell.
— Noel Coward, Collected Lyrics

BABEL: BLESSING OR CURSE?
In the 11th chapter of Genesis, there is an intriguing tale describing the origin of language diversity, popularly known as the Tower of Babel story.  We are told that “All the earth had one language.”  But arrogance fills the hearts of the ancient Babylonians as they consider: “Let’s build for ourselves a city and a tower, whose top may reach unto heaven.”  In their quest for social immortality (“making a name”) and technical achievement, they effectively evade the command of God to disperse and fill the earth.  The Lord “comes down to see” the tower, and decides to place limits on their ability to unite in spiritual rebellion under a single language.  God proceeds to “confound their language, that they may not understand one another’s speech.”  Not only does the building project come to a halt, but the people are “scattered abroad upon the face of the earth.”  
Similar stories are common to other cultures as they muse over the question: why is it that all peoples have languages, each different from the other?  To some Hebrews of the multilingual Near East, it was no doubt seen as the result of a divine judgment visited upon a self-glorifying people.  For others, language diversity was God’s blessing, rather than a curse, upon humankind.  It signaled a perpetual divine safeguard against those peoples that would attempt to advance themselves at the expense of others by means of a uniform language and culture.  
For learners of world cultures, languages present themselves as “sources of novel delight and subtle experience.”  Anthropologists learn vernacular languages as part of their field research.  College students elect to study in foreign countries for the opportunity to learn another language.  Missionaries decode unwritten languages in order to translate scriptures.  International development workers and diplomatic service personnel and foreign correspondents include language lessons as part of their overseas assignments.  Novel delight and subtle experience is undoubtedly present in each case.  
Yet, we dare not romanticize a process that demands great investments of time and effort (some would also add grief) in order to achieve even minimal proficiency.  Just imagine yourself on a large intercity bus in another country, say Indonesia.  Feel the sense of profound helplessness as you are unable to comprehend the lyrics to songs, the conversations of fellow riders, or even the dozens of store signs and billboards that race past your gaze out the window to the street below.  All you can do is sit there, linguistically lost and speechless, incapable of enjoying the simple satisfaction of asking or answering a question of the one sharing a seat with you.  It’s at that moment when you might be tempted to agree with all the negative interpretations of language diversity.  
Americans will readily acknowledge that not everyone speaks English abroad while they’re still at home.  Then we find ourselves displaced, suddenly surrounded by queer sounds and unexpected meanings – all rolled up together and uttered with astonishing speed and conveyed with the refined accompaniment of pitch, tone, posture, touch, hand gestures, and facial expressions.  Simple requests for directions or time of day can be met with confused stares.  We react with amazement at how few pedestrians, store keepers, bus drivers, and civil servants in our host country can communicate in English.  In time, we discover that if we rely exclusively on English, we will limit our expressive communication to four types of persons: (1) other North Americans; (2) educated expatriates from European nations; (3) persons in the host country who have learned just enough English to serve the needs of foreign tourists; and (4) elite (educated, upper-class) nationals who exist in a “world apart” from the majority of their countrymen.
  
Of course, there are situations where one’s interactions abroad will be limited to one or more of these populations (e.g., an American banker on a four-month posting to Korea).  In such cases, English works just fine.  Yet increasing numbers of international travelers are seeking out opportunities to combine a period of residence in another country or province with intensive language learning.  They seek to understand the social practices of foreign language communities, and to develop the ability to communicate in a wide range of local situations.  Language Arts is designed to facilitate this quest.  
THE GIFT OF TONGUES

There are nearly 3,000 different languages spoken around the world, not including all the dialects and variations of specific languages.  Each child in every society—Canadian, Iraqi, Peruvian, Kenyan—automatically learns the language of their community by age five.  Those children may not be able to explain the rules of the language, but they have pretty well mastered its use, having learned to name and classify a score of objects in their environment.  The American child learns to call a four-legged, tail-wagging furry animal dog, while a Mexican child learns perro, and a French child chien to signify the same creature.  In each case, the symbolic meaning and verbal form is fused, conventionalized, and perpetuated throughout their language group.  In time those same children learn to communicate abstract ideas, using words to fantasize, to express affection, to protest, and to create understanding across social worlds.  They may also learn to use language to preserve group memory by creating stories, proverbs, poems, and songs that are transmitted from their generation to the next.  
This process of cultural transmission (what we popularly call “education”) creates for every group member a special way of looking at the world.  Language profoundly conditions that view by classifying and ‘fixing’ the flow of everyday experience so that we can think and talk about it in ways that make sense to others.  For Arabic speakers, the 6,000 different words for camel, its parts, and equipment objectifies that reality for them.  Reality for the Barai of Papua, New Guinea includes 30 different words for yam, but only one for chair, table, bed and cupboard.  Fine distinctions between yams simply reflect features of their environment with which Barai are most concerned, just as linguistic distinctions between automobiles (compact, sports sedan, SUV, etc.) reflects and reinforces the “car culture” of most Americans.  
In effect, language says “always understand this as distinct from that” and “this and that belong together.”  Since we are all trained since infancy to perceive and respond to the world in these ways, we take such discriminations for granted, and expect that others will view their world the same as we do.  This presents language students with an intriguing challenge.  Not only must they learn the system of vocabulary and grammar used by native speakers; they must also become aware of the ways in which that system influences their dispositions, values, and habits of thinking.  
A speech community’s dispositional complex will also include the political meanings speakers attach to their language.  When an Arab affirms that “Allah gave the Frenchman a head, the Chinese hands, and the Arab a mouth,” he is indicating what every foreign language learner must appreciate: that language goes deep to the heart of its native speakers.  French for the Quebecois, Gaelic for the Irish, Hebrew for the Jews – these languages are much more than a neutral medium through which ideas are filtered; they are ethnic identifiers, boundary maintainers and rallying symbols.  Although a majority of community residents will never interact with each other face-to-face, should they meet, they would at once recognize that they are members of the same community.  This is because they share social and linguistic behavior that is constrained by similar rules and that gives off messages about group membership and identity.  
Tourists and most sojourners are typically oblivious to these rules and messages, much less the meanings and deep feelings associated with them.  This helps explain why insiders may not take certain would-be members very seriously until they can demonstrate, not only threshold proficiency in the language, but also knowledge of its political history, indigenous institutions, and processes of interaction.  Language learners have the twin task of becoming aware of the spoken language and of reaching beyond it to an understanding of the speakers’ sense of identity.  
Language is always and primarily verbal, consisting of audible sounds (phonemes) expressed by the speaker.  But as efficient as the spoken language might be for naming and talking about things, it is nevertheless deficient in communicating certain kinds of information that hearers need to know in order to fully comprehend what is being said.  How do we know whether the person speaking is interested or detached, happy or sad, playful or serious?  Or whether the person is asking a question, reporting information, arguing a point, or lying?  Very little of this information is conveyed by spoken words alone, but rather by posture, tone of voice, eye contact, facial expressions, gestures, and touch that accompanies the words.  These are the nonverbal forms of communication that are not part of language per se, but always present with it.  The language student residing abroad is challenged to combine an ear for understanding sounds with an eye for understanding the complex physical signs that are fused to them in the act of speaking.  
These sociocultural dimensions of communication are wrapped up in the gift of language which children learn instinctively.  On the other hand, the gift of tongues—of learning a second or third language as adults—requires language students to assume the roles of both language learner and culture learner.  This dual role definition signals a departure from conventional educational models where language learning is associated with language study – i.e., a system of rote memorization of vocabulary lists and verb conjugations through endless drilling in teacher-fronted classrooms devoid of any authentic context.  
LANGUAGE LEARNING IS CULTURE LEARNING!
Although there is no self-evident relationship between one’s level of language skill and their level of cultural understanding, a central assumption of this guide is that language and cultural learning are not separate areas of learning: language learning is culture learning, and vice versa.  There are at least five reasons why this kind of language learning, apart from conferring the gift of another tongue, might benefit the serious culture learner:
· Language learning communicates cultural appreciation.  Very few tourists, even those with extended residence in the host country, ever bother to engage in language learning beyond the memorization of a few common phrases.  Systematic language learning humbles attitudes of cultural or linguistic superiority, and sends a message that “I value who you are and what you know, and I want to learn from you.”  Rather than reinforcing the stereotype of the superficial, independent, and paternalistic Westerner, language learning establishes one’s credibility as an authentic learner willing to be vulnerable, teachable, and dependent.  
· Language learning enables the free exchange of information and ideas.  If you were to seek bus directions in the middle of Cairo, you might be lucky enough to find someone able and willing to speak in English.  But in requiring that person to use English, it would put the both of you in a relational context that is foreign to Cairo – a place where the sights, sounds, lifestyles, and ideas are communicated in Arabic.  Being able to converse in the language of the people allows them to more freely convey cultural information and personal thoughts without diluting them to ensure your comprehension.  
· Language learning encourages mobility. Taking up residence in a new community, most of us will not have access to a car, know few (if any) local residents, and be unable to converse in the language.  Finding ourselves culturally and linguistically clueless, we might remain in the country physically but be tempted to “return home” psychologically by isolating ourselves in our home or workplace.  When a restaurant or post office, a bus or rickshaw, the bazaar or post office serve, not only as sites for fulfilling daily needs, but also as contexts for language practice, you feel enthusiastic about getting out, interacting, and learning.  
· Language learning unlocks culture learning.  Language infiltrates the social experience of group members so intensely that neither language nor culture can be rightly understood apart from the other.  Language learning unlocks and opens the door to culture learning by helping us understand the way group members name, identify, and otherwise order the world they inhabit.  In so doing, we assimilate to some of the characteristics of native speakers and develop a self unique to our new language group. As the Czech proverb observes: “Learn another language, get a second soul.”  
· Language learning builds relationships.  While successful language learning requires a substantial investment of time and effort, the potential for social interaction and friend making is unequaled.  Much depends on how one goes about the task.  Instead of endless “drill and kill” exercises in an isolated classroom, imagine your assignment is to meet dozens of community residents—on the bus, in the park, at your homestay—and to practice a short text composed of a greeting, a statement or two, and a farewell.  Suddenly language learning is transformed from a dry academic exercise to a challenging social activity.  
 “UNLESS YOU BECOME LIKE A LITTLE CHILD…”

Tom and Betty Sue Brewster illustrate the above insights as they recount an experience shared by a missionary team in Bolivia.  The team effectively used independent language practice on public buses as a means of getting connected to families in the local community.   
On the second day there [in Cochabamba, Bolivia] one team member learned to say something like this: “We will be learning Spanish for about three months here in Cochabamba.  We hope to locate a Bolivian family to live with.  Do you know of a possible family?”  She and her husband and two little girls then began riding the city buses.  She would say her “text” to everyone on a bus; then they would get off and board another one.  One man responded and invited them to his home.  They visited that evening with his family and the next day (the third day in Bolivia) they moved in.  In less than two weeks all of them were living in Bolivian homes, eating with the families and sharing in family life.
  
What’s most impressive about this group of learners is their willingness to “become like a little child,” linguistically speaking.  Beginning with little more than a basic familiarity with a self-directed technique for language learning, they set out, not just to learn a language, but to become a functioning part of a new social group.  They may have had zero proficiency in Spanish, but they knew two things: that the language was entirely in the possession of others, and that learning it could not happen by just learning about it.  They would need regular, meaningful interaction with its speakers.  Spanish would be the gift the community would give this group of learners as those learners went about the process of becoming a functioning part of a community.  

This is not to say that “deschooling” the process of learning a language enables you to effortlessly “pick it up.”  Language learning is never easy.  Some languages are more difficult to learn than others, while some situations are more conducive to learning another language than others.  (An American student of French will experience immersion learning differently in Senegal than he will in Quebec or Belgium.)  Similarly, for many reasons which we’ll attempt to unpack later, some individuals are just better learners than others.  This said, an average American could probably take up a one-year residence in a Muslim village in north India where virtually no one speaks English, and if he interacted extensively with the people, he would probably succeed in learning Hindi or Urdu.  The fact is that almost anyone should be able to develop conversational ability in almost any language, in almost any situation in which there is access to speakers of that language.  All that’s needed is:
· a basic understanding of yourself as a language learner and the nature of language learning;

· opportunities to engage in extensive, two-way conversational contact with speakers of the language you wish to learn; 

· motivation to learn all you can about the host society–their habits, customs, experiences and beliefs—in and through the local language; 

· cooperation from native speakers who agree to help you learn the language and culture; 

· willingness to invest the time and to endure the struggle of trying to communicate in another tongue; and 

· consistency with an explicit, effective plan.

The model introduced in this field guide moves the learner away from dependence on commercially prepared written and audio texts and towards the fashioning of texts out of extended participation in the everyday lives of a community group.  Language learning is seen, not primarily as an academic enterprise requiring cognitive aptitude and public isolation, but rather as a social endeavor involving curiosity, initiative, flexibility, interaction, friend making, and firm determination.  In a nutshell, it stresses learning-by-doing.  Just as we don’t expect a child to learn how to ride a bicycle or play a musical instrument by simply reading books about it, languages aren’t learned by surrounding learners with tapes and books apart from extensive practice in direct contact with speakers.  The procedure introduced through this guide builds on the autonomy most learners already feel as they journey abroad, inviting them to set their own learning goals, decide what means they will use to achieve them, and evaluate their own progress.  

JOURNEY DESCRIPTION

Learners embark upon an individually-tailored and self-directed journey for developing intermediate-level competence in the language arts and cultural habits of a foreign speech community.  It aims to produce competent intercultural speakers within their host community by a process that emphasizes three “locations” of learning: intensive training with a specially-arranged language coach (the “classroom”), extensive practice with native-language helpers (the “fieldwork”), and personal reflection and self-assessment (the “introspection”).  The journey assumes a minimum investment of 120 hours of language learning distributed across these three locations, utilizing the specified materials and equipment, and following a 12-step procedure divided between pre-field and on-field phases. 
MATERIALS AND EQUIPMENT
Required
· Personal photo album
· Several packages of 3” x 5” index cards; several packages of large Post-Its
· Audio cassette recorder (A portable, rugged, dependable machine with a built-in microphone and external microphone jack, cue/review option, tape counter (footage meter), pause button, earphone jack, with both battery and AC options)

· Several “loop” tapes (Continuous cassette tapes that play a loop of tape endlessly without rewinding.  They are manufactured in various time lengths [20 seconds, 30 seconds, 1 minute] and were once used in telephone answering machines.)  Purchase two 5-second tapes; two 20-second tapes; and one 60-second tape.  Available from: Missionary Tape & Equipment Supply in Garland, Texas, 1-800-527-3458.
· A supply of batteries
· Camera and film

Recommended
· Moran, Patrick. 2001. Lexicarry: An Illustrated Vocabulary-builder for Second Languages, 3rd ed. Brattleboro, VT: Pro Lingua Associates. 

· E.C. Parnwell, New Oxford Picture Dictionary. Oxford University Press, 1988. (Presents over 2,400 words contextually on illustrated pages.  Many bilingual [e.g., English and Chinese] editions are available.)
· A target language text (e.g. A Course in Beginning Bengali for students learning language in Calcutta) recommended by the on-field language tutor.

· A target language dictionary
· Rubin and Thompson, How to Be a More Successful Language Learner (Boston: Heinle and Heinle, 1994)
2.

The Art of Language Learning
Throughout the history of language instruction, teachers have sought new and better ways to help their students become proficient in another tongue.  They have asked: How can language instruction improve?  What can we do to set up optimal conditions for learning?  What guiding principles and what new techniques can we employ?  Though advice has come from disciplines as diverse as educational psychology, linguistics and missionary anthropology, the conclusion has been that language teaching and language learning is much more an art than a science.  Many authors may agree on particular principles and practices, but there exists no single, comprehensive, fail-safe formula for learning another language. 
This section outlines a 12-step procedure for setting up and implementing a process of learning another language on your own through interaction with native speakers.  The procedure benefits from the creative genius of numerous thinkers and their theories, including Joan Rubin (the “good” language learner), Rebecca Oxford (language learning strategies), James Asher and Tracy Terrell (extensive pre-production listening), Charles Curran (self-initiated learning and reflection), Dell Hymes (communicative competence), Ivan Illich (“deschooled” education), Donald Larson along with Tom and Elizabeth Brewster (language learning cycle), David Nunan (task-based syllabuses), and Edward Hall (the “silent language” of gestures, touch, and space).  Each of these has contributed valuable insights and ideas to the present framework (lending at least the appearance of “science”).  Nevertheless, the most successful learners will be those who remain artists—intuitive and independent—while allowing received wisdom to enhance their journey.
Pre-field
1.  Consider yourself as a language learner.  
Success in learning a new language is influenced by the difficulty of the language, and also by the social context itself (whether the society is convivial or reserved, whether the climate is warm or cold, and whether the setting is urban-industrial or rural-traditional).  While these factors may positively or negatively affect your language acquisition, the single most important set of factors bearing upon success lies within you, the learner.  All language learners are not equal.  They differ in aptitude and opportunity, in motivation and need, in personality and cognitive style.  Even if it’s so that some people are just “good at languages,” so many “not so good at language” types of people have learned another language that aptitude cannot account for the differences between language learners.  

As it turns out, much of the literature on “good language learners” is concerned not with aptitude, but with what successful learners do differently from ordinary learners – that is, with their learning strategy.  Some of the characteristics of good language learners include the following: 

· They see themselves as eager learners dependent upon the community rather than as detached and self-sufficient tourists or teachers.  They are confident in their ability to learn another language, and in the community to teach it to them.  They maintain a positive, can-do attitude, and press through times of weariness, discouragement, and frustration.  To what extent will your previous language learning experiences (e.g., in high school or college) affect your basic attitudes toward learning language abroad?  How determined are you?
· They take risks in order to build relationships through language practice.  It’s perfectly natural to feel anxiety over talking to strangers, especially in a foreign language.  Good language learners are willing to open their mouths and try to communicate.  A simple opener like “Hello.  I would like to practice my [Thai] with you.  Is that okay?” can establish you as a learner and give you permission to talk, ask questions, and make friends.  Judging from past experiences, do you tend to avoid stress-producing situations or plunge into them?  How do you see your basic temperament (introversion/extroversion; task-oriented/people-oriented) affecting your language learning?
· They immerse themselves in the community around them.  By living with local families and working with community organizations, they maximize their social and emotional reliance upon nationals and set out to solve, not just the language code, but the culture code as well.  They learn to just “hang out” with folk in public places like parks and cafes as a way of observing behavior and communicating interest.  To what extent do you look forward to becoming a functioning part of your host speech community? 
· They maintain a sense of humor toward their own speech and that of others.  In learning another language, one will oftentimes say things that sound ridiculous and elicit reactions of laughter or silent puzzlement from hearers.  Good language learners will not worry about making mistakes; to the contrary, they will see mistakes as opportunities to improve their learning.  Can you accept the fact that people will find your language learning efforts humorous?  How willing are you to “feel dumb”? 
· They attend to the meaning of a message.  They don’t insist on identifying and understanding every word of a sentence they hear in the new language before being willing to guess at the meaning of the whole sentence.  In listening to a conversation between two or more people, for example, they will attend to non-verbal elements (like gestures, posture, and facial expressions) to decipher meaning.  How important do you feel it is to get the grammar and pronunciation “right” before attempting to communicate? 
So, if you have any doubts concerning your aptitude, be sure to take careful inventory of the dispositions, motivations, and techniques—i.e., the language learning strategy—that you will carry to the field.  Someone with a good strategy and poor aptitude is likely to fair much better than someone with good aptitude but a poor strategy.

2.  Expose yourself to the language before you go. 
Most educational travelers can’t afford (in time or money) more than a three to five month foray into another country or culture.  If you are one of these, do yourself a big favor: don’t wait until you’ve arrived at your destination before exposing yourself to the language.  Spend several weeks prior to departure getting acclimated to the sounds and structure of the language, and learning how to utilize a language helper.  Better to “hit the ground running” (or at least walking) by taking advantage of the many foreign language resources that are available in your surrounding community.  Reflecting on how she would prepare differently for her study abroad term, Molly Zahn from University of Minnesota had this to say: 
To me, the number one project for pre-departure would be EXPOSE YOURSELF TO THE LANGUAGE! (which I did not do enough).  Rent movies.  Go to conversation groups.  Figure out how to get a host country radio station over the internet.  Order books-on-tape in the target language through Interlibrary Loan… I’m sort of ranting because the one aspect of my German that is the most frustrating is the inability to understand speech.

Molly’s point is that you can maximize the relatively brief time abroad by jump starting your language learning before you go.  All you need is access to the internet and to members of your host language’s speech community through a local ethnic restaurant or market.  The “Pre-departure Language Tasks” in Section 3 lists a number of activities that can be completed over the course of one week.  Instead of mainly learning about the language, you will be learning to use it.  In the process, you will begin to place yourself psychologically, emotionally, and socially in another language and culture.  When you finally arrive at your destination, you will immediately have something to communicate with those eager to meet you.  The weeks of structured language and culture learning will likely go much more smoothly as a result.  
3.
Develop a strategy for self-directed language learning.  
Having evaluated yourself as a language learner and exposed yourself to the language through local sources, you’re ready to devise a strategy for learning the language while resident in your host community.  Let’s assume optimal conditions abroad: you’re living in a monolingual community with a bilingual host family, and everyone you meet seems eager to help you learn the language.  Your host mom has helped you locate a bilingual “coach” who you’ve arranged daily sessions with.  You see yourself as a self-starter who doesn’t need external motivators (classrooms, schedules, field chaperones, and deadlines) to be productive.  You enjoy friend-making, are not easily embarrassed, and thrive on taking calculated risks.  Your pre-field exposure to the language through film, music, and native speakers has only reinforced your confidence as a language-and-culture learner.  The sound system of the language doesn’t appear overly difficult, and you can produce one or more language texts almost effortlessly.  Barring the unforeseen, you’re prepared to succeed.

Admittedly, these are optimal conditions.  While it’s unlikely that this will be your total experience, your chances for success will be measurably improved by entering your speech community with a language learning strategy.  That strategy should include sufficient time, a long haul mentality, and a practical method for improving your conversational ability through social relationships.

Give it sufficient time.  Perhaps the major cause for poor progress in language learning is the failure to devote enough time to it.  But how much time is enough?  What makes that question difficult to answer is that every language learner must negotiate different circumstances abroad.  One person may be a single undergraduate participating in a semester-long study abroad program where mandatory language learning complements other study and service projects.  Another person may be married with two children, commencing a five-year work or ministry contract where language learning is optional.  The ultimate goal for both persons may be to develop enough facility in the host language to continue much of their living, learning, or working in the language.  Reaching this point will typically require at least six months of full-time language learning.  

Many of us will not be able to devote this amount of time to the effort.  In such cases, consultant Greg Thomson recommends investing one fifth of your total time abroad in structured language learning.  The return on this investment will be experienced in a higher degree of respect and acceptance by nationals, as well as an enriched and enlivened cultural experience.  The 1/5:4/5 rule would apply to anything from a five year stay (one year of full-time language and culture learning) to a one month stay (one week of full-time language learning).  
But just as important as the amount of time is its timing.  Your concentrated language learning period should begin as early as possible during your sojourn.  Thomson warns:

The longer you wait, the more you find ways to function without using the new language and the more you become comfortable as a non-speaker.  It takes tremendous motivation and enthusiasm to conquer a new language.  Once you are starting to become comfortable in the new context without the language, your motivation may no longer be strong enough to carry you through to successful language learning.  And after culture stress has had several months to wear you down, your enthusiasm will become hard to muster.  When you first arrive in the situation you are on a language learning adrenaline high.  Cash in on it.  Let the momentum from your early energy carry you as far as possible.  This is your best chance.  Things will only get worse.  Go for it.

Cultivate a “long haul” mentality. What do you do when “things get worse” – when the long hours, endless practice, and continual embarrassment take their toll on you physically and emotionally?  When “language fatigue” conspires with “culture shock” and you begin to wonder why you ever made the trip?  You begin to react in anger to not being able to communicate.  You find yourself reverting to mainly using English, drowning out the local language with American tunes under headsets, and generally “behaving American.”  After all, you’ve learned some survival phrases for use on the bus, in the marketplace, or with your host family.  Is there any need to keep going?
At points like these in your sojourn, the most critical factors to long haul success in language learning are your internal commitment, external accountability, and certain practical helps.  First, remind yourself of the commitment you made to yourself and others (e.g., academic sponsors, colleagues, and classmates) to actually develop facility in the language.  Then, re-establish specific language learning goals that your language helper, one or two friends, or your field director can hold you accountable to.  A group of peers who share similar goals and are struggling with similar challenges can help you sustain morale and motivation.  Finally, treat language fatigue as a temporary psycho-emotional condition.  Take some time off of intensive language practice by reading your English-language book in a local café or taking a weekend pleasure trip with some friends.  Attend to proper diet, rest, and recreation.  Praise—and reward—yourself for your accomplishments thus far, and perhaps lower your expectations for the next leg of language learning.  Then, if you’re in a rut, break out.  Explore new topic areas in the language, and psyche yourself up for another 10,000 mistakes!
Utilize a practical method for language learning.  A self-directed approach to language learning contrasts sharply with the pedagogy employed in traditional language classrooms.  Self-directed language learning tends to be informal (vs. formal), reliant upon community members (vs. a classroom teacher), focused on social interaction (vs. individual study), guided by a learner-directed learning cycle (vs. teacher-controlled exercises), and aimed at successful communication (vs. error-free performance) in order to become a member of a new community (vs. fulfilling a language requirement).  The unconventional nature of this approach places much of the responsibility for structuring the process squarely on you, the learner.  Fortunately for us, a practical method—dubbed the “daily learning cycle”—has been developed and refined over the last 50 years by a distinguished line of linguists, international educators, and Peace Corps trainers.
  It serves to organize your learning process with the assistance of one or more language “coaches” and a variety of community “helpers.”  
Each day during those first weeks in your speech community, you will meet a variety of potential conversation partners, and one or more persons who agree to serve as your language “coach.”  From here, add GLUE – an acronym for a four-step learning cycle in which you Get, Learn, Use, and Evaluate.  
1. 
Get what you need.  Decide what you need to learn by considering your real communication needs (e.g., introducing yourself, buying food, ordering a meal, asking for directions).  Then prepare a language brief “text” (2-5 sentences) or scenario which can be used in a real-life encounter later that day.  The language level might be bare-bones beginning or more advanced, and focus either on listening comprehension or verbal production.
	Listening Comprehension
	Verbal production

	You prepare a list of topic-related commands, written in English (e.g., Stand up.  Sit down. Touch your nose. Open your mouth.  Close your eyes.).  The coach instructs you in her language to perform the activity without requiring you to speak.
	Hello. [polite greeting]
My name is [name].

I want to learn [language].

This is all I know in [language].

Thanks for listening.

Goodbye. [polite leave taking]



2.
Learn what you get.  Here is where you practice the listening comprehension exercise or verbal communication scenario with a native-speaking language coach.  The coach ultimately writes and tape records the “text.”  You listen to the tapes on your own to reinforce comprehension.

3. 
Use what you learn.  Following extensive listening practice with your language coach, you go out into the community and engage everyday people (e.g., host family members, neighbors, service agency staff, shopkeepers, or children) in conversation.  You develop a daily “route” for cultivating relationships as you assume the role of the “town language-and-culture learner.” 

4.
Evaluate what you use.  You reflect on the day’s activities and upon yourself as a language learner.  You register your language information (vocabulary and texts), learning activities, and self-assessments in a Daily Diary, and prepare to discuss your language learning experiences and cultural observations with your coach during the next session together.  You also envision what you’ll do next – e.g., revising or expanding the initial text, or creating a new text.


And then the cycle begins all over again!

after arrival
4.  Become a part of a speech community. 
The self-directed, community-based approach to language learning carries with it a basic assumption: that language must be learned from people rather than from a combination of books and tapes.  This, of course, is how every child learns their first language.  It follows that your first in-country task is to become a functioning part of a community whose members speak the language you want to learn.  Although you probably won’t join that community in any permanent way, your goal is to understand the social practices of that community, which includes the ability to communicate in a wide variety of situations.  Within a few weeks, neighbors and many other community members should be able to recognize your presence, understand your purpose, and be available as conversational partners from your first halting attempts to introduce yourself.  
Only by having conversational partners will you develop conversational ability.  While individuals have been known to develop that ability by interacting with only one or two native speakers (assuming they have an effective method), most need to build a broad network of acquaintances and friends within a particular speech community.  This can be done by relocating to an ethnic enclave, barrio, or reservation in one’s homeland, or to a location abroad where your new language is spoken.  
As you enter your host community, you will be mainly interacting, day in and day out, with strangers who will help you learn their language.  While it requires more time and effort than interacting with familiars, it is an essential part of the process.  This involves more than just being physically proximate to locals; it also has to do with moving through the cultural barrier that distinguishes you from them.  When community members first meet you, your age, clothing, skin color, language, gait, and mannerisms will give you away as an outsider.  No use trying to hide it or deny it.  Fortunately, many will be ready, even eager, to help you.  Others may hesitate or withdraw.  As you poke around the community, monitor whether members appear warm and receptive to you, or distant and suspicious.  Note their reactions when you explain how you’ll be learning their language by interacting with them on a daily “route” through the community.  
During your first two to three weeks in residence, you will need to figure out how to get around, what each of the coins and bills is worth, how the markets, banks and post offices work, and how to ask and answer simple questions in the language.  A variety of structured orientation exercises can assist in this process
, but your sense of foreignness will linger.  At this point, you could easily drift into getting your social and emotional needs met through the expatriate colony, especially if you find yourself in situations where you just can’t make yourself understood.  During these first weeks, it’s best to limit your involvement with other foreigners.  Attempt to make contact with as many community members as possible — in restaurants, at parks, and on the buses.  Learn to slow down, sit down, and just “hang” with locals.  As you do, present yourself as a learner of the community’s language and culture, and not just another curious tourist.  Learning to use the “Learning to Meet People” (Part 4 of Section 3) can defend you against over-dependence upon English during these critical first weeks.
The missionary group described earlier committed themselves to another key means of integrating with the speech community: arranging to live with local families.  Intrepid language and culture learners find that homestays are not only less expensive than staying in youth hostels or cheap hotels, but they also afford direct, immediate contact with vernacular language use in a natural yet secure social setting.  As family members welcome you into their home, they anticipate introducing you to aspects of their cultural life, including their family relations, routines, and rituals.  Most will also delight in helping you learn their language by involving you in daily activities (like buying and preparing food, listening to the television, and playing board games).  The homestay provides an emotionally safe and stable setting for practicing language learned outside the community, even as family members also help network you “in” to their own circle of neighbors, friends, and co-workers.  
A homestay can be set up prior to arrival or secured through the actual language learning process.  In the latter case, you might simply introduce yourself to people you meet in restaurants, at shops, or on buses, and then express your desire to live with a local family.  
Hello.  My name is Michelle.  I am learning [language].  I hope to find a family to live with for three months. I can pay for all expenses.  Do you know a family I could live with? 

You may have to converse with quite a few people before you get a positive response, but eventually you will secure a family. 
5.
Immerse yourself in the local cultural system.
Participating effectively in a new community requires that we operate according to the unwritten codes and assumptions shared by members.  Everything from how to drive on a road to how to greet a friend of the opposite sex is contained in this shared knowledge.  A new driver, for instance, learns not only the formal traffic laws, but also informal rules governing how much distance from other vehicles to maintain, how long to wait at a stop sign, and even how to sit in the driver’s seat.  Each of these driving behaviors manifests codes concerning space and time that were regularly observed and informally taught from childhood.  In fact, all behavior—driving a car, telling a story, ordering a meal, and the like—functions as part of the local cultural system.  To understand it, we must immerse ourselves in it.  This will involve going beyond our immediate communicative needs in order to take part in and observe the activity within community institutions, cultural events, everyday talk, and patterns of nonverbal communication.  
Observing community institutions. Your community participation up to this point has probably generated a number of questions and curiosities.  How do city folk relate to the surrounding countryside and region?  What are the area’s major industries, economic activities, and occupations?  Which groups do locals regard as “dominant” and “subordinate”?  Where does each live and work?  What religious beliefs and customs are most widely shared?  What agencies govern the people at the local, city, and regional levels?  What educational institutions exist—from preschool to university, private and public—in the area?  Because we can’t understand a new cultural system apart from its manifestation in behavior, you will have to observe the activity of these institutions, and then have insiders explain to you what you see and hear to you.  In time, you’ll be able to naturally incorporate this cultural knowledge into your daily language learning cycles.  

Observing cultural events. On a scale smaller than the community’s social, economic and political institutions, the local cultural system manifests through various cultural events.  These include community celebrations, sporting events, religious services, and family ceremonies (e.g., birthdays, confirmations, weddings, funerals).  Schedule times to be either a curious, observant onlooker or a selective participant in each, preferably with a cultural insider/interpreter by your side.  Notice the different types of people in the setting, their patterns of interaction, and any typical routines (i.e., recurring sequences of behavior).  What strikes you as unusual?  How do you make sense of it?  Do you observe or overhear any behavior that you would consider inappropriate or unacceptable?  How do other participants deal with it?  This process of “lurking and soaking” over community events plays a central part in your language socialization whereby you learn how to involve yourself, to manage interactions, and to make sense of the different roles ascribed to the language activities embedded in those events.  
Observing everyday talk. Participating in social events will naturally prompt you to wonder: What are people saying to each other?  What “small talk” topics are most common?  What messages are being exchanged during or after the event?  Questions like these emerge as you observe people’s ordinary conversations.  Unfortunately, these conversations typically feature high-speed speech that’s not only far beyond your ability to comprehend, but depends upon a huge bank of common knowledge and experience that you, as an outsider, have only limited awareness of.  Under these conditions, your best strategy is to look for opportunities to inconspicuously eavesdrop on everyday talk at home, in a park, or at a café.  It is at this level—the speech event—that community members establish and perpetuate their collective life.  For a window into that life, Burling (1984) encourages us to
Listen for what people say when they stub their toe or when they shout at a baby for getting too close to the fire.  Listen for what they say when they meet one another and when they separate – their greetings and farewells.  You will get a feel for the overall patterns of communication if you learn to understand such things (33).

These “patterns of communication” in everyday talk will have meanings that reach beyond mere words and grammar.  The rules involved in “greeting,” for example, pertain not just to sounds and syntax, but also to rules of appropriateness – how to greet, when, and with whom.  In English, for example, how does one decide whether to say “Wazzup?,” “Hi,” or “How’s it going?” when meeting someone?  Does one accompany that greeting with a “High Five”, a hearty handshake, a deferential bow, a kiss on both cheeks, or none of these?  Which would be appropriate with non-family members of the opposite sex?  These questions can only be answered by understanding aspects of the local cultural system (e.g., the ranking of social groups or the assumptions about what is “good” language use).
Observing “silent language.” In addition to rules of appropriateness, cultural insiders learn the “silent language” (Hall 1959) that accompanies, or even replaces, their spoken language.  As you see folk in conversation, note their facial expressions, eye contact, use of touch, and hand gestures.  Then listen for tone of voice and the pacing of speakers’ turns.  How does each amplify, modify, or confirm the message they seek to convey?  Facial expressions the world over signify joy, surprise, fear, anger disgust and shame with surprisingly little cultural variability (although cultures may differ in what evokes a particular emotion).  Americans tend to overuse the smile, and wonder why clerks in Japan greet customers with a simple “Irasshaimase” (“Welcome”) without a friendly grin.  Likewise, most Westerners consider strong, direct, and continued eye contact to be essential in communicating sincere interest and trustworthiness.  Contrast that with Japan and sub-Saharan Africa, where lowering the eyes signifies modesty and respect.  The same goes for touch.  For some folk, giving someone a “high five,” an abrazo (bear-hug), or backslap is finely calibrated to communicate friendliness and solidarity.  Yet one would rarely observe such behavior among most East Asians.

One of the most interesting aspects of non-verbal language to observe and learn is hand gestures.  Every culture generates them and every child learns them.  Many have no known origins (e.g., the “O.K.” sign) or evident reason (e.g., waving the hand while saying good-bye).  The cultural variation is impressive, which makes learning this particular set of cultural rules so interesting on one hand, and so necessary on another.  It becomes necessary due to the fact that a gesture that’s appropriate in one culture may be outright offensive in another.  Holding one’s thumb upright may mean “Great!” in the United States, but it’s an insult in Nigeria.  On the other hand, patting or pinching another’s rump in the U.S. is rarely appropriate, but it’s acceptable behavior on the Via Veneto in Rome.  Which is correct?  It all depends on the context.

Various People Watching tasks (Section 3, Part 3) invite you to informally yet systematically observe the fascinating ways that locals combine verbal and nonverbal behavior in communication.  The correct reading of what we hear, see, feel, and smell in the culture is the essence of culture learning.  Nevertheless, it’s important to remember that people’s behavior, whether verbal or non-verbal, is never independent of them as persons – their gender, personality, and life experiences.  As you strive to make sense out of the sensory inputs around you, guard against attaching an absolute meaning to any.  Remind yourself that in the U.S., a woman who casually touches a man’s knee or forearm isn’t necessarily flirting.  Likewise, a man crossing his arms on a bench in your town’s central plaza may not necessarily be shutting anyone out; he might just be feeling chilled.  It’s for you to find out.  
6.
Weigh the benefits of enrolling in a language school.
During your first month in residence, you’ve scouted out the community, made acquaintances in public places, perhaps secured a homestay and service situation, and now begun structured observations of the local cultural system.  You’re ready to get serious about language learning, but can’t imagine planning and executing your daily learning cycle alone.  At this juncture, many learners gravitate toward locally-advertised language schools.  Language schools help learners manage what seems to be an overwhelming amount of linguistic and cultural information by offering a classroom, a teacher, other expatriate co-learners, and a set curriculum.  All of these guarantee that learners won’t get lost—linguistically or socially—in their new environment.  Most of us need some externally imposed accountability, and a good language school can provide that.  
With rare exception, however, language schools restrict learning to the four walls of the classroom, a textbook, and methods that emphasize language usage (via vocabulary lists, grammar drills, etc.) over language use in real-life situations.  Syllabus-driven homework assignments oftentimes treat language learning as an academic rather than a social activity, offering little encouragement for building relationships with members of the local speech community.  Due to the fast-paced, pressurized atmosphere of most language schools, students may complete a program breathing a sigh of relief: “It’s finally over.  That was one of the most difficult things I’ve ever done!”  Precious few will take full advantage of opportunities to continue language acquisition in a self-directed mode.  
More research needs to be done to determine whether or not structured, teacher-managed language instruction sufficiently contributes to the development of learners’ linguistic knowledge and communicative proficiency to warrant the costs in student time and money.  In the mean time, for language learners wishing to enroll in a formal program, Dwight Gradin (2003) offers three suggestions: (1) Delay enrolling in language school until after you’ve established community acquaintances and become comfortable executing self-directed language learning tasks. (2) Treat language school as a resource for your out-of-class language practice, not vice versa. Use it to set goals, explore nuances of language forms, and better understand communication breakdowns outside the classroom.  (3) Toward the end of language school, find a language coach who will meet with you regularly to help prepare you for continued language acquisition in the community.
7.
Find one or more language coaches. 

Whether you opt for language school or not, realize that not all cultural insiders with a knack for teaching make good language coaches.  There are those insiders who teach other insiders about the language (e.g., elementary school teachers); others who are trained to teach the host language to other insiders (i.e., foreign language teachers); and still others who have experience teaching their language to other adult outsiders like you.  This third type is likely to be more helpful than the first two.  It might be helpful to imagine the ideal coach from among this group.  
Call her Noju.  Noju’s language and culture of origin are the language and culture you wish to learn, and she also speaks your language with ease.  She has participated extensively in your culture and feels at home in it.  She has positive feelings about both societies, and, for that matter, she would enjoy exploring additional new cultures herself if the opportunity arose…  She is not familiar with the latest concepts of second language learning (not that ideal), but neither does she have strong opinions as to how it should be done. She is adventurous, and willing to try whatever language learning methods you wish to use, even if they seem a little silly to her at first (Thomson 1993a).
As the above profile suggests, your first language coach should be someone who shares your language without being marginal to their own culture.  Their bilingual ability will enable you to clearly explain your expectations and the “daily learning cycle” technique in a common language, and to concentrate on extensive listening practice without feeling pressured to produce (speak) the language prematurely.  Being a respected insider to their own culture, they will maintain healthy links to other people in the community – links that they can connect you to as you move from “classroom” to “community” in your language practice.  It is also best to choose a coach of the same sex in order to avoid situations or perceptions that might compromise your standing in the larger community. 
How do you find such people?  For those learners who secure a homestay or work placement prior to or soon after arrival, they can begin by asking English-speaking family members or agency staff to suggest close friends or relatives (and, through them, those people’s close friends and relatives).  Other prospective coaches can be contacted through folk you meet during a bus trip, a walk in the plaza, or a meal at a local eatery.  Initial recruitment of a coach may be as simple as making your need known and seeing where it leads.  Making the request in the language itself will further convince hearers of your seriousness.  It can be as simple as:
Hello.  My name is Maurice.  I want to learn [language].  I need someone to practice with me for one hour.  Can you help me find someone?
You may make contact with suitable persons quickly.  If not, you will need to keep meeting and networking people until you find someone willing to coach you for an hour or so.  Aim to arrange this with several people, trusting that one or more will qualify themselves as a regular language coach.  Take care to clarify that you’re not looking for someone to “teach you the language” in the traditional sense.  Explain that you will be the one preparing texts for each session, and that their role will be to help you choose and practice the right words to accomplish tasks like greeting people, finding a place to live, ordering a meal, and getting directions.  Some helpers will readily embrace the learner-directed format for learning, while others will not be able to overcome wanting to teach you the way that they were taught in school.  For this reason, delay making a long-term commitment to any one helper.  Better to ask three different people, “Can you help me for an hour this afternoon?” than to commit oneself prematurely to one person.  If each helper expects you to work with others, they won’t feel personally rejected if they don’t eventually become your language coach.  Bear in mind, however, that someone who may not appear ideal in the beginning of your language learning may prove very helpful at a later stage.

During this “trial period” (although you don’t want to call it that), evaluate the suitability of each helper by asking yourself the following questions:

· Is this person able to commit time to regular language coaching?

· Can I understand this person’s English?
· Does this person enjoy a good reputation in the community and exhibit the qualities of a trusted friend (e.g., caring, supportive, patient, open, and non-judgmental)?
· Is this person able to understand and help me carry out my independent language learning?  Will she allow me to take the lead in what I want to learn?

· Does this person have a network of friends and acquaintances that I can tap into?

· Is this person committed to my learning the contact language and culture, and willing to accompany me out into the community?  

· Will this person agree to minimize their use of English, even though I won’t understand everything?

· Will this person consistently (though not obnoxiously) correct me?

One or more helpers may emerge as perfect for you, but what’s in it for them?  Certainly, if you’ve ever helped a foreigner begin to learn a new language, you know that it’s demanding work.  It requires conscientiousness, patience, and lots of time.  Now the tables are turned: others are helping you achieve your language goals.  Fortunately for you, much of your initial practice with community members will be conducted in the context of mutual friendship and social visiting with no remuneration expected.  But once you say, “Any chance we could meet every day for a couple hours?” you incur indebtedness and need to consider how you will adequately compensate them.  
Compensation can take the form of direct cash payments or special favors.  As a rule of thumb, cash payment should start at the level of the local hourly wage, even though it may seem low by your standards.  Remember, most of the work of preparing texts, tape recording, transcribing, and community practice will be done by you, not the coach.  In some cases, your language coach will refuse cash payment but expect special favors – anything from arranging English tutoring for their children to absorbing the costs of a baptism celebration.  The costs of language learning can be divided, and the pleasures multiplied, by finding another person to share coaching and community practice activities with you.  This co-learner might be a spouse, traveling partner, colleague, or just another expatriate you meet along the way.
8. 
Start with extensive listening practice.

Over 50 years ago, Eugene Nida noted in his book Customs and Cultures that the most serious fault among language learners is a failure to listen to the language.  “Since we have always conceived of learning as a schoolroom and textbook technique, we fail to appreciate the fact that language is a speaking-hearing phenomenon.  In order to speak, we must listen” (222).  Of course, as a newcomer who is unfamiliar with the local language, you will both need and want to start talking very soon.  Saying things like “hello” and “goodbye” or asking questions like “What is this?” or “How do you say this?” is unavoidable.  But we do well to remind ourselves of Nida’s insight: that talking comes as a by-product of learning to understand.  Putting one’s energy into memorizing a series of whole sentences or dialogues before one understands the language is to put the linguistic cart before the horse; you may be able to produce discrete sentences for particular purposes, but fail to understand the flood of speech that comes your way.  What good is it to be able to say “What time is it?” and have no hope of understanding the response?  “Speaking will come most easily if you can think of yourself as converting what you already know (i.e., what you already can understand) to productive use” (Burling, 1984, 65).  Be patient.  A month spent learning to comprehend hundreds of commands and essential vocabulary items will establish a solid foundation for functional speaking ability.  
This may run counter to what your language coach expects in a language lesson, so it will be your responsibility to help her appreciate a technique whereby you will come to the practice session with a list of actions, an album of pictures, or a bag of household items and she will use her knowledge of the language to help you learn them – without requiring you to talk.  In most cases, you will simply take your pictures or objects and ask your coach to either issue certain commands to another speaker of the contact language with you observing the responses, or to instruct you to do things in the language.  For example, using various body parts or objects, your coach might direct you: “Point to your nose.”  “Write the number five.”  “Put the book on the table.”  “Hold the red pencil.” “Walk to the stove.”  Afterwards, the coach could ask you questions in the contact language, such as “Is this the number 15?” or “Where is the stove?”  You would answer with either a nod, the pointing of your finger, or a simple “yes” or “no.”  The key is to give you plenty of opportunity to connect words with their meaning without forcing you to say them yourself.  As your comprehension ability develops, you won’t be as reticent to involve yourself with locals since you’ll understand more of what they’re saying.
A sample 10-step Comprehension Task on “Body Parts” illustrates the procedure to be used with your coach and is presented in Appendix D.  Following that model, you will prepare for each listening comprehension session by first, selecting one or more capsule task descriptions from Section 3: Part 2, and then outlining the 10-step procedure for that task on the Comprehension Task Worksheet.  
Though you may begin with very simple instructions like “open your eye” and “touch your nose,” comprehension tasks can cover a wide range of topic areas, including community places, emotions, occupations, hobbies, personal qualities, daily routines and food ordering.  Many of the tasks are especially suited for use with host family members.  After drawing a family tree diagram, for example, your host mom or dad could help you recognize various kinship terms through simple commands (e.g., “Point to our eldest son.”  “Say the name of my sister”).  Or one of the children might instruct you through a daily activity (like washing the dishes) which you’d act out as instructions are given.  Tape-record and rehearse these instructions and you’ve suddenly transformed your homestay into a language learning laboratory!  
One of the most powerful aids for both listening comprehension and verbal communication practice is pictures, whether photos or drawings.  Pictures make it possible to learn to talk about a whole range of daily activities and experiences.  You can take and use photos of community scenes, cut pictures from local magazines or from old National Geographic articles related to your host country, or bring to the session a personal photo album that includes pictures of your home, your family, and some memorable experiences.  The New Oxford Picture Dictionary, along with Patrick Moran’s Lexicarry, organizes pictures according to topics, language functions, and communication situations.  Use these photographs and line drawings to guide your coach in providing natural language descriptions and expressions in the contact language at a level that you are capable of understanding.  In the beginning, this may simply be “This is a girl.  This is a boy.  The boy and girl are sitting.”  But as you build slowly from day to day, your recognition of basic vocabulary will grow.  Soon your coach will be able to give you detailed descriptions of the pictures and you will be able to respond by pointing to the picture you believe she is describing or by using words and phrases such as here, there, this one, or that one.
9. Determine your communicative needs. 
The emphasis thus far has been on learning to comprehend your new language, especially during your first month. “But when do I start to produce the language?” you ask. “How do I move from being someone who understands a lot to someone who speaks a lot?”  As mentioned previously, you will no doubt need to memorize a number of “survival expressions” that include greetings and leave takings, apologies, some personal information (who you are, where you’re from, what you’re doing), and special requests (e.g., “Can you point me to the bathroom?”).  Other survival expressions are ones you need in order to use public transportation, to purchase goods in a shop, to eat in a restaurant, or to ask directions.  These sentences will likely be beyond what you could make up for yourself on the spot, but they are real communication needs, nonetheless.  Some are included in the “Meeting People” task (in Section 3: Part 4).  Others will be developed as you determine what you need to communicate from day-o-day.
Start by reviewing in your mind specific settings where you needed to communicate in the language, but couldn’t.  Was it in your homestay?  At a restaurant?  Inside a market?  On the bus?  What did you want or need to say or understand in order to get something done?  Get paper and pen and begin listing things like “greet and take leave, answer the door, read a menu, order a meal, request help, thank someone, ask permission, introduce myself, and explain my reason for being here.”  Make your list as long as you can, then prioritize the list.  Ask yourself: Which needs are most urgent at this time?  Then for each of your top five or ten language needs, fill out a “Communication Task Worksheet” (Appendix F).  The completed worksheet represents the “G” part of the GLUE learning cycle – Getting what you need.  It provides you and your coach details concerning what you need to communicate, within which settings, with what types of people, and using what tone of speech and body language.  Preparing a complete worksheet represents you daily “homework” assignment, and is central to setting the agenda for each session with your language coach.  
10.
Develop a daily “learning cycle.”
The next phase of the GLUE learning cycle is the “L” – Learning what you get.  Here you work with your language coach to transform ideas you prepared on the “Communication Task Worksheet” into texts that are appropriate to your proficiency level and to the community situation in which you will use it.  Confirm a meeting time and place with your coach, ready your tape recorder, tapes and notepad, and prepare to practice your first “learning cycle.”  Donald Larson and William Smalley (1972) describe the learning cycle as “a series of practice activities based on a short text, new to the learner, often prepared or adapted on the spot with the helper, and culminating in the use of parallels to it in normal situations subsequent to and outside of the practice session” (158).  If your coach is unfamiliar with this learning method, you may have to be more teacher than learner in the beginning.  If you happen to be working with a monolingual coach, you will need to involve a bilingual third party who can explain the process, and perhaps model the techniques.
At the beginning of each practice session, provide your coach an overview of the day’s activities.  These will include: reviewing yesterday’s community practice; setting up the day’s language use scenario; eliciting, recording and rehearsing a text; practicing the text from the recorded tape; using the text with various community members; evaluating your performance using a language learning journal; and preparing for the next day’s lesson.  This is a typical learning cycle, requiring that you divide your available learning time between the four stages of getting what you want to learn (15%), learning the text with your coach and then alone (35%), using the text in the community (35%), and evaluating your learning experiences (15%).  Now, with a completed “Communication Needs Worksheet” in front of you, walk through the following procedure with your coach:
· Review yesterday’s community practice. Begin by sharing any noteworthy cultural incidences or communication breakdowns from the previous day’s encounters recorded in your Daily Diary (Appendix C).  The community is a complex, multidimensional setting with many invisible rules and expectations.  Your coach is a critical resource for both obtaining an insider perspective on those experiences, and for guiding you in revising your behavior during your next round of community practice.
· Set up a scenario. Next, describe for your coach the language need and setting outlined on the day’s Communication Needs Worksheet.  Convey a sense of what you want to do with the language later that day in the community.  Perhaps you wish to request help as you travel by bus to an outlying location.  You have some ideas of how you’d communicate in English within a North American context, but you’re not sure how to do it in your new culture.  Prompt your coach: 
I will be traveling by bus from the downtown area to [destination] and will need help from several people.  How would you ask someone where to catch the bus?  How would you ask another rider how much the fare is?  And how would you ask a rider if they could tell me when it’s time to get off?  Also, what cultural information do I need to have in order to communicate properly?  
· Elicit a text. Give your coach a couple minutes to visualize the scenario and formulate a language sample.  While you want to give her a clear sense of what you want to say, discourage her from directly translating from your English into the contact language.  Have her recite the sentences one or two times at normal conversational speed while you simply sit back and listen.  Your coach may eventually wish to write the text down, but you should focus on developing natural listening skill without resorting to reading (which will only encourage you to pronounce the words as you would pronounce English words).  Then ask your coach to recite the text again as you record it on tape.  Afterwards, listen to the recording together.  Does the text sound smooth and authentic to her?  Does text length and difficulty level seem suitable for you?  If your coach is bilingual, have her translate the text back into English (it should be somewhat different from the language on your worksheet).  You will also want to check whether formal (proper) or informal (everyday) speech is most appropriate in this situation, and how the cultural information supplied by your coach might impact your messages.  

· Understand the text. Listen to the recorded text enough times together to develop a sense of its rhythm.  Try to identify individual words or sounds which may be repeated in different sentences, or in different parts of the same sentence.  That will help you hear the language well.  At this point, don’t worry about the precise meaning of words and phrases, much less about speaking.  After several hearings, ask your coach to guide you through the text, passage by passage.  Repeat after her, building backwards from the end of each sentence.  Focus on training your hearing of each phrase, and on training your tongue to produce the words with appropriate intonation, stress, and volume.  As you speak, listen to yourself and watch your coach.  Are you able to form the words and sentences?  Does your coach understand what you are saying without having to strain?  Build the entire text this way, sentence by sentence, until you master each sentence.  If it is a dialogue, practice two sentences together, then add a third and fourth until you are able to recite the whole text.  Many learners find it useful (and fun) to then act out the passage with their coach.  For example, for a task on bus riding, your coach can play the role of the passenger (you) by giving you the kinds of instructions you might give a bus driver or conductor, and you carry them out.  Role-plays also provide natural opportunities to work on some of the nonverbal aspects of communicating the text – like bodily stance, facial expression, and hand gestures.  At some point you may be puzzled how particular sounds, words and sentences combine to convey meaning.  Ask your coach for a free translation in English, or for a brief explanation in the contact language.  But resist the common temptation to talk to each other too much in English. 
· Save the text.  Once you become proficient with the text, you are ready to preserve it.  Save it both on tape and in written (transcribed) form.  Tape recording the text enables you to practice the text on your own, saving your coach from boredom and allowing you extra opportunity to practice the text prior to using it in the community.  The following recording procedure is recommended by Terry Marshall (1989) of the Peace Corps:
First, record the full passage at normal speed, followed by a pause long enough for you to think about the whole passage.  Then record each sentence with a pause long enough for you to repeat it twice, and then each sentence at a slower speed.  Next, record the full passage with a long enough pause at the end to repeat the entire passage, and finally, record the full passage again at normal speed (23). 

After your coach gets the hang of the procedure, set the footage meter of your recorder at zero (unless you’re using loop tapes), attach a lapel microphone (if you have one), and begin recording.
While the tape recorded message is your primary means for independent practice, you will want to have a transcription of it for your language learning notebook.  This is best done by your coach during the practice session and not by you directly from the tape.  (Transcribing a tape requires the ability to recognize elisions and contractions that occur in natural speech at normal speed.)  After recording and practicing the complete text with your coach, ask her to write it down in your notebook phonetically.  
· Practice the text on your own. The purpose of producing a tape recording of the text is to provide you a useful way of working on the language when you are alone.  There are two basic challenges in developing mastery with the text: fluency and accuracy.  When your coach produces the text, the sentences flow from her mouth effortlessly and correctly at a normal rate of speed.  Your production, on the other hand, is slow and choppy, with unnatural pauses and pronunciation errors.  You lack fluency and accuracy.  Perhaps after a lunch break (where you can rest your mind and mouth), take your tape recorder and loop tapes to an unobtrusive community site.  Put on your headphones and begin mimicry practice.  Alan Healy (1975) and Brewster & Brewster (1976) recommend the following drills using loop tapes:

(1) 
Play the loop several times while you listen only. 
(2)
Play the loop again, concentrating on hearing the intonation.  Once you begin to “hear” the intonation, stop after each pause on the tape and just mimic the intonation by humming or whistling.  Then, mimic the entire portion after the tape.  
(3)
Play the loop again, concentrating this time on hearing the stress pattern.  Mimic the stress by tapping as you repeat the portion after the tape.  
(4)
Play the loop gain, mimicking each sentence before the tape recorder gives it.  Repeat this drill until you can produce each portion during the pause. 
(5)
Play the loop and produce the portion simultaneous with the tape.  Pay special attention to intonation and stress.  

(6)
Finally, practice speaking the entire text without any prompt or reinforcement.  
The goal of your independent language practice is to produce the entire text without hesitation or error at a normal rate of speed so that you can be understood by (or understand) others.  Once you are able to do this, you are ready for the “heart” of the cycle – communicating what you know with others.
11.
Cultivate a network of community language helpers. 

In the first phase of the learning cycle you and your coach get a suitable text – something to hear and say.  In the second phase you learn it together.  Now, in the third phase, you complete the “U” of the GLUE cycle: you use what you learn.  
Up to this point, most of your actual communication experience will have been with your language coach (and perhaps host family members) in a safe, protected environment.  Now begin to stretch yourself by using daily necessities like buying bread, eating out, checking email, and mailing a letter as opportunities to interact with local businesses in your new language.  In each of these situations, you could get by in English.  Instead, you decide to use basic community routines as language learning excursions.  Formulate meaningful messages, combining the greetings, numbers, objects, and requests for information you’re learning.  As you pay repeat visits to each of these places, you will become a familiar and anticipated visitor; they, in turn, will become part of your daily language using “route.”  

By this time, you are (barely) a member of your new speech community, and the temptation might be to remain at the margins, both socially and linguistically.  Resisting that temptation means, first of all, making a conscious decision to “leave” and “cleave” – to gradually wean yourself from the linguistic comfort and emotional security provided by fellow-foreigners, and to increasingly depend upon a network of national friends to satisfy your daily needs.  This process might already be started through your relationship with your language coach, if not also with host family members, two or three neighbors, and some co-workers at a work site.  Your task now is to move outward from this handful of people farther and farther into the new culture.  

This does not necessarily mean meeting and befriending as many people as you can.  Rather, the basic strategy is to identify those who you already regularly associate with (your first zone of language use) and to begin cultivating relationships with those that they regularly associate with.  That is, allow the friendship you’ve cultivated with your language coach (or host family, next-door neighbor, co-worker, or corner fruit seller) to lead you to their friends, family members, and associates.  This becomes your second zone of language use.  To strengthen and expand your social network, begin moving people from your second zone into your first zone.  

Initiate this process by making contact with them.  This might be over a shared meal or back fence chit chat, at a community event or religious service, or by joining a local sports club or special-interest association.  Ask yourself: “Who do those in my first zone relate to, and in what settings?  What must I do to network ‘in’ to their sports team, art class, chess club, regular jam session, or church service?”  In time, you will end up belonging to several social clusters that encompass nearly all of your living, learning, serving, and leisure activities.  When this is accomplished, you’ve become as much an “insider” to the community as can be hoped for.  You’re someone who is important to people because you’re important to the people who are important to them independent of you.  As such, they know and accept you as a language and culture learner who is deeply interested in them.  They will want to hang out with you, communicate with you, and patiently monitor and correct you.  While this approach certainly requires a degree of personal initiative and sociability, it is far less harrowing than randomly contacting 25 complete strangers every day to practice language texts with.  
That’s not to suggest that you shouldn’t challenge yourself to meet new people on the bus, in restaurants, at a religious service, or along your walking route to work.  Doing so keeps you involved and wards off staleness as it forces you to use language in new ways.  It may also be your only means of cultivating a “first zone” of language helpers.  In such cases, you would simply take the text that you practiced earlier with your coach, compose a short dialogue, and then initiate conversation.  For example, you might embed the “Body Parts” exercise within a simple dialogue: 
Hello.

My name is [name].

I’m learning to speak [language].

Can you help me?

[Point to your nose, ear, eye, etc.] What’s this?

May I practice with you again?
Thanks.  Goodbye.

Expect some of those you meet in this way to stare at you and say things to you and each other that you don’t understand.  Simply reply, “I don’t understand” and continue to use your text.  Your purpose is to make contact with enough people so as to find those who are willing to informally help you on a regular basis as you establish your language practice “route.”  Don’t worry about making mistakes and sounding like someone who is just beginning to use the language.  You are!  The only way you will learn to speak well is to first speak badly for an extended period of time.  
12. 
Evaluate your progress daily.  
The final phase in the GLUE learning cycle is the “E” – evaluating what you use with your language coach and community helpers.  This phase is as vital to your language development as the other three as it integrates and documents your intensive training with a language coach, your extensive practice with community members, and your personal introspection (reflection and self-assessment).  Because all of your competency objectives will not be directly observable as behavior or changes in behavior, the evaluation system is intentionally kept flexible and multifaceted.  It revolves around an on-field procedure of record keeping and self-reporting, and a post-field oral interview.  
On-field self reporting.  The ability to monitor and self-assess one’s performance in using the contact language is basic to self-directed learning.  Only you, the learner, know on any given day what you need or want to learn, how you will go about learning it, and to what extent you reached your objective.  Also, decisions about whether to go on to the next task and how to allocate your time (to coach vs. community) will be made on the basis of feedback that is available only to you.  What we need is a self-reporting process by which learners, working on different languages in different places and at varying times can, without teacher supervision, monitor their language progress against an internal model, and to adjust aspects of it as needed. 
One aspect of this self-reporting procedure is record keeping.  Following any given practice period with community members, learners withdraw to mull over the day’s experiences, to list the main language learning activities, and to estimate the success of different community conversations.  This self-reporting is formalized through the “Daily Diary” form (Appendix C) which is divided into five sections: 

· Preparation – reporting what you attempted to learn that day using either a “Comprehension Task” or “Communication Task” worksheet to guide the time with your coach. 

· Tutorial – reporting experiences eliciting, understanding and rehearsing your day’s text(s) and vocabulary items with your coach, and producing a tape recording to review on your own.

· Individual Practice – reporting your independent practice activities (e.g., listening to recorded tapes or reviewing previously learned items).

· Communication – reporting on conversations with various community helpers.

· Evaluation – reporting your private attitudes, accomplishments, and setbacks as you attempted to interact and communicate with native speakers.
The Daily Diary will ask you to note the actual time expended (rounded off to the nearest quarter hour), and the activities completed, in each phase of the learning cycle.  In the last section (“evaluation”) you become more introspective and personal.  Here you assess your actual language use that day, and consider the progress you’ve made over time.  Careful self-reporting in this section allows you to convert your subjective experience into a written record that can be made available to your language coach (and others) who can assist you in your ongoing language development. 
Post-field formal assessment. At the close of your term of self-directed language learning, your academic advisor will conduct a formal de-briefing of your field experiences that includes opportunities to demonstrate speaking ability in the contact language.  The measurement of language progress in a semi-autonomous learning context is a complex matter involving two different types of questions: Has the learner become more of a proficient language user?  Has the learner become a more effective language learner?  The first question addresses gains in language ability which can be demonstrated through an oral interview.  The second question addresses growth as a learner – i.e., your ability to assess your own wants, needs, and interests; to create situations of learning for yourself; to learn from regular interaction with community members; and to monitor and self-assess your own performance.  These “learner” abilities are more difficult to measure than “user” abilities, and will rely mostly on the self-reporting (“Daily Diary”) accounts that you submit.  
3.

Tasks for the Language Learner

The language tasks presented in the next four sections attempt to involve learners in comprehending, manipulating, producing, or interacting with the contact language, in both its verbal and non-verbal forms.  Each task seeks to encompass the three “locations” of learning that marks the self-directed process: intensive work with a language coach (the “classroom”), extensive practice with community helpers (the “fieldwork”), and personal reflection and self-assessment (the “introspection”).  This is not a new idea.  Language tasks came into deliberate use in applied linguistics in the early 1980s and are widely used today to promote structured, naturalistic learning in both “classroom” and “fieldwork” settings.

The tasks are presented in four parts, arranged from less difficult to more difficult.  Several factors determine task difficulty, including the cognitive “load” of the task, the amount of language which the learner is required to process and produce, the psychological stress involved in carrying out the task, and the amount and type of background knowledge involved.  

For example, Part 1 (“Pre-departure Language Tasks”) only requires learners to sample the language from the internet, a restaurant, a movie or compact disc, and through a temporary contact with a native speaker.  
Part 2 (“Listening Comprehension Tasks”) organizes over two dozen listening comprehension tasks, beginning with those that ask learners to identify concrete objects through simple non-verbal or yes/no responses.  Learners are given the opportunity to simply listen to and absorb their new language without being pressured to speak.  
In Part 3 (“People Watching Tasks”), interpersonal stress is minimized by emphasizing discrete observation and overhearing activities whereby the non-verbal features of communication can be identified and learned.  
Building upon the earlier listening comprehension activities, Part 4 (“Verbal Communication Tasks”) stresses the importance of giving learners the opportunity to practice the contact language, first with their coach and then with a “route” of community members.
  While most learners need and want to use the language to get things done in their host community, the real-world character of the interactions make them some of the most challenging—yet most rewarding—of all the tasks. 
Each of the four task collections also encourages students to explore the relationship between cultural awareness and appropriate language use.  This is most explicit in the “People Watching” series, although many of the others include “cultural inquiry” sections that raise various culture-related questions.  These are designed to raise learner awareness of the critical extra-linguistic context in which they will be communicating.  
Part 1:
 Pre-departure Language Tasks
The following tasks need not be completed in any particular order, although the sequence in which they’re listed is optimal.  Keep an accounting of your experiences in your field book.  Be sure to  include dates, amounts of time expended on each task, and a detailed record of what you learned in your fieldbook.  
1. Listen to radio talk and music over the internet from your host country.  All you need is an internet connection and a media player.  Launch your browser and go to World News Radio (http://www.languagebox.com/WorldNewsRadio.html) where you can listen to broadcasts of your choice in over 35 languages.  You can also get World Music Radio at the same site.  Alternately, type in the words “international radio” or your host language and the word “radio” (e.g., “Turkish + radio”).  Even if you can’t understand the language, listen to the stream of sounds and see if you can identify key words. 

2. Locate and dine at a restaurant operated by first- or second-generation immigrants from your host country and serving authentic national cuisine.  Before ordering, ask the waiter to describe several of the menu items to you.  Then, during or after the meal, get a recommendation from two or three staff persons (e.g., two waiters and the manager) for music artists and movie titles—both in the national language—that carry the true “feel” of the culture.  Be sure to ask where they can be bought or rented.  [Want to practice preparing one of the dishes yourself?  Purchase food items from The Ethnic Grocer (http://www.ethnicgrocer.com) and consult recipes that range from Creme Brulee to grilled bratwurst.]
3. Purchase one or more of the recommended music CDs from the World Music collection of your local music store or a local ethnic market (e.g., “India Sweets and Spices”).  Also, rent one or more of the recommended movie titles (without dubbing into English).  As you listen to the songs, appreciate the unique flow, rhythm, and tone of the sounds, and try to identify the instruments used.  As you view the movie, use your world knowledge to guess the topic, the location, and the statuses (age, social class, religion) of characters in the film.  What strange sounds (e.g., slurps, grunts, finger snaps) and non-verbal cues (e.g., facial expressions, body language, and gestures) can you identify?  Can you try to guess their meaning?  
4. Explore the general characteristics of the language spoken by your host speech community through two internet searches.  First, attempt to discover the language’s family and number of speakers, its history, and its writing system.  Also, the connection of language to other aspects of culture (e.g., of the Arabic language to the religion of Islam).  Then, search the internet a second time for newspapers and magazines in your host language.  You can find a comprehensive list of foreign newspapers at The Ecola Newstand (http://www.ecola.com/news/press/).  Play with the language’s orthography (writing system) by reproducing two or three headlines by hand. 

5. Find a native speaker of your new language in the local area.  Arrange to conduct one or two “learning cycles” with him or her on the topic of “Basic Greetings.”  At the first meeting, simply present your helper with the following scenario: “I will get off the plane and meet my host family for the first time.  How would I greet them, introduce myself, and express how happy I am to meet them?”  Have your helper record the text once or twice on a 30-second “loop” tape.  Then go home and listen, listen, listen until you’re ready to rehearse it with your helper at your second meeting.  Prior to the next meeting with your helper, consider picking up a compact phrasebook on your new language, available at any large bookstore or through Amazon.com.  

6. During your second meeting, start by practicing your text on “Basic Greetings.”  Then ask your helper to help you create a brief text for “Personal Information.”  Explain as follows: “I want to explain to local residents where I’m from, when I arrived, and what I’m doing in the community.”  Again, have your helper record the text once or twice on a 30-second “loop” tape, and then write it phonetically for you.

7. Purchase an audio tape-based “course” in your host language.  While there’s no guarantee that this formal program will, by itself, prepare you for entry into your new speech community, it will expose you to large chunks of the language through extensive listening practice.  Such a regimen of listening, combined with real communication with a local language helper, will be the best pre-field preparation for entering the speech community.  Audio tape-based courses can be obtained through Audio Forum (http://www.audioforum.com) or by searching the internet using your host language and the words “language learning” as key words (e.g., “Arabic + language learning”).
Part 2:

Listening Comprehension Tasks

Task 1: Body Actions
Type: Listening comprehension

Actions: stand up, sit down, stretch, yawn, clap; later add: turn around, jump, walk/run (in place), bend over/straighten up, lie down, laugh, cough, cry sneeze, smile, frown

Materials & equipment: a Comprehension Task Worksheet scripted for the task.

Procedure: Script a 10-step Comprehension Task procedure.  Begin with 4 to 5 of the basic actions; then add others.  The procedure should include the following steps:
1. 
One learner performs each of 4 to 5 actions.  Coach says the action in contact language.  Do it several times in a different order, but don’t mimic.  
2.
The coach gives a command using the first 4 to 5 actions (e.g., “Stand up” “Yawn”).  Learners act out the command.  Coach repeats the commands in random order until learners demonstrate comprehension.  
3.
Coach first tells learners how to say “yes” and “no” (or “right” and “wrong”).  Coach does one of the actions and makes a yes or no I [past tense] statement (e.g., “I stood up” “I clapped”).  Learners listen and say yes or no, right or wrong.  

4.
Coach and learners repeat the procedure with 4 to 5 new actions.
Cultural inquiry: Discuss social etiquette issues surrounding yawning, burping, sneezing, coughing, laughing, crying, whistling, etc.
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 2: Body Parts
Type: Listening comprehension

Items: eye, ear, cheek, nose and mouth; later add: right/left, hands, leg, head, foot, shoulder
Actions: touch, cover, open, close; later add shake, scratch, rub, raise

Procedure: Prepare a 10-step Comprehension Task procedure that includes the following steps:

(1)
One learner points to each of the first 4 to 5 items (eye, ear, cheek, nose and mouth).  Coach says just the name.  Do it several times in a different order.  Don’t mimic.  Then coach says the names of these items randomly.  Learners point to their own items. 

(2) 
One learner performs each of 3 to 4 actions.  Coach says the action in contact language.  Do it several times in a different order, but don’t mimic.  

(3)
The coach gives a command combining the first 4 to 5 items with the 3 or 4 actions (e.g., “Close your eyes” “Touch your ears”).  Learners act out the command.  Coach repeats the commands in random order until learners demonstrate comprehension.  

(4)
Coach does one of the actions and makes a yes or no I [past tense] statement (e.g., “I opened my mouth” “I covered my mouth”).  Learners listen and say yes or no, right or wrong.  

(5)
Coach and learners repeat the procedure with 4 to 5 new actions and items.  

Cultural inquiry: Discuss what each thumb and finger gestures (e.g., “Thumbs up” “High five” “Thumbing one’s nose” “Giving the finger”)

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 3: Indoor Objects to Open & Close
Type: Listening comprehension

Items: door, window, drawer, cabinet, book, wallet, purse, hands, eyes, mouth (or other common objects)
Actions: open, close

Materials & equipment: Prepare pictures of each item that is not readily available at the coaching site.  
Procedure: Prepare a 10-step Comprehension Task procedure that includes the following steps:

(1)
One learner points to each of the first 4 to 5 items (door, window, drawer, cabinet).  Coach says just the name.  Do it several times in a different order.  Don’t mimic.  Then coach says the names of these items randomly.  Learners point to the items. 

(2) 
One learner performs both actions (open, close).  Coach says the action in contact language.  Do it several times, but don’t mimic.  

(3)
The coach gives a command combining the first 4 to 5 items with the two actions (e.g., “Open the window” “Close the door”).  Learners act out the command.  Coach repeats the commands in random order until learners demonstrate comprehension.  

(4)
Coach does one of the actions and makes a yes or no I [past tense] statement (e.g., “I opened the door” “I closed the drawer”).  Learners listen and say yes or no, right or wrong.  

(5)
Coach and learners repeat the procedure with 4 to 5 new items.  

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 4: Indoor Objects & Actions
Type: Listening comprehension

Items: (1) Objects: table, desk, telephone, chair, computer, printer, pencil/pen, book, paper, paper clip.  (2) Prepositions of location: e.g., on, in, beside, above, under, between, in front, behind.
Actions: set/put, pick up.  Review using touch, cover, and raise.

Materials & equipment: (1) Four or five cards with sketches of office objects. (2) Four or five cards with sketches of prepositions.
Procedure: Prepare and follow the 10-step Comprehension Task procedure scripted for the task.  (1) Begin with the basic items and actions.  (2) Add prepositions of location.  (3) Add colors.  (4) Add numbers.  Include the following steps:
(1)  One learner points to each of the objects, and the coach says them.  Then the coach says an object and learners point to it.  Do the same for 4-5 prepositions.

(2) 
One learner puts a preposition card next to an object while keeping another object (e.g., paper) constant.  Coach says it (e.g., “The paper is on the table” “The paper is in the desk” “The paper is above the telephone”).  

(3)
Coach says two objects with one preposition (e.g., “The pen is inside the desk” “The comb is on the chair”).  Learners arrange preposition card between two objects.
(4)
Give props to coach.  Coach puts preposition between two objects and makes a true/false statement (e.g., “The watch is on the telephone”) and learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 5: Personal Items & Pronouns
Type: Listening comprehension

Items: (1) Small personal items (e.g., comb, brush, wallet, purse, tickets, watch, Walkman, etc.). (2) Pronouns: him, her, yourself, them.
Actions: take, give, keep
Materials & equipment: Two cards with the names of two imaginary characters, one on each card.  

Procedure: Prepare and follow a 10-step Comprehension Task procedure that includes giving instructions to your self and the two imaginary characters.  Include the following steps:
(1) 
Set places at the table for two imaginary conversational partners – a man and a woman.  Give each of them local names and write the names on an index card affixed to their chair.  
(2)  One learner points to different personal items, and the coach says them.  Then the coach says an item and learners point to it.  Get the words for each pronoun.

(3) 
One learner puts a pronoun card next to an item.  Coach, using simple present, gives a command (e.g., “Give the comb to Javier [imaginary partner]” “Give the comb to him”).  

(4)
Coach gives a command (e.g., “Give the watch to Lucia [imaginary partner]”  “Give it to her”  “Take the Walkman and keep it yourself”).  Learners respond with the correct action.  

(5)
Give props to coach.  Coach takes an item and places it next to one of the learners, one of the imaginary characters, or her self.  Coach makes a true/false statement (e.g., “Take the comb from her” “Give the wallet to them” “Keep the watch for yourself” ) and learner responds with true/false or yes/no.

(6)
Continue with Steps 5-10 of the Comprehension Task.

(7) 
Expand with plural objects and pronouns, e.g., “Take the pencil and book and give them to me”  “Take two pieces of paper.  Give one to me and the other to Javier.”
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 6: Clothing, Pronouns & Colors
Type: Listening comprehension

Items: (1) Clothing types: jacket, sweater, shirt, pants, blouse, shoes, socks, swimming suit. (2) Pronouns: I, we, he, she, they. (3) Colors: red, black, green, and yellow.
Actions: put on, take off 
Materials & equipment: (1) Bring from home or make cards with sketches of 4-5 pieces of clothing. (2) Five cards with sketches of pronouns: I (smiley face), we (3 smiley faces), he (male stick figure), she (female stick figure), and they (2 male and 2 female stick figures). (3) Two action cards with sketches of ‘put on’ and ‘take off’. (4) Five cards with the colors: red, black, blue, green, and yellow.
Procedure: Prepare and follow a 10-step Comprehension Task procedure that includes the following steps:
(1)  One learner points to different pieces of clothing, mixing up the order each time.  The coach says just the name of the clothing.  Coach then says the name of clothing and learners point to it.  
(2) 
Get the words for each pronoun, and for ‘put on’ and ‘take off’.  One learner puts a pronoun card and an action card next to a piece of clothing.  Coach makes a statement (e.g., “I put on the jacket” “We put on the shirt” “She takes off the shoes”) while learners just listen.
(3)
Coach makes a statement (e.g., “She puts on the pants” “He takes off the sweater”).  Learners put the correct pronoun and action cards next to correct clothing.  

(4)
Give props to coach.  Coach puts the pronoun card and a action card next to a piece of clothing and makes a true/false statement (e.g., “They put on swimming suits” “I take off shoes”) and learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

(6)
Get the other colors you want to work with.  Review them. Follow Steps 1-10 expanding the statements and commands (e.g., “I put on the blue jacket” “They take off the black shoes”).  

Cultural inquiry: Discuss the major colors in the contact language and any significant differences from English.  

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 7: Numbers 1-100
Type: Listening comprehension

Items: Numbers 5-30

Materials & equipment: (1) Paper and pencil. (2) A page from a monthly (30-day) calendar. (3) A chart with the following numbers on it: 

	10
	20
	30
	40
	50

	11
	22
	33
	44
	55

	60
	70
	80
	90
	100

	66
	77
	88
	99
	111


Procedure: Prepare a Comprehension Task procedure that enables you to: 

(1) 
Review numbers 1-10 by a physical response to the coach’s command (e.g., “Clap 6 times” “Raise 7 fingers”).

(2) 
Write the numbers 11-20 on a piece of paper as the coach dictates them (e.g., “Write the number twelve”).

(3) 
Write numbers 1-20 as the coach randomly dictates them (e.g., “Write the number 15” “Write the number 8”). 

(4) 
Point to numbers 1-30 on a calendar page as the coach gives a command (e.g., “Point to 25” “Point to 15”).  

(5) 
Point to the number on the chart (above) that the coach indicates (e.g., “Point to number 40”).  

(6)
Write numbers 1-100 as the coach randomly dictates them (e.g., “Write the number 57” “Write the number 98”).

(7)
Now reverse roles with the coach.  Have her write the numbers as you give the commands (e.g., “Write the number sixty seven”).  If she writes the correct number, you know that you’ve communicated!

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 8: Time of Day
Type: Listening comprehension

Items: (1) Times of day: 1:00, 2:00, 3:00, 4:00, 5:00, 6:00, 7:00, 8:00, 9:00, 10:00, 11:00, 12:00. (2) Days of the week: Sunday, Monday, Tuesday, Wednesday, Thursday, Friday, Saturday (3) last, this, next, today, yesterday, tomorrow.
Actions: eat, meet

Materials & equipment: (1) A simple “clock” with moveable hands (on cardboard with cut-out hands attached with a pin or thumbtack). (2) A 30-day calendar page. (3) Some paper clips, and a pencil with eraser.  
Procedure: Prepare a Comprehension Task script that enables you to:
(1) 
Indicate different forms of clock times (e.g., 4:20, 5:55, 10 past 6) on the clock as the coach says them.

(2)
Indicate different days of the week on the calendar as the coach randomly dictates them (e.g., “Point to the column of Sundays” “Put a paper clip on the third Wednesday” “Point to last Wednesday”).
(3) 
Indicate different combinations of a time and a day of the week by writing on the appropriate day of the calendar the time mentioned by the coach (e.g., “Meet me on Monday the 16th at 2:30”  “Let’s eat at 5:15 on Saturday the 28th”).  

(4) 
[After those forms are mastered, add:] tomorrow, today, yesterday, last week, this week, next week (e.g., “Meet me tomorrow at 2:00” “Did you eat here yesterday?” “Let’s eat next Thursday at noon”).

Cultural inquiry: Find out which day is regarded as the first day of the week, as well as the cultural or religious significance of other days and times.
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 9: Numbers & Money
Type: Listening comprehension

Items: Numbers and values (names) associated with various coins and bills (e.g., in the U.S., 1 cent = penny, 5 cents = nickel, 10 cents = dime, etc.).  

Actions: pay, take 

Materials & equipment: Collect an assortment of various local coins and bills.  

Procedure: Prepare a Comprehension Task script that includes the following steps:

(1) 
Listen to your coach talk about the numbers and names associated with local coins and bills (e.g., Nicaraguan coins: 10 centavos, 1 Cordoba; Nicaraguan bills: 1 Cordoba, 2 Cordoba, 10 Cordoba, 20 Cordoba, 50 Cordoba, 100 Cordoba).
(2) 
Listen to your coach give a command using numbers and money names; you respond with an action (e.g., “Pay me 20 Cordoba and 60 centavos” “Take 4 Cordoba and 50 centavos”).

(3) 
Listen and watch your coach perform an action and make a true/false I (past tense) statement (e.g., “I paid you 15 Cordoba and 25 centavos”).  You respond with true/false or yes/no.

(4)
Continue with Steps 5-10 of the Comprehension Task.

Cultural inquiry: Find out the names of various coins, and the denominations of different bills.  Identify both sets by size and color.  Then examine the coins and bills more closely.  What characters, dates, and other inscriptions are on each?  What cultural meanings do they hold?
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 10: Regional Geography
Type: Listening comprehension

Items: (1) Names of countries surrounding the host country. (2) Names of major cities and geographic features (e.g., mountain, lake, river, ocean, and desert). (3) north, south, east, west
Actions: put
Materials & equipment: (1) A map of your host country and the countries that surround it.  The map should provide detail of the states or provinces, the major cities, and key geographical features (e.g., rivers, deserts, mountain ranges, bodies of water). (2) A package of different colored thumbtacks or pins (e.g., red, blue, green, yellow, white).
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1) 
Listen to your coach talk about regional countries, cities, and geographic features using orientation terms: north, south, east, west (e.g., “India is north of Sri Lanka” “Karachi is south of Lahore”).
(2) 
Listen to your coach give a command using colors and orientation, and respond with an action (e.g., “Put the green pin on Mumbai” “Put the red pin on the Ganges River”).
(3) 
Listen and watch your coach perform an action and make a true/false I (past tense) statement (e.g., “I put a yellow pin on Rajasthan.”  You respond with true/false or yes/no.

(4)
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 11: Places, Transportation & Time
Type: Listening comprehension

Items: (1) Four or five pictures of community places: house, market, post office, school, church/mosque/temple, bank, airport, etc. (2) Four or five pictures of transportation vehicles: bus, car, rickshaw, truck, bicycle, train, plane, etc. (3) Five index cards with sketches of pronouns: I (smiley face), we (3 smiley faces), he (male stick figure), she (female stick figure), they (2 male and 2 female stick figures). (4) Three index cards with sketches of time: last night (moon/stars with arrow pointing left), yesterday (a sun with arrow pointing left), and day before yesterday (2 suns with two arrows pointing left). 
Actions: go, take, ride, walk
Pronouns: I, you, we, he, she, they

Materials & equipment: Four sets of index cards (above).  

Procedure: Prepare a 10-step Comprehension Task script that includes the following steps:

(1) 
Set the 4-5 pictures of community places on the table.  Listen to your coach give commands (e.g., “Go to the market” “Go to the post office”).  Then ask the coach to make an I-with-past-tense statement (e.g., “I went to the post office”).  You respond with yes/no or right/wrong.
(2) 
Continue same procedure with transportation cards (e.g., “Take the bus” “Ride the rickshaw”). 
(3) 
Continue same procedure combining places with types of transportation (e.g., learner puts a transportation card on a place card and coach says “Ride the bus to church” “Go to the market on the rickshaw”  “Walk home”). 
(4) 
Continue same procedure combining pronouns, types of transportation, and places (e.g., “We took/rode the bus to the church” “I ride the bicycle to work”). 
(5) 
Add the time cards.  Continue with the procedure, beginning with the coach saying each time card and the learner pointing to it.  The learner then puts together a combination of a pronoun, a transportation type, a time, and a place with the coach making an appropriate statement (e.g., “She rode the bus to work yesterday”).  The coach makes a full statement and the learner combines the appropriate props.  
Cultural inquiry: Discuss the types of vehicles and the social groups and sense of prestige associated with each.  For example, what types of people own cars?  Which ride the buses?  Which people would not ride either buses or rickshaws?  
Language inquiry: Does the pronoun system consist of separate pronoun words (like I, you and he in English)?  Or are there special endings on the verbs (suffixes) or special beginnings on the verbs (prefixes) which carry these meanings?  (For example, if you say hablo, in Spanish, the meaning is “I speak”, but the part that carries the meaning of the English word I, is the o.)  Often there will be both separate words and prefixes or suffixes on the verb.  (Thus to say “I speak” in Spanish one can also say, Yo hablo, where the word yo is also translated I.)  Try to understand such pronouns functioning as subject (“I am riding a bicycle”), as object (“Touch me”) and in other roles (“Put the book beside me”). 
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 12: Maps & Directions
Type: Listening comprehension

Items: (1) Directional terms: right, left, straight; review north, south, east, west (or terms commonly used); (2) Distance terms: blocks, streets or kilometers (or terms commonly used); (3) Names of interesting places: e.g., a famous mosque or temple, a popular restaurant, a central park.
Actions: turn, walk, go
Materials & equipment: (1) A map of your host town/city showing street detail. (2) A small figurine.  
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1) 
Place your map on the table.  Locate your home and two or three interesting places within walking distance from your home, but going in different directions.  Listen to your coach use various directional terms (e.g., “This is west” “This is left”) in reference to the places.
(2) 
Listen as your coach gives a series of commands using different directions; then you respond with an action using the figurine and map. (For example, you wish to walk to the Jami Masjid from your home in Old Delhi.  Coach instructs you: “Walk to Chandi Chowk.” “Turn left on Chandi Chowk”  “Go straight until Kinari Bazaar” “Then turn left again and go 1 kilometer to Esplanade Road,” etc.).

(3) 
Listen and watch your coach perform an action and make a true/false I (past tense) statement (e.g., “I turned left on Kinari Bazaar” “I went to Esplanade Road”).  You respond with true/false or yes/no.

(4)
Continue with Steps 5-10 of the Comprehension Task.

Cultural inquiry: What words are most commonly used in giving directions?  What words indicate walking and driving distance?
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 13: Weather Conditions
Type: Listening comprehension

Items: (1) Weather conditions: hot, cold, raining, windy, cloudy, clear, foggy, smoggy, dusty, and dry. (2) ‘Days’: today, yesterday, day before yesterday, tomorrow, day after tomorrow. (3) Qualifiers: not, very
Actions: turn, walk, go

Materials & equipment: (1) Pictures of different weather conditions. (2) Five cards with the ‘days’ sketched on them: today (sun), yesterday (sun, arrow to left), day before yesterday (2 suns, 2 arrows to left), tomorrow (sun, arrow to right), day after tomorrow (2 suns, 2 arrows to right).
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1) 
Place pictures of weather conditions on the table.  Point to the picture and listen to your coach say it.  Then put the ‘day’ cards on the table.  You point to each while your coach says it.  
(2) 
One learner puts a ‘day’ on a weather condition.  Coach says, e.g., “It’s hot today” “It did not rain yesterday” “It will be cold tomorrow”.  Go through each combination of weather condition and ‘day.’  

(3)
Listen as your coach makes a statement, e.g., “It was hot yesterday” “It will be smoggy tomorrow”.  Learners respond by putting the correct ‘day’ on the weather condition.  
(4)
Give props to coach.  Coach puts a ‘day’ on a weather condition and makes a true/false statement, e.g., “It will not be hot tomorrow” “It was very hot today”.
(5)
Continue with Steps 5-10 of the Comprehension Task.

Cultural inquiry: How do locals react to weather conditions that seem extreme to you, e.g., intense heat, uncomfortable levels of smog, downpours of rain?  What do they say to each other?  How do they adjust their daily routines (school, work, shopping)? 
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 14: Places to Enter & Exit
Type: Listening comprehension

Items: (1) Four to five more community places: store, bakery, bazaar, hotel, language school, post office, plaza, restaurant, post office, hospital, Internet café, embassy, church, bookstore, etc.  (2) Persons: man, woman, boy, girl. 
Actions: go in to/enter, come out of/leave/exit
Materials & equipment: (1) Four or five more pictures of community places (see above). (2) Two cards with sketches: enter (large C with arrow pointing in), exit (large C with arrow pointing out). (3) Four cards with sketches: man (large male), woman (large female), boy (small male), girl (small female).
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1) 
Place pictures of community places on the table.  Point to each picture and listen to your coach say the place name.  Then put the ‘enter’ and ‘exit’ cards on the table and get the words for each.  
(2) 
One learner puts enter or exit card on place.  Coach makes a statement using you-past-tense (e.g., “You went into the bakery” “You came out of the hotel”). 

(3)
Coach gives a command (e.g., “Go into the restaurant” “Leave the plaza”).  Learners do it.
(4)
Give props to coach.  Coach puts enter or exit card on place and makes an I-past-tense statement (e.g., “I went into the store”).  Learners respond with true/false or yes/no.
(5) 
Repeat Steps 1-4, this time including the four ‘persons’ cards.

(6)
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 15: Occupations
Type: Listening comprehension

Items: (1) Four or five of the most relevant occupation names (e.g., teacher, student, baker, businessperson, cobbler/shoemaker, mason, carpenter, waiter/waitress, cook, banker, tailor, mechanic, nurse, doctor). (2) Review singular and plural pronouns (I, she, he, we, they) and possessive pronouns (my, his, our, their). (3) Review relatives (father, mother, brother, sister).

Actions: to be

Materials & equipment: (1) Four or five cards with sketches of occupations. (2) Photos of relatives or host family members or the family tree diagram for either.

Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  One learner points to different occupations, and the coach says them.  Don’t mimic.  Then the coach says an occupation and learners point to it.  Review the pronouns.

(2) 
One learner selects an occupation.  Coach, using simple present at first, says it using singular pronouns (e.g., “I am a teacher” “She is a waitress”).  Expand to use the plural pronouns ‘we’ and ‘they’ (e.g., “We are cobblers” “They are businesspersons”).  

(3)
Review the words for relatives (mother, father, sister, brother) using learners’ photo album or family tree diagram.  Coach makes a statement using simple present (e.g., “Mother is a dentist” “Sister is a student”).  Learners respond by placing the correct occupation card on top of the correct relative.  

(4)
Give props to coach.  Coach takes an occupation card and makes a true/false statement in relation to a relative (e.g., “Brother is a baker” “Mother is a waitress”) and learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

(6)
Review the possessive pronouns (my, his, our, their).  Follow Steps 1-10 again with special focus on using the possessive pronouns in relation to relatives (e.g., “My father is a dentist” “They are businesspersons”).  

(7)
Review the three tenses (simple present, completed past, future). Follow Steps 1-10 again, combining possessive pronouns, relatives and occupations with different tenses (e.g., “My father is a banker”  “Our mother was a teacher” “His sister will be a nurse”).

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 16: Rooms & Activities
Type: Listening comprehension

Items: (1) Rooms of the house: kitchen, bathroom, bedroom, drawing room, living room, dining room, balcony/patio, garage. (2) Pronouns: I, we, he she, they. (3) Tense: ‘is –ing’, ‘was –ing’, and ‘will –ing’.
Actions: cooking, bathing, cleaning, talking, eating, watching TV, working, sleeping, reading, studying, playing
Materials & equipment: (1) Four or five cards with sketches of rooms in a house: kitchen, bathroom, bedroom, drawing room, living room, dining room, balcony/patio, garage, etc. (2) Five cards with sketches of pronouns: I (smiley face), we (3 smiley faces), he (male stick figure), she (female stick figure), they (2 male and 2 female stick figures).  (3) Four or five cards with sketches of activities -- e.g., cooking (pan), bathing (lathered head), cleaning (broom), talking (mouth/consonants), eating (open mouth/food), watching (eyes/TV), working (hammer/saw). (4) Three small cards with sketches of: ‘is –ing’ (wavy line, dot in the middle), ‘was –ing’ (wavy line, dot on left side), and ‘will –ing’ (wavy line, dot on right side). 

Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  
Lay the ‘rooms’ on the table.  One learner points to each of the rooms, and the coach says them.  Then the coach says a room (in different orders) and learners point to it.  Repeat the process with the five pronouns.
(2) 
One learner puts a pronoun card in a room.  Coach makes a present-tense statement (e.g., “You are in the kitchen” “They are on the balcony”).  Use all five pronouns.  Don’t mimic.
(3)
Coach makes a present-tense statement (e.g., “We are in the dining room” “He is in the garage”).  Learners put the correct pronoun in the correct room.  Again, don’t mimic.

(4)
Give props to coach.  Coach puts a pronoun card in a room and makes a present-tense, true-false statement (e.g., “He is in the bathroom”).  Learner responds with true/false or yes/no.

(5) 
Continue with Steps 5-10 of the Comprehension Task.

(6)
Lay 4-5 activity cards on the table.  One learner points to each of the activities.  The coach says them, using either simple tense (study) or the in-process tense (studying).  Then the coach says an activity (‘study’ or ‘studying’) and learners point to it. 

(7)
The learner puts just the pronouns next to the activities, and the coach says the phrase (e.g., “He is eating” “They are working”).  Practice with all five pronouns.  The coach then says the phrase and learners put the cards together.  

(8)
One learner puts a pronoun and an activity in a room.  The coach makes a present in-process statement (e.g., “He is eating in the dining room”).  Use all the pronouns, all the rooms, and all the activities.  

(9)
Coach makes a present in-process statement (e.g., “We are cleaning in the garage”) and learners put the correct cards in the correct room.
(10)
Give props to coach.  Coach puts the cards in a room and makes a true-false statement.  Learner responds with true/false or yes/no.

(11) 
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 17: Household Objects to Open & Close
Type: Listening comprehension

Items: Household objects: door, window, refrigerator, cabinet, drawer, dishwasher, closet, curtains/blinds   

Actions: open, close

Materials & equipment: (1) Four cards with sketches of relevant household objects. (2) Two (smaller) cards with sketches of ‘open’ (parentheses far apart) and ‘close’ (parentheses close together).
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  One learner points to each of the objects, and the coach says them.  Then the coach says an object and learners point to it.  Get words for the ‘open’ and ‘close’ cards.

(2) 
One learner puts action (‘open’ or ‘close’) card on object card.  Coach says it using you-with-past-tense (e.g., “You opened the drawer” “You closed the window”).  

(3)
Coach gives commands (e.g., “Open the dishwasher” “Close the refrigerator”).  Learners put correct action card on the correct object card.  Don’t mimic.
(4)
Give props to coach.  Coach puts action card on object card and makes an I-past, true-false statement (e.g., “I opened the window” “I closed the closet”).  Learner responds with true/false or yes/no.

(5) 
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 18: Household Objects to Turn On & Turn Off
Type: Listening comprehension

Items: Household objects: e.g., light, lamp, television, radio, water, fan, stove, heater, hairdryer
Actions: turn on, turn off

Materials & equipment: (1) Four cards (at one time) with sketches of relevant household objects. (2) Two (smaller) cards with sketches of ‘turn on’ (large red dot or arrow up) and ‘turn off’ (large black dot or arrow down).
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  One learner points to each of the objects, and the coach says them.  Then the coach says an object and learners point to it.  Get words for the ‘turn on’ and ‘turn off’ cards.

(2) 
One learner puts an action (‘turn on’ or ‘turn off’) card on an object card.  Coach says it using you-with-past-tense (e.g., “You turned on the light” “You turned off the radio”).  

(3)
Coach gives commands using simple present (e.g., “Turn on the television” “Turn off the water”).  Learners put correct action card on the correct object card.  Don’t mimic.
(4)
Give props to coach.  Coach puts action card on object card and makes an I-past, true-false statement (e.g., “I turned on the lamp” “I turned off the radio”).  Learner responds with true/false or yes/no.

(5) 
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 19: Household Chores
Type: Listening comprehension

Items: (1) New household objects: shelf, floor, carpet, steps. (2) Review previous household objects: desk, lamp, cupboard, television, fan, stove, door, window, refrigerator, cabinet, drawer, closet, curtains. 

Actions: sweep, wipe, scrub, dust, wash, clean, vacuum
Materials & equipment: (1) Four new cards with sketches of relevant household objects. (2) Three or four cards with sketches of relevant cleaning actions: e.g., sweep, dust, wash, clean. 
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  Select 4-5 new and old household objects and put them on the table.  One learner points to each of the objects, and the coach says them.  Then the coach says an object and learners point to it.  Repeat the process with 4-5 actions (e.g., sweep, dust, wash, clean).  
(2) 
One learner puts an action card on the item.  Coach says it using past-tense (e.g., “You swept the floor” “You wiped the shelf”).  

(3)
Coach gives a command (e.g., “Wash the clothes” “Dust the desk”).  Learners put correct action card on the correct object card.  Don’t mimic.

(4)
Give props to coach.  Coach puts an action card on an object card and makes an I-past, true-false statement (e.g., “I dusted the cupboard” “I scrubbed the floor”).  Learner responds with true/false or yes/no.

(5) 
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 20: Containers to Put In & Take Out
Type: Listening comprehension

Items: (1) Containers [choose 4-5]: box, bag/sack, can, jar, cup, bottle, carton, (file) folder, purse, pitcher, trash can, ashtray, basket, vase, backpack, suitcase, etc.  (2) Smaller items: [choose 4-5]: comb, keys, money, watch, pens, ring, bracelet, tape, pencil, water, paper, ice, flower, book, eraser, stamps, (thumb) tacks, paper clip, etc.
Actions: put in/into, lift/pick up, set/put down
Materials & equipment: (1) Four or five actual containers or sketches of containers and other smaller items. (2) Three (smaller) cards with sketches of ‘put in/into’ (hands with long arrows pointing down), ‘set/put down’ (hands with short arrows pointing down), ‘lift/pick up’ (hands with short arrows pointing up). 
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  Lay the (actual or sketched) containers on the table.  One learner points to each of the containers, and the coach says them.  Then the coach says the name of each container and learners point to it.  

(2) 
Get words for ‘put in’ or ‘put into’.  One learner puts items into containers.  Coach says it using you-with-past-tense (e.g., “You put the keys into the can” “You put the money in the purse”).  

(3)
Coach gives commands (e.g., “Put the water into the pitcher” “Put the flowers in the vase”).  Learner responds with correct action or action card.  Don’t mimic.

(4)
Give props to coach.  Coach puts an item into a container and makes an I-past, true-false statement (e.g., “I put the book into the backpack”).  Learner responds with true/false or yes/no.

(5) 
Continue with Steps 5-10 of the Comprehension Task.

(6)
Review the words for ‘lift/pick up’ and ‘set/put down’.  Then, using ‘lift/pick up’ and ‘set/put down’ cards, follow the above progression.  

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 21: Family & Conditions
Type: Listening comprehension

Items: (1) father, mother, brother, sister, son, daughter, grandmother, grandfather. (2) older, younger. (3) possessive pronouns: my, your, his, her. 
Actions Conditions: stand, sit, walk, look, talk, smile, frown, laugh, cry (or alternate actions represented in your photos)

Materials & equipment: (1) A personal photo album with pictures of family members doing various things or a large family tree diagram with a small photo of different family members arranged between horizontal and vertical lines to indicate their relationship to you. (2) Four cards with sketches: my, your, her, his.
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  One learner points to each of the relatives, and the coach says them.  Then the coach says a relative and learners point to it.  Get words for the four pronoun cards and for older and younger.
(2) 
One learner puts pronoun next to a relative.  Coach says it (e.g., “My father” “Your brother” “His daughter”).  After the first cycle, the coach adds older and younger (e.g., “My older brother” Your younger sister”).
(3)
Coach describes one of the photos (e.g., “My mother” “Her grandmother”).  Learners put pronoun card next to correct relative.  
(4)
Give props to coach.  Coach puts pronoun next to relative and makes a true/false statement (e.g., “His son” “My brother” “Your older sister”) and learner responds with true/false or yes/no.

(5) 
Repeat Steps 1-4, this time combining the relevant conditions with pronouns and relatives.
(6)
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 22: Family & Personal Qualities
Type: Listening comprehension

Items: (1) Personal qualities: e.g., happy, sad; suspicious, trusting; caring, cruel; friendly, reserved; angry, calm; affectionate, cold; hard working, careless; generous, stingy (or alternate adjectives that describe your relatives). (2) to/with me, to/with you, to/with her, to/with him. (3) Review: father, mother, brother, sister, son, daughter, grandmother, grandfather; older, younger; my, your, his, her. 

Action: is
Materials & equipment: (1) A large family tree diagram—either of your biological family or host family—with a small photo of different family members arranged between horizontal and vertical lines to indicate their relationship to you. (2) Photos of your coach’s family. (3) Small pictures of various “emoticons” (drawings of emotional states and human qualities) that you can use to describe family members.
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  One learner points to different qualities, and the coach says them.  Then the coach says a quality and learners point to it.  
(2) 
One learner puts a quality on a family member (a learner’s or the coach’s).  Coach, using simple present, says it (e.g., “Your mother is caring” “My sister is friendly”).  After the first cycle, the coach adds ‘to me’ or ‘with me.’ 
(3)
Coach describes one of the photos (e.g., “Your mother is generous” “My sister is affectionate”).  Learners put the correct quality next to correct relative.  

(4)
Give props to coach.  Coach puts quality next to relative and makes a true/false statement (e.g., “Her brother is kind” “My mother is cold to me”) and learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 23: Morning Routines
Type: Listening comprehension

Items: Tenses: past in-process, present in-process, future in-process

Actions: Morning routines: wake up, get up, wash one’s face, shave, brush one’s teeth, brush one’s hair, get dressed, have breakfast
Materials & equipment: (1) A set of 8 sketched pictures of morning routines. (2) Four cards with sketches of tenses: past in-process (wavy line and arrow to left) present in-process (wavy line and dot in middle), future in-process (wavy line and arrow to right). (3) As many pronoun cards as you want to use.
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  Lay the 8 activities on the table.  One learner points to the activities, and the coach says them.  Then the coach says the command form (e.g., “Wake up”) and learners point to it.  Don’t mimic.

(2) 
One learner puts a pronoun next to an activity.  Coach makes the past-tense statement (e.g., “She got up” “He brushed his teeth” “She brushed her hair”). 

(3)
Coach makes a past-tense statement (e.g., “He shaved”).  Learners put the correct pronoun next to correct activity.  

(4)
Give props to coach.  Coach puts pronoun next to activity and makes a past-tense, true/false statement (e.g., “They got dressed” “We ate breakfast”).  Learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

(6)
Lay the in-process cards on the table.  (a) One learner puts a pronoun and an in-process card on an activity.  Coach makes an in-process statement (e.g., “I was shaving” “We will be getting dressed”).  (b) Coach makes an in-process statement and learners put the correct in-process card next to the correct activity. (c) Give props to coach.  Coach puts a combination together and makes a true/false sentence. (d) Continue with Steps 5-10 of the Comprehension Task.
Cultural inquiry: Bathing customs differ from country to country.  In some places, people bathe daily and in others infrequently (once every three months!).  Some people bath under a tap of water, others by pouring water from a container, and others in a river or stream.  In some countries hot water is used, and in others it isn’t.  What are the bathing customs in your host country/community?

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 24: Fruits & Senses
Type: Listening comprehension

Items: (1) Fruit names – e.g., orange, apple, banana, pineapple, dates, pear, peach, plum, guava, mango, avocado, papaya, coconut, fig, strawberries, etc.  (2) Pronouns: I, you, he, she, they, we.
Actions [Senses]: see, smell, touch, taste

Materials & equipment: (1) Four or five cards with sketches of fruits. (2) Four cards with sketches of senses: see (eyes), smell (nose), touch (finger), taste (tongue). (3) Four pronoun cards (or as many as you want to work with). 

Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  Lay 4-5 fruits on the table.  One learner points to different fruits, and the coach says them.  Then the coach says a fruit and learners point to it.  

(2)
Lay the 5 cards with the 5 senses on the table.  One learner points to the 5 senses, and the coach says them.  Then the coach says each of the senses and learners point to them.  

(3) 
(Use only the ‘he’ pronoun.)  One learner puts ‘he’-card and one of the senses on a fruit.  Coach, using simple present, makes a statement (e.g., “He sees the banana” “He smells the pineapple”).  

(3)
Coach makes a statement (e.g., “He touches the mango”).  Learners put the correct action card next to correct fruit.  

(4)
Give props to coach.  Coach puts ‘he’-card and a sense on a fruit and makes a true/false statement (e.g., “He tastes the orange”) and learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

(6)
Review 3-4 other fruits and pronouns.  Then follow the above progression using present tense, completed past, or future.  
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 25: Foods & Conditions
Type: Listening comprehension

Items: (1) Vegetable names – e.g., squash, corn, cauliflower, eggplant, broccoli, okra, potato, peas, lettuce, tomato, onion, carrot, artichoke, spinach, etc.  (2) Conditions: good/bad, large/small, ripe/unripe.
Materials & equipment: (1) Five or six of your favorite local vegetables or a set of sketched pictures. (2) Four cards with sketches of conditions: big (big square), small (small square), good (thumb-up), bad (thumb-down). (3) Two cards with sketches representing: singular (1 star) and plural (2 stars).   
Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  Lay the vegetables on the table.  Get the singular/plural cards.  One learner puts a singular or plural card on a vegetable.  Coach says it using the singular or plural form (e.g., ‘potato’, ‘potatoes’).  Don’t mimic.  
(2) 
One learner puts a singular/plural card and a condition card on a vegetable.  Coach says the phrase (e.g., “good squash” “large potatoes”).  
(3)
Coach says a phrase (e.g., “small onion” “ripe tomato”).  Learners put the correct cards together.  

(4)
Give props to coach.  Coach puts cards on vegetables and says phrase (e.g., “good carrots”).  Learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 27: Preparing Food
Type: Listening comprehension

Items: (1) Vegetable names – e.g., squash, corn, cauliflower, eggplant, broccoli, okra, potato, peas, lettuce, tomato, onion, carrot, artichoke, spinach, etc. (2) Cooking tools: water, peeler, knife, pot, pan, frying pan, oven
Actions: wash (with water), peel (with peeler), cut (with knife), chop (with big knife), cook (in a pot), boil (in big pan), fry (in frying pan), bake (in oven).
Materials & equipment: (1) Five or six of your favorite local vegetables or a set of sketched pictures. (2) Four or five cards with sketches of actions: e.g., wash, peel, cut, chop, cook, boil, fry, bake. (3) Four or five cards with sketches of cooking tools: e.g., water, peeler, knife, pot, pan, frying pan, oven.

Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  For review, lay the vegetables on the table.  One learner points to different vegetables, and the coach says them.  Then the coach says a vegetable and learners point to it.  
(2)
Lay 3-4 of the action cards on the table.  One learner points to different actions, and the coach says them.  Then the coach says an action and learners point to it.  
(3) 
One learner puts an action card next to a vegetable.  Coach makes a statement in past tense (e.g., “You washed the squash” “She peeled the potato”).  

(3)
Coach gives a command (e.g., “Cut the eggplant” “Chop the broccoli”).  Learners put the correct action card next to correct vegetable.  

(4)
Give props to coach.  Coach puts an action on a vegetable and makes an I-past, true/false statement (e.g., “I cut the carrots” “I chopped the lettuce”) and learner responds with true/false or yes/no.

(5)
Continue with Steps 5-10 of the Comprehension Task.

(6)
Repeat the above progression with 3-4 other action cards and vegetables.

(7)
Lay 3-4 cooking tools on the table.  Repeat the above progression until you are ready to combine all action cards and all vegetables with all cooking tools (e.g., “Wash the cauliflower with water” “Cut the eggplant with a knife” “Boil and fry the potatoes”).
Cultural inquiry: What is the most important meal of the day?  What are the most popular foods prepared for this meal?  How does the household division of labor play out in the kitchen?  What, if any, kitchen activity or food preparation is done by men?  
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Task 28: Tableware & Locations
Type: Listening comprehension

Items: (1) Tableware: knife, spoon, plate, fork, napkin, placemat, glass, cup. (2) Demonstratives: this, these, that, those. (3) Locations: on, under, beside, in.
Actions: take/pick up, put/place

Materials & equipment: (1) Eight actual pieces or sketched pictures of tableware: knife, spoon, plate, fork, napkin, placemat, glass, and cup. (2) Four or five cards with sketches of four prepositions: on, under, beside, in.

Procedure: Prepare a Comprehension Task script that includes the following steps:

(1)  Lay four (of the eight) pieces or pictures of tableware on the table.  One learner points to different items, and coach says them.  Then coach says an item and learners point to it.  Repeat the process for the prepositions.
(2)
Get the words for ‘take/pick up’ and ‘put/place.’  One learner picks up (and holds) one of the items, and coach says them (e.g., “You picked up the knife”).  Then the learner puts it somewhere, and coach says (e.g., “You put the knife beside the plate”).  

(3)
Coach gives a command (e.g., “Pick up the napkin”  “Put it under the knife”) and learners do it.  

(4) Give props to coach.  Coach does an action and makes a true/false statement (e.g., “I picked up the cup” “I put it on the table”).  Learners say true/false.  

(5)
Continue with Steps 5-10 of the Comprehension Task.

(6)
Repeat the above progression with 4 other pieces or pictures of tableware cards.

Cultural inquiry: What eating customs do I need to be aware of?  For example, where are eating implements (e.g., chopsticks, fork and spoon) placed on the table or floor mat?  At a family meal, are there certain ones who eat first?  What foods do you eat with what implements?  What and how do you eat with your hands?  How is food served?  Do you help yourself or ask others to pass it?  How do you signal you’ve had enough to eat?  When the meal is over, who clears the table?  
Evaluation: Complete a “Daily Diary” report on your language learning experiences.

Part 3:

People Watching Tasks

While we tend to associate language with speech, communication primarily takes place in nonverbal, inaudible ways.  How you say something and what you do while you’re speaking all carries meanings.  Nonverbal cues and codes are not only embedded in the gestures and body movements that accompany (and sometimes replace) speech, but also in the personal distance and eye contact we maintain with our conversational partners, the use we make of everyday objects, our styles of dress, our concept of time, and the meanings we attach to sound, smell, and taste.  
You may think it odd to include tasks related to these aspects of communication in a language learning course.  It begins to make sense once we realize that all communities that use a spoken language also use non-verbal signals to communicate with others.  Like two sides of a single coin, one is fused to the other and should be learned together.  As a newcomer to the community, it will take time to acquire an awareness of—much less a facility with—the nonverbal behaviors that locals learn from childhood and typically employ without conscious awareness.  The following tasks organize opportunities for you to (1) understand typical types of nonverbal communication in consultation with your language coach, (2) perform different nonverbal behaviors, (3) observe community members in natural settings communicating with each other nonverbally, and (4) record your observations, first in your fieldbook, and later in a Daily Diary report.   
Task 1: Observing Gestures
Type: People watching
Materials & equipment: fieldbook and pen/pencil; microcassette player (optional)
Overview: Body language is a catch-all term for a wide range of body positions and expressive gestures known technically as kinesics.  This category includes manners and social rituals, such as the way one eats or greets others, but most often describes the way nonverbal messages are communicated with the hands.  In the United States, for example, hands form shapes to communicate “Come here,” “Go away,” and “It’s OK.”  As such, gestures “speak,” revealing something of the speaker’s attitudes and feelings.  What makes them all the more interesting for language-and-culture learners is the fact that gestures are far from universal.  The popular “OK” sign in the United States, for example, is a symbol for money in Japan and an obscene gesture in some Latin American countries.  
Kinesic codes can be discerned in flirting or courtship situations where the appropriate physical and social contexts are present.  Rather than being a mere biological reflex, these behaviors are shaped in large measure by culturally created notions of gender and romance and are, therefore, constantly subject to revision.  In her fascinating book The Gift of Touch, Helen Colton documents how such cultural codes even influence people’s views of which female bodily parts are erotic.  Colton did this by asking women living in diverse societies the following question: If a stranger were to come upon you taking a bath, what bodily part or area would you cover?  The answers she received were as varied as the cultures in which the women lived:
· An Islamic woman would cover her face.

· A Laotian woman would cover her breasts.

· A Chinese woman would hide her feet.

· A Sumatran woman would conceal her knees.

· A Samoan woman would cover her navel.

· A Western woman would cover her breasts with one arm        and her genital area with the other hand.

Procedure:
(1) Understand. In sets of five, read the following situations to your coach, one by one, acting out the behavior as it is used in the United States.  Then ask her to explain how a similar meaning is conveyed nonverbally in the host culture.  If there is a typical gesture that carries that meaning, ask her to act it out.  In your fieldbook, record the situation, describe the gesture (e.g., “In Italy you wave good-bye by extending the arm, palm up, and curling all the fingers back and forth toward themselves”), and note any conditions (when, with whom, by whom, and how) that would constrain its use. 
	Situation
	In the united states
	in host country

	1.  You want to signal good-bye to your best friend.


	You raise your hand up, palm out, wrist stiff, and make a back-and-forth motion with the whole forearm and hand. 


	

	2.  You want to get the attention of a waiter.

	You raise a hand (with the index finger raised) about head high or a little higher.

	

	3.  You signal come here to your son or daughter.
	You curl the index finger in and out.

	

	4.  Your friend is going for a job interview.  Wish her good luck.


	You raise one or two arms with fingers crossed. 

	

	5.  That same friend is offered the job.  You signal good going.  
	You extend one arm forward, fist clenched, with one thumb raised (“thumb’s up”)


	

	6.  You’re stranded on the road without vehicle or bus fare.  Signal someone to give you a ride.


	Same “thumb’s up” gesture.
	

	7.  Your young child is beginning to cross a busy road.  You signal “Stop!”
	You outstretch one arm with palm out facing the child. 


	

	8.  Somebody has just asked you a question and you don’t know the answer. 
	You shrug your shoulders.

	

	9.  You want to politely end a conversation.
	You look at your watch or look away from the speaker.

	

	10.  You want to interrupt your teacher in order to ask a question.   
	You raise your hand until the teacher calls on you.


	

	11.  Someone has cut you off in traffic and you are irate.  
	You hold up the fist, knuckles facing outward, and extending the middle finger upward stiffly (“the finger”).
	

	12.  You want to indicate yes. 
	You move your head up and down.


	

	13.  You want to indicate no.
	You move your head from side to side. 


	

	14.  You’re a woman and want to signal your interest in a man.  
	You tilt your head down and to the side as you look away, primp, giggle, flip your hair, or gently touch a forearm.
	

	15.  You’re a man and want to signal your interest in a woman. 
	You use direct eye contact, cock your head, exaggerate your tone of voice, and assume a pseudo-nonchalant attitude
	


(2)
Perform: Ask your coach to read each situation (and perhaps specify particular conditions) for the first set of five in random order.  Act out the appropriate gesture.  Then invite your coach to suggest ways to improve your performance. (If you happen to be in China or Taiwan, arise early in the morning to observe men and women silently performing tai chi, one of the oldest and most unusual series of gestural movements in the world.)  Repeat steps 1 and 2 for the next set of five situations.
(3)
Observe: After completing steps 1 and 2 for all 15 situations, set up for community people watching.  Work alone or with a friend to observe people’s gestures in an unrestricted location in an unobtrusive manner.  Some of the best places are outdoor markets, beaches, parks, bus stands, restaurants, and city streets -- sites where people are cut off from their normal routines, a bit task-less, and off-guard in relating to strangers.  Jot down the following 10 situations in your fieldbook, leaving enough space to make notes.  
	Situation
	Gesture Description


	1.  
Signaling hello
	E.g., [Cochabamba, Bolivia; January 8, 2001] (Instance #1) Male teenager greets friend with a handshake and a hearty clap on the back.

	2.  
Politely ending a conversation
	

	3.  
Signaling good-bye

	

	4.  
Flirting (with woman or man)
	

	5.  
Signaling to another come here
	

	6.  
Insulting someone


	

	7.  
Beckoning a waiter
	

	8.  
Indicating no

	

	9.  
Indicating yes
	

	10.
[Your choice]
	


(4)
Record: As you observe nonverbal behavior, take notes or dictate information into a microcassette recorder.  At a minimum, make notations about the place, date, and description of speakers (their genders, ages and dress styles).  But you may also want to identify, at a deeper level, the categories of emotion that you observe (e.g., happiness, anger, surprise, etc.).  Then ponder within yourself: Is that the kind of person I would like to know or have as a friend?  What nonverbal signals does this person give off that leaves me with this impression?  Is it the way she or he dresses, smiles, stands, makes eye contact, or holds the other?
Task 2: Observing Personal Distance Patterns

Type: People watching
Materials & equipment: fieldbook and pen/pencil; microcassette player (optional)
Overview: Cultures vary widely in the physical distance speakers maintain while communicating with each other.  Everyone carries around an unconscious “body bubble” that defines the amount of personal space required in particular relationships.  Most of us are more comfortable, for instance, standing closer to family members than to strangers.  While individual personality is one factor determining the size of this space (introverts interact at a greater distance with others than extroverts), each of us are “taught” through our cultural system how far away to stand from others.  Latin Americans learn to stand closer than most Americans are comfortable with, while Americans will often get too close for some Japanese.  
In his pioneering research on proxemics, or use of space, Edward T. Hall (1969) classified standing patterns as intimate, personal, and social.  For most middle-class Americans, intimate space extends from 0-18 inches and is normally reserved for our closest encounters: good friends, lovers, and immediate family members.  At this distance, you can feel another’s body heat, smell them, touch their skin, and feel their breathing.  Personal space begins perhaps 18 inches from someone and extends out to about four feet.  The inner zone of this space (18”-24”) is where spouses stand with each other.  Outsiders are usually not welcome here, but must stand in the outer zone, from about 2 to 4 feet, for social conversation.  North American social space is roughly 4 to 12 feet away from someone; it’s the personal distance maintained by workers in an office, guests at a party, or visitors at a home.  
American sojourners within Latin or Arab cultures may be fascinated by the fact that locals feel quite comfortable conversing just a foot away from each other.  However, if that local were to move that close to you, you would immediately feel that they invaded your intimate space.  This is why we tend to feel such emotional discomfort while standing in a crowded elevator; in order to compensate for the intrusion, we automatically reduce our bodily movements.  Even within the home of your host family, you may notice a contrast between the way Americans separate and label space according to function (bedroom, living room, dining room, etc.) and the way your host family uses one room in a house to serve several functions.  Of course, the home’s design also influences how privacy is or is not achieved.  Some learners, having grown up with his or her bedroom, must adjust themselves to not being able to go into a room and shut the door in order to be alone.  
Procedure:
(1) Understand. Read the following situations (below) to your coach, one by one, illustrating each from experiences in your home country.  (For example, it’s an unwritten rule in Canada and the United States that when someone enters a bus, waiting room or religious service, they will sit at least one chair away from the nearest person, if possible.  Conversation distance is maintained at about 3 to 4 feet.)  Then work with the coach to fill in the chart below for your host community.  The first situation has been filled in from a North American context.  In your fieldbook, record the situation, and describe both the personal distance people sit or stand from each other, as well as the body language that those persons might use.  
(2)
Perform: Ask your coach to read each of the seven situations in random order.  Act out the appropriate distance and body language.  Then invite your coach to suggest ways to improve your performance. 
(3)
Observe: After completing steps 1 and 2, set up your community people watching.  Work alone or with a friend to observe the ways people maintain personal distance in an unrestricted location and in an unobtrusive manner.  Do they sprawl out, change seats, or place bags or articles of clothing so that others won’t sit next to them?  Or, conversely, do two or three persons share a seat or bed designed for one?  Some of the best places to observe this kind of behavior is at the airport, library, park, beach, restaurant or bus stand, and while aboard a regional bus or train.  Jot down the seven situations in your fieldbook, leaving enough space to make notes on distance and body language.  
	Situation
	Distance  people sit or stand 

from each other


	body language used

	1.  Riding on a bus with people you don’t know.
	E.g., [Monrovia, Calif., July 6, 2002]

People try to sit at least one seat from another person, and try to avoid touching.

	They look away or out the window.  They read, listen to their Walkman, cross arms, and clutch their packages.  

	2.  Waiting in line (e.g., at a bank or post office)
	
	

	3.  Sitting in a religious service.


	
	

	4.  A waiter takes your order at a café. 
	
	

	5.  Talking to one’s supervisor or teacher.
	
	

	6.  Talking to friends in a group.
	
	

	7.  Talking to close friends about something personal.


	
	


(4)
Record: As you observe the nonverbal behavior, take notes or dictate information into a microcassette recorder.  Be sure to make whatever notations about the place, date, and description of speakers (their genders, ages and dress styles) you can.  Then ask yourself: Would I maintain the same or different personal distance in this situation?   
Task 3: Observing Eye Contact & Touching Patterns

Type: People watching
Materials & equipment: fieldbook and pen/pencil; microcassette player (optional)
Overview: As with personal distance, the degree to which people use eye contact and touch to communicate with others varies from culture to culture.  Gaze and glance are important in all cultures, and can signal interest, attraction, approval, or merely turn taking.  Nevertheless, some cultures are more eye-oriented than others.  While Saudis emphasize direct and prolonged eye contact (believing “the eyes are the windows to the soul”), this would be considered impolite in Japan, Korea, or Thailand.  Western teachers in Africa have offended local customs by requiring their students to look them in the eyes until they realized that children are not permitted to look an adult in the eyes.  Blinking also carries meanings specific to local cultures.  In Taiwan and Hong Kong, blinking the eyes at someone is considered rude, while among Americans and Europeans it is regarded as bold, manly, and flirtatious.  
Likewise, touching can indicate affection in one culture and aggression in another.  Throughout the Arab world, South Asia and parts of Africa, it might be quite acceptable for two men to walk arm-in-arm or even hold hands.  This kind of touching between men—often seen as an indication of homosexuality in the U.S.—demonstrates respect and strong friendship.  Of course, Americans will accept standing shoulder-to-shoulder, arm-to-arm in a crowded elevator or subway.  They, along with their Korean and Japanese counterparts, cope with this uneasiness by avoiding eye contact, drawing into themselves, and learning to “touch without feeling.”  Even in touch-heavy regions (e.g., Middle East, Latin America, Southern Europe), physical contact between members of the opposite sex has traditionally carried a sexual connotation.  
One of the best ways to learn what types of touch are appropriate in a given culture is by observing how people greet each other.  Maori tribespeople of New Zealand still rub noses when they meet, while some east African tribes greet each other by spitting at each others’ feet.  I’ve been told that some Tibetans will signal a warm “hello” by sticking out their tongues at each other!  Perhaps most common throughout the world is the kiss and the handshake.  In some Asian cultures, the kiss may be reserved for private, intimate settings; in others, close friends (whether male or female) might kiss each cheek twice when they meet.  The handshake also enjoys hundreds of variations (Will it be gentle or firm? one pump or several? one-handed or two? alone or accompanied by a bear hug?).  Then there is the traditional Japanese bow, the Thai wai, the Arab salaam, and the Indian namaste.  
Procedure:
(1) Understand. Read the following situations (below) to your coach.  One by one, indicate what level of eye contact and types of touch would be appropriate for you in each situation.  Then work with your coach to fill in the chart below for someone of your age and gender in the host community.  Discuss how appropriate amounts of eye contact and touching depend on the nature of one’s relationship to another.  In your fieldbook, record the situation, and describe both the preferred kinds of eye contact and the preferred kinds of touch.  
(2)
Perform: Ask your coach to read each of the six situations in random order.  Act out the appropriate eye contact and touch (assuming your coach is the same sex as yourself).  Then invite your coach to suggest ways to improve your performance. 
(3)
Observe: After completing steps 1 and 2, set up your community people watching.  Work alone or with a friend to observe the ways people make eye contact and touch.  The observational setting should be an unrestricted location where you can observe and take notes in an unobtrusive manner.  Some of the best places to observe this kind of behavior is at a home, school, park, beach, restaurant, café, or workplace.  Jot down the six situations in your fieldbook, leaving enough space to make notes on eye contact and touch.  
	situation
	preferred levels of 

eye contact
	preferred types of 

touch

	1.
Greeting a close friend

	
	

	2.
Conversing or walking with friends

	
	

	3.
Asking questions of a stranger
	
	

	4.
Ordering food from a waiter
	
	

	5.
Talking to your father

	
	

	6.
Conferencing with a teacher or supervisor

	
	


(4)
Record: As you observe the nonverbal behavior, take notes or dictate information into a microcassette recorder.  Be sure to make whatever notations about the place, date, and description of speakers (their genders, ages and dress styles) you can.  Then ask yourself: What differences do I observe between eye contact and touching patterns in my home and host culture?  What new or modified behaviors might I “try on” to improve my local communications?  
Part 4:

Verbal Communication Tasks

As late as the 1970s, the primary way that second language learners were deemed “successful” was by memorizing and producing the grammatical patterns of the new language with accurate pronunciation.  In time, however, it became clear that explicit knowledge about the structure and sounds of the language did not necessarily translate into an ability to communicate in that language.  Recent developments in language teaching have moved second language learners away from the goal of accurate form toward a focus on communicative effectiveness.  
The following tasks join those in the previous three sections in promoting “communicative competence” – the ability to understand and communicate real information in real-life situations.  They provide a structure for developing a pattern of language interaction, either with your coach or community helpers, which approximates that used by locals in their everyday lives.  Each task assumes a relaxed “classroom” or “community” environment, freedom to take risks, sufficient opportunities to speak, natural turn taking, and the exchange of new information – all of which occur in natural conversation.  

The tasks are organized into four series: “Learning to Meet People,” “Learning About People and Things,” “Getting Around Town,” and “Building Relationships.”  The goal, simply put, is to help you acquire basic communication skills while fostering authentic relationships with members of your host community.   

Series #1: Learning to Meet People

Outcomes: After completing this series, you should be able to:

· Open encounters with appropriate greetings.

· Tell people that you are a language learner.
· Share relevant information about yourself.
· Identify 15-30 people by name.
· Ask for help in learning their language.
· Identify at least one object in their environment.
· Close the encounter appropriately.

Task 1: The First Step
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet (Appendix E) before meeting with your language coach.  
Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.
Scenario: Explain to your language coach: 

“I want to meet 6-10 different people in town today and give them an appropriate greeting and leave-taking in the language, along with an expression of appreciation.  At home I might simply walk up to someone and say something like this in English:
Greeting: 
Hello.
Appreciation: 
Thank you.
Leave-taking: 
Good-bye.
How might I do that in my field language?  What do I need to know about opening and closing encounters in a culturally-appropriate way?”
Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 6-10 people (waiters, children, shopkeepers, pedestrians, etc.).  After returning home, “Evaluate” your experiences using the Daily Diary form.  
Task 2: Opening & Closing Conversations
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet (Appendix E) before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“I will be exploring my community today and hope to converse with 15-20 people.  I need to know what to say when I approach someone and when someone approaches me.  I want to greet them, explain my purpose for being here, express appreciation, and then take leave.  At home I might walk up to someone and say something like this in English:
Greeting: 
Hi.  
Purpose:
I want to learn [I am learning] __________ [language].


This is all I can say.

Appreciation: 
Thanks for listening to me.
Leave-taking: 
Good-bye.
How might I say that in my field language?  What do I need to know about opening and closing encounters in a culturally-appropriate way?”
Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 15-20 community members.  Try to sense which persons are especially interested in you and your language learning project, and make a note of their location.  You may wish to re-visit them next time.  After returning home, “Evaluate” your experiences using the Daily Diary form.  
Cultural inquiry: What are the different ways friends, casual acquaintances, and strangers greet each other (e.g., shake hands, kiss cheeks).  Do the way people greet one another—both with words and body language—reflect their relative statuses or indicate closeness vs. hostility in the relationship?  Can this greeting be used any time of day?  Should women be greeted the same way as men?  Does a woman say the greeting the same way a man does?  Is an older person greeted the same as a younger person?  Can you greet a more important person the same as you greet a peer?  Can this greeting be used for children?  
Task 3: Introducing Myself
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“When I meet people today, I want to share some information about myself.  The ones I’ve met already know I’m a language learner; now I want to tell them a little more.  At home, when we encounter strangers, we may exchange our names and occupations, and maybe comment on the weather.  I’d like to use a new name while in the country, and communicate something like this:
Greeting: 
Hi.  How are you?

Purpose:
I am learning __________ [language].
Identification:
In the United States my name is ____________. 


My new name in __________ [language] is ____________.

Appreciation: 
Thanks for listening to me.
Leave-taking: 
See you again. Good-bye.
What else might folk want to know about me?  How might I say that in my field language?” 
Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 15-20 community members.  Again, try to sense whether any of the people you meet might wish to help you further by filling the “helper” role over the next day or two.   After returning home, “Evaluate” your experiences using the Daily Diary form.
Cultural inquiry: How do you get the attention of a stranger?  May a man introduce himself to a woman?  How do you politely excuse yourself after having talked with someone for a while?  What is the appropriate reaction when somebody you’re speaking with drops something or sneezes?  Also, how are children named?  How would a foreigner who adopted a local name be perceived?
Task 4: Learning People’s Names
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Today I want to learn the names of some of the people I’ve already met.  At home, I would introduce myself to a stranger by sharing my name; that would automatically signal for the other person to do the same.  I might say something like this in English:
Hi.  How are you?

I am learning __________ [language].
In the United States my name is ____________. 

My new name in __________ [language] is ____________.

What is your name? [Repeat the name.]

Did I say it correctly?

I want to remember your name.  I’ll write it here.

See you again, [name]. Good-bye.
How might I ask for people’s names in a culturally-appropriate manner?  Is it alright to ask for their names directly?  Will they respond with their family name first, or given name and then family name?  How would you say it?”
Procedure: First “Get” and “Learn” the text with your helper.  Then, go out and “Use” it with 15-20 community members.  After returning home, “Evaluate” your experiences using the Daily Diary form.  
Task 5: Building a Regular “Route”
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Every day I meet many new people.  Some take a particular interest in what I’m doing, while others seem a bit bothered.  One of my goals during my stay in this community is to find 20-30 people who want to help me become more proficient in their language, and would welcome a visit from me every day.  This would be my language learning “route.”  So today I want to re-visit some of the people I’ve already met, acknowledge my limitations in the language, and ask them to help me.  In English I might say something like this:
Good morning [afternoon, evening], __________ [name].
May I talk with you for a minute?
I want to learn __________ [language].
My new name in __________ [language] is ____________.

Each day I learn something new.
I need to practice the new things I learn.
May I return tomorrow to say more phrases?
Thank you.  See you tomorrow, __________ [name].  Good-bye.
How would you ask for this kind of help?  How will I know if someone really doesn’t wish to help me?” 
Procedure: First “Get” and “Learn” the text with your helper.  Then, go out and “Use” it with 15 community members.  Experiment with having “routes” in two or more different locations in order to maximize your “street time.”  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 6: Taking an Interest
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Today I want to greet by name the acquaintances I’ve made, and then inquire about an aspect of their environment.  These persons are becoming “regulars” on my route and I want to express a sincere interest in what they do.  I’d like to pick out an object in their home or shop environment, ask what it is, and record it in my fieldbook.  Then, when I return the next time, I can remind them of what I learned from them.  I’m hoping this will encourage interaction and build relationship.  Here’s what I might say in English:

Good morning [afternoon, evening], __________ [name].

Did I say your name correctly?
What is this?  

[Repeat the name of the object.]  A [sewing machine]? 

Did I say it correctly?
I’ll write it here.
Thank you.  See you again, __________ [name].  Good-bye.
What is the best way to communicate this in the field language?” 
Procedure: First “Get” and “Learn” the text with your helper.  Then, go out and “Use” it with 15 of your “regulars.”  Continue to experiment with having “routes” in two or more different locations in order to maximize “street time.”  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 7: Expressing Emotion
Series: Learning to Meet People

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“I oftentimes find myself wanting to express some kind of emotion through a combination of words, facial expressions, and gestures.  For example, expressing delight when our local soccer team scores against an opponent; interjecting an expression of sympathy when someone on my language route informs me of a recent death in their family; or exclaiming “How cute!” when I look at a newborn baby for the first time.  While I’ve learned culturally appropriate ways to express emotion in my home culture (both verbally and non-verbally), I need help in learning how it’s done here.  Some common expressions in English are listed below.  I’d like us to discuss each one, and have you suggest the most appropriate forms in the local language that carry a similar meaning.” 


EXPRESSING DELIGHT

Oh, yeah!

Wow!

Awesome!



EXPRESSING HURT/SYMPATHY/DREAD/ANGER
Ouch!

I’m sorry.  (Condolence)

Oh, no!

Oh, dear.

Nuts!

Damn it!

EXCLAMATIONS

Oh, isn’t he/she cute!

That’s interesting!

How about that!

EMOTIVE commandS

Stop the bus.  Let me off here!

Stop that!

Warning
Look out!

Watch where you’re going!

Be careful!

Take it easy!

Procedure: First “Get” and “Learn” each expression with your coach.  Then have her tape record the texts with natural expression before she writes it down in your field notebook.  Practice each text by having your coach say each expression while you mimic it.  Following the tutorial, listen to the taped texts on your own until you are comfortable producing them without resorting to note cards.  Look for opportunities at home, in the neighborhood, on the bus, or at a restaurant to appropriately use one or more expressions.  As you do, “Evaluate” your performance using the Daily Diary form.  
Cultural inquiry: What non-verbal ways do community members use to signal sadness or grief (e.g., upon hearing bad news or at a funeral ceremony)?  Do they groan, sigh, shout, or retreat into silence?  What facial expressions or gestures typically accompany these reactions?
Series #2: Learning About People and Things
Outcomes: After completing this series, you should be able to talk about:

· People and things located in space and time.
· People and things in terms of quality and quantity.
· People and things described in terms of activity and location.
Task 8: Identifying Things
Series: Learning About People and Things
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Every day while I’m at home or walking in the community, I notice objects that I can name in the language, and others that I cannot.  I want to be able to inquire about these things, both with folk I’m likely to encounter only once, and with those on my actual route.  With the former, I’d probably just turn to someone on the bus, at a restaurant, or in a store and say something like: 

Hi.  I want to practice my English.  Is that OK?  

Then I would look at a particular object (piece of clothing, food item, or piece of merchandise) and say one of the following:

I don’t know what this is.

or

What is this?  

What is that? 

What is this called?

How do you say this [point to object] in [language]? 

Please say it again.

Could you say it more slowly?

Could you say it into my tape recorder?  

[After learning the name] That’s a [scarf]. 

or

[If you’re not certain of the name] Is that a [scarf]? 
Did I say it right?

How do you write it?  [Record the word in your fieldbook.]

Now, how would you say each of these phrases in the field language?  Are there any social sensitivities that I should be aware of?”
Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 15 persons, either new folk or “regulars.”  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 9: Joining Objects and Actions
Series: Learning About People and Things

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen; Post-Its or index cards.
Scenario: Explain to your language coach: 

“At my local residence there are hundreds of objects.  I learned many of them during one of the earlier comprehension tasks.  Now I want to label each object (using large Post-It’s or cards) with its name in my new language.  Included on the label will be a specific activity (or description) that naturally relates to each item.  Here are some examples: 

Door
I open the door.

Light
I turn on the light.

Window
I look out the window. 

Cabinet
This is a brown cabinet.
Picture
This is a picture of a farm. 



I’ve identified the main objects in each room of my house.  I need your help to label each one with a meaningful activity or description in a readable script.  With my host family’s permission, I’ll tape the labels onto each object and use them to practice my new language with family members.”
Procedure: 

(1) 
“Get” (write out) item-activity cards with your coach. 

· Day 1: living room

· Day 2: kitchen

· Day 3: dining room

· Day 4: bathroom

· Day 5: bedroom

(2)
 “Learn” each item and activity (phrase) with your coach.  Use a question-answer format: 

What do you do with the fork? 

I eat with the fork.

What do you do with the television?

I watch the television.

What do you do with the pot?


I cook with the pot.

What do you do with the sink?


I wash my face in the sink.

(3)
“Use” each label regularly for 3-4 weeks with family members.

(4)
“Evaluate” your practice experiences using the Daily Diary form.  

Task 10: Identifying People
Series: Learning About People and Things
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“As I walk around the community, I see different types of people engaged in different activities.  Children are playing in the park, bus riders are commuting to work, and shoppers are buying various items.  I’ve already learned some occupations in one of the comprehension tasks, and can assert whatever knowledge I have.  But now I want to expand that knowledge by asking folk to tell me who certain people within eye-shot are, and what they are doing.  In my home country, after greeting or introducing myself, I would ask if they could help me with my English.  If they answered yes, I would look around with them and say:
Occupation:

I don’t know what to call that person.

or

Who is that person?
[Repeat] That is a mechanic.


or

Is that a [mechanic]?

Did I say it right?

How do you write it?  [Record the word in your fieldbook.]

Activity:

I don’t know what that person is doing.


or

Is that person [repairing cars]?


or

What is that person doing?   [Response: e.g., “That person is repairing cars”]

Please say it again.

Could you say it more slowly?

Could you say it into my tape recorder?  

Could you help me build an appropriate text for identifying people and activities, and then role-play it together?” 

Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 15 persons, either new folk or “regulars.”  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 11: People and Locations of Activities
Series: Learning About People and Things

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Last time I talked to those on my route about who particular people are and what they do.  Today, I want to expand that conversation by talking about where those activities take place.  In English, we usually talk about the location of activity by using the words ‘in’ and ‘on.’  In my home country, after greeting or introducing myself, I would ask if they could help me with my English.  If they answered yes, I would look at someone around us and say:

I don’t know where that person is.

or

Where is that person?  [Response: e.g., “He is in the shop”]

[Repeat] He is in the shop.  
Did I say that correctly?

Is he in the shop?  
Please say it the correct way.

Can we build an appropriate text for that, and then role-play it together?”
Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 15 community members, either new folk or “regulars.”  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 12: Describing People and Things
Series: Learning About People and Things
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“The community is alive with different types of people and things.  While I’ve learned to identify many of them, I need to know how to describe them.  In English, I would usually describe them in terms of either their quality (e.g., “The bus is large”, “The man is angry”, “The apple is red”, “The bracelet is beautiful”) or their quantity (e.g., “There are four people in the car”).  Let me first draw you some word pictures of what I might want to describe:
People:


That man is [e.g., tall].  He’s [tall]. 

That woman is [e.g., walking fast].  She’s [walking fast].

That mechanic is [e.g., dirty].  He’s [dirty].

The children are [e.g., playing].  They’re [playing].

Things:


The table is [e.g., clean].  It’s [clean].

The weather is [e.g., pleasant] today.  It’s [pleasant].

The meals are [e.g., delicious].  They’re [delicious].

There are [e.g., four] apples. 
Help me to identify the most common words to use in describing people and things.”

Procedure: First “Get” and “Learn” the text with your coach.  Then, go out and “Use” it with 15 community members, either new folk or “regulars.”  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Series #3: Getting Around Town
Outcomes: After completing this series, you should be able to:

· Use the field language to navigate the community on bus and by foot.
· Purchase goods in local markets with an awareness of prices, values, and bargaining etiquette.
· Order meals at local restaurants with sensitivity to appropriate ways to summon, address, eat, and pay.
· Offer oneself to serve or accompany those in need.
Task 13: Using Public Transportation
Series: Getting Around Town
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen; detailed map of local area.
Scenario: Explain to your language coach: 

“Lacking a private car and the money to take a taxi everywhere, I’m dependent upon public transit.  I need help on using my field language, for example, to find the right bus, determine the correct fare, and learn where to get off.  This is what I’d say in English:
Find the bus.

Excuse me, sir.  

I need to go to [place].  (Show site on map, if necessary.)
Which bus goes there?  

Where do I catch the right bus?  

How often does the bus come?

Determine the fare.

[To the conductor] Does this bus go to [place]? 

How much is the fare?
Learn when to get off.

[To other riders]  Are we near to [place]? 
Can you tell me where to get off? 

Thank you very much. 

What are the most common ways of asking for this information in the field language?  What ways might people respond to these questions?” 
Procedure: First “Get” and “Learn” the text with your coach.  Then, practice using the text while orienting yourself to the community and its surrounding area.  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Cultural Inquiry: Are there any public hazards (e.g., pickpockets) at the station or on the bus to be aware of?  How do you indicate that you want to board the bus, and (later) want to get off?  How do you know who to pay (driver or assistant)?  Whether to sit or stand?  What do you say when you bump into someone or someone bumps into you?  

Task 14: Getting Around on Foot
Series: Getting Around Town
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen; detailed map of local area.

Scenario: Explain to your language coach: 

“During my first few weeks of residence here, I’ll need to learn my way around town.  Getting to some places will require that I ride the bus, but most of the time I will get around on foot.  In one of the comprehension tasks, we practiced getting directions using left, right, straight ahead, number of blocks, etc.  Today I want to ask people to suggest some interesting places to visit, as well as directions to the place.  After getting directions, I’ll begin to walk in that direction, and then ask someone else.  I’ll continue doing so until I reach my destination.  Then, I’ll repeat the process for the next place.  If I were to complete this task back home, I’d say something like this:
Excuse me, sir (mam).  

Today I’m learning about the city.
This is a map of [your host community].

We are here.  (Point to location)

Can you tell me where some interesting places are?

Could you repeat that?  (Then you repeat it.)  
(Select one place.)  Do you know when it opens and closes?
Where is [place] from here? 

That way?  (Point in the direction you think it is.)

How much time does it take to get there?

Thank you very much.

How would you complete this task?  What would you say?  Would there be any people that you would avoid eliciting this information from?  Are there places that I should try to avoid?”
Procedure: First “Get” and “Learn” the text with your coach.  Then, practice using the text while orienting yourself to the community and its surrounding area.  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 15: Shopping in the Market
Series: Getting Around Town

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; pictures of various fruits, vegetables, and bakery products; tape recorder, tapes and batteries; field notebook and pencil/pen; detailed map of local area; lots of small change; a shopping bag or basket.  
Scenario: Explain to your language coach: 

“One of the first things I want to learn about is the local market system – what commodities are bought and sold, where, and how.  I’ll first need to locate on my map the shopping arenas (e.g., open-air market, grocery stores, and shopping malls) that are most popular with different classes of people.  Later today I plan to visit one of those places and just walk around and observe the types of items being offered for sale.  For example: trinkets, household items, fruits, vegetables, grains, baked goods, clothes, household items, and work equipment.  After I’ve observed and eavesdropped for a while, I want to buy some random but inexpensive items.  Then, tomorrow, I’ll return to buy some fruits and vegetables, and also some baked goods.  For at least some of the items, I want to bargain.  These are some ways I’d bargain and buy in English.  Can you help me learn what language forms locals would use to do the same?” 
INEXPENSIVE ITEMS
Today I’m buying inexpensive items. (Optional)
Do you have anything that costs less than a dime?
Do you have something used that you will sell cheap?  (Optional)

How much for that? (Point to something small.)

I’ll pay you ____. 

Note: Use this text with the equivalent of two or three U.S. dollars and determine to practice the text with as many shopkeepers as you can.  Expect to come home with assorted souvenirs from your day’s work: used trinkets, shoe laces, pieces of candy, and other goodies that would ordinarily be discarded.  Most important, each item will represent a new relationship and a communicative exchange.  
FRUITS & VEGETABLES

What is this/that? (Pointing)  And this/that? 

What do you call these?

How much are the [item]?

Wow!  That’s expensive.  I can’t pay that much.  

I’ll give you [half the price] for it.
How about [amount]? 

Okay, I’ll take/buy it.  

BAKED GOODS
Good afternoon. 

I want to buy some bread.

What kinds do you have?  
Wheat/white/French.
How many do you want?

Three loaves.

Anything else?  
No, that’s all. 

That will be/The cost is _______.

Here/Here’s the money. 

Procedure: For each of the two days, first “Get” and “Learn” the text(s) with your coach, perhaps role-playing several vendor-buyer exchanges.  Then, take a bus or walk to the market.  Wander about until you’re ready to begin interacting.  During day one, shop until your two to three dollars is spent.  On day two, practice bargaining and buying at 5-6 different fruit and vegetable stalls, and at least two bakeries.  After returning home each day, “Evaluate” your experiences using the Daily Diary form.  

Cultural Inquiry: Are there some situations where bargaining is expected, and others where it is inappropriate?  How do you distinguish between the two?  Are there some items for which you should haggle and others that typically have fixed prices?  In situations where bargaining is expected, how do you go about it?  Is it appropriate to handle items (e.g., food or clothing) before purchasing them?  

Task 16: Ordering Food
Series: Getting Around Town

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; a menu listing popular menu items; tape recorder, tapes and batteries; field notebook and pencil/pen.
Scenario: Explain to your language coach: 

“One of the things I most look forward to doing is sampling local cuisine in different eateries.  Several popular restaurants were recommended in my guidebook, and others I noted while walking about the community.  Let’s review the list together and decide on two or three places where I can be seated, order a beverage and main course, pay the bill, and leave.  This will give me practice, not only with food vocabulary, but also with non-verbal signals and local food tastes.  The waiter-customer exchange below is just a sample of language that might be used in ordering food in a restaurant back home.  Again, I’m interested in learning what language local residents might use in ordering a meal at these restaurants.”



Do you want anything to drink?





Yes, I’ll have [coffee/tea/water/juice/soda].



Can I take your order?





What is your specialty?





What is this? (Point to item label on menu.)




Yes, I’d like [item].



Anything else? 





No, not right now. 




Is everything alright?





Yes, fine.





Excuse me, could I have more [coffee]?




Would you like some dessert?





No thanks.  I’m full.





I’ll have [ice cream, pastry].




Everything was delicious.

Could I have the bill, please? 





Sure, just a minute.




Come back and see us again.

Procedure: First “Get” and “Learn” the text(s) with your coach.  Fill in the passage with different menu items that your coach reads with and explains to you.  Then, role-play several waiter-customer exchanges using the memorized texts.  Following the tutorial, listen to the taped sentences until you are ready to use them live.  Then, take a bus or walk to one of the restaurants to enjoy local fare and real communication.  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Cultural Inquiry: What types of eateries are frequented by different social class and ethnic groups in the community?  How do you get the attention of the waiter or person selling the food?  Is there a polite request gesture that’s used when ordering a meal?  How do you order if you’re with a group?  Does one person order for everyone or does each person order separately?  Are there some foods that you eat with utensils, and others that are “finger foods”?  Are certain foods eaten in a particular order (e.g., Do you drink coffee with the meal or after it?).  How do you ask for the bill?  Does one person in the party pay the entire bill, or do you ask for separate checks?  Do you leave a tip?  If so, how much is expected?  
Task 17: Serving Others
Series: Getting Around Town

Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; a menu listing popular menu items; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“During my stay in this community, I hope to serve others, both in a formal way through the agency where I volunteer and in an informal way as I meet needy people from day to day.  In both situations, I want to be able to communicate care and lend practical help.  I need help learning language that expresses kindness and concern, and opens the door for me to offer a helping hand, a meal, or a prayer of support.  At the same time, there are many local folk whose form of labor is foreign to my cultural experience.  They work as stone breakers and street sweepers, garment workers and rice farmers, store clerks and religious specialists.  I want to learn a text whereby I ask permission to spend a day with them, finding ways to be useful.”
Caring phrases



May I help you carry that?



Is there something I can do to help?

Is it okay if I help you with that? 



May I buy you something to eat?

praying for others

I’d like to help, but I don’t know what I can do.
Can I pray for you?

Gracious God, my friend is hurting today.
Take special care of her and show her your love.

Thank you.  

asking PERMISSION TO spend the day with someone
Each week, I like to spend some time working with someone.
I’m not paid, but I learn about their work in [community].
Last week I worked with a [occupation].
Tomorrow can I spend the day with you?



or

Do you know someone I could work with tomorrow? 

What time do you start?

Good.  See you tomorrow.

.

Procedure: First, recall specific situations where you observed persons in need.  Discuss with your coach the incidences in which you, as an outsider, could have served those persons in some way without creating cultural offense.  What would have been appropriate for you to say in each instance?  “Get” and “Learn” relevant text(s) with your coach.  Then attempt to role-play one or more of the situations together.  Following the tutorial, listen to the tape-recorded sentences until you are ready to use them in the community.  The next time an opportunity to serve presents itself, use the text(s) to express warmth and offer assistance.  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Series #4: Building Relationships
Outcomes: After completing this series, you should be able to:

· Respond to the kinds of questions local people frequently ask with the kinds of answers ordinarily given.
· Ask questions on topics that have relevance to the everyday lives of community members, and understand their responses.
· Talk about topics of personal value (e.g., family ties, leisure and work activities), as well as about recurring daily activities.
Task 18: Answering Everyday Questions
Series: Building Relationships
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“There are certain questions that local people frequently ask me, but I don’t feel I answer them well.  I see these everyday questions as indicating a sincere effort by these folk to establish some kind of relationship with me, and the door through which we can communicate at a deeper level (as my proficiency grows).  For this reason, I’d like you to help me to understand 10 of the most common questions, and to develop appropriate responses to them.  After we develop and tape-record the “text” (10 questions and answers), I’d like you to neatly write out just the questions.  Later on, the sheet of 10 questions will be used with those on my “route.”  I’ll simply invite them to randomly ask me questions from the list in order to build relationship and provide language practice.”
Ask me any question from this list.
Ask me another one.

1.
What’s your name?






My name is ___________.

2.
Where are you from?






I’m from ___________.

3.
What are you doing here?





I’m learning to speak ___________.

4.
How long have you been in [country]? 


I came here___________ months ago.
5.
How long will you be in [country]?


I will be here for ___________ months more.
6.
Are you married?







Yes, I am./No, not yet.

7.
Do you have a picture of your family?


Yes, this is my family.

8.
Where do you live?






I live with a family in [locality].

9.
What else do you do here?





I work at [organization].

10.
What places have you visited in [country]?

I have been to ___________.

Procedure: “Get” a text of 10 questions and answers.  “Learn” the text with your coach by having her randomly practice and tape record each question and answer.  Before leaving the tutorial, have your coach write out the questions on a separate sheet.  Then, take the sheet of questions with you on your language route.  Hand the sheet to each person on the route and say the sentence: “Ask me any question from this list.”  You answer it and say, “Ask me another one” until they ask 5 or 6 questions.  Repeat the process with at least 10 more community ‘helpers.’  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Cultural Inquiry: What types of personal questions are typically “off limits” for strangers to ask?     

Task 19: Sharing Personal Information
Series: Building Relationships
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; personal photo album; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Many of those on my route already have a basic sense of who I am and why I’m here.  What I’d like to do now is share more personally -- about my biological family, my life interests, and my work in the community.  I want to take one sub-topic each day for three days, talking to as many people on my route as I can.  I realize that no two people “tell their story” in the same way.  How might one “insider” relate this information to another?”
BIOLOGICAL FAMILY
I’d like to tell you about my family.  (Take out photo album.)
These are pictures of them.

This is my mother and father.

My father is a [businessman].
This is my mother, [Susan].  She is a nurse.

This is my grandmother.  She is [75] years old. 

I have [two] brothers and [one] sister.

This is my older brother.  His name is [Robert].
This is my younger brother, [name].  

This is my sister.  She is [18] years old.  

This is my boyfriend/girlfriend.  His/her name is ___________.



LIFE INTERESTS

Today, I’d like to tell you about my interests.

As a child, I liked to ___________. (hobbies, sports, recreational activities)
In high school, I ___________.

Now I’m in college.  In my free time I enjoy ___________.
CURRENT WORK

Let me tell you about my work in [community].

I volunteer at [organization] during the week.

They try to ___________.

My job there is to ___________.

I am learning about ___________.

Procedure: First “Get” and “Learn” the three texts with your coach.  On day one, use your personal photo album to “show and tell” with at least 10 persons on your route.  On day two, re-visit the same people and talk to them about your interests and pastimes.  Repeat the process on day three, this time describing the services you perform at your internship site.  Following each period of community practice, “Evaluate” your experiences using the Daily Diary form.  
Task 20: Making Small Talk
Series: Building Relationships
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task Worksheet before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; a menu listing popular menu items; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“I’ve learned how to introduce my self to community members, to answer some of their questions, and to share some personal information.  Now, I want to learn something about them – to ask questions that allow members to share briefly and simply about topics which they find meaningful in their lives.  For beginners, I’d like to ask them questions about their family, leisure activities, and favorite foods.  Is it likely that two people who don’t know each other well would make “small talk” about these topics of general interest?  Help me to learn how to begin this kind of conversation, and to develop native language texts that I can use with various persons on my route.  Here is an introduction and three sets of questions I would use with an acquaintance back home.”
Hi.  How are you?

It’s good to see you again.
FAMILY
Where do you live?

How far is that from your work?

How many people live in your home?

What are the ages of your children?
LEISURE ACTIVITIES
Do you ever take a day off from work?

What do you do on your day off?

Where is your favorite place in [country] to visit?

FAVORITE FOODS
What do you typically eat for breakfast? 

What about for lunch?

What are your favorite dinner foods?

Do you ever eat at local restaurants?

Which is your favorite?

Procedure: First “Get” and “Learn” each set of questions with your coach.  Have her tape record two readings of the texts with natural expression before she writes it down in your field notebook.  Practice each text by having your coach say each question while you mimic it.  Following the tutorial, listen to the taped texts on your own until you are comfortable producing them without resorting to note cards.  Then, go out and use your text (one or two each day) with 10-15 persons on your regular route.  After returning home, “Evaluate” your experiences using the Daily Diary form.  

Task 21: Describing Daily Routines
Series: Building Relationships
Type: Verbal Communication

Preparation: Set up the task by completing a Communication Task before meeting with your language coach.  

Materials & equipment: A completed Communication Task script; a menu listing popular menu items; tape recorder, tapes and batteries; field notebook and pencil/pen.

Scenario: Explain to your language coach: 

“Over the years, I’ve noticed how kids naturally relate the sequence of things they do (or did) on any given day.  These daily activities are still new for them, and they take great pleasure in sharing them with others.  Being an outsider and a language learner, I’m allowed—even encouraged—to “become like a little child” in my communications.  I want to learn how to describe various activities that comprise my morning, afternoon, and evening routines.  I’ve prepared a series of short, single action sentences for each.  I need your help in formulating three texts (one for each routine) that captures in simple, clear language the sequence of activities.  I will then use one text each day for three consecutive days.”
MORNING
Let me tell you what I do every morning.

I get up at [six] o’clock.

First, I wash my face.

Next, I brush my teeth.

Then, I get dressed.

Lastly, I eat breakfast with my [nationality] family.

After that, I meet with my [language] coach.  

AFTERNOON
Let me tell you what I do every afternoon.

First, I learn something new.

Next, I practice it using a tape recorder.

Then, I spend two or three hours talking with people.

I learn a little and practice it with lots of people.

I enjoy learning your language this way. 

EVENING
Let me tell you what I do every evening.

I arrive home at about [five] o’clock.

First, I talk to my [nationality] family. 

Next, I help prepare dinner.

Then, I wash the dishes.

After that, I watch television. 
I go to bed around [eleven] o’clock.  

OTHER SERIES
A series of activities can be rehearsed using past tense by memorizing a monologue based on personal experiences from the previous day.  One of the best openings is “Let me tell you what happened to me yesterday,” followed by a series of encounters, feelings, and impressions.
Procedure: First “Get” and “Learn” each monologue with your coach.  Have her tape record two readings of the texts with natural expression before having her write it down in your field notebook.  Practice each text by having your coach say each phrase or short sentence while you mimic it.  Following the tutorial, listen to the taped texts on your own until you are comfortable producing them without recourse to note cards.  Then, go out and use your text (one each day) with people on your regular route.  After returning home, “Evaluate” your experiences using the Daily Diary form.  

aPPENDIX A

Language Learner’s Proficiency Scale 

The instrument presented here is designed for use in evaluating learners’ communication skills and cultural awareness as they engage in self-directed language learning activities.  It is not primarily concerned with technical language usage, but in actual language use in a variety of social situations.  Priority is given to conversational (listening and speaking) ability.  The wording of each competency is applicable to every society and most languages.  It can be used either (1) by the learners to self-assess their entry-level and aspiration-level proficiency in the field language, as well as their personal progress in language-culture learning, or (2) by language teachers or field directors to evaluate student progress during or following their term of independent learning. 

NOVICE – LOW










Sojourners have identified themselves as language learners.  They are able to respond to or speak a few isolated words – those borrowed from English or commonly used. 

I am eager to begin learning my new language.


I have formalized goals for my language learning. 

I can say “hello” and “good-bye.”


I can count to ten.


I can say courtesy expressions such as “thank you” and “excuse me.”

NOVICE – MID










Learners are able to express very simple needs in polite language using mostly memorized words and phrases.  They can say short phrases if given time to think about what they want to say.  They speak in a heavy accent with many errors, and confuse sounds that are similar.  Their speech is difficult for others to understand, even for their language helper(s).  Mid- and high- novice level proficiency should be attained after about two or three months of full-time language learning.

I can respond to simple commands such as “stand up” and “come here.”


I can initiate conversation, greet people, and take my leave correctly.


I can give a brief self-introduction.


I can ask basic questions using who, what, when, and where.


I can make simple statements and commands such as “it is hot” and “turn on the light.”


I can thank people and make simple requests.


I can sing one verse of a folk song or popular sing-along tune.


I can perform at least one task at the Novice-High level. 

NOVICE – HIGH










Learners can ask questions and make simple statements based on memorized sentences.  They understand conversation fragments and simple commands.  They can deal with simple topics of daily need.  They speak mostly in short, direct sentences, but can say some longer phrases and sentences if given time to think about them first.  They still make frequent errors in pronunciation and word use, and frequently ask speaker to slow down or repeat.  They communicate with host family members and co-workers, but have difficulty with others.  They behave considerately in dealing with host country nationals, and understand some nonverbal cues.  


I can ask and make simple statements about family, weather, time, and daily activities.


I can order a simple meal from a restaurant menu.


I can find the bus or train I need, buy a ticket, and get off where I intended to.


My vocabulary includes names of basic concepts: days, months, numbers 1 to 100, articles of clothing, body parts, and family relationships.


I understand and can make statements about people and things in the community or at home.


I can ask for and understand directions.

I can make a social introduction of someone else.


I can perform at least two tasks at the Intermediate-Low level. 

INTERMEDIATE – LOW 

Learners can speak on familiar topics, ask and answer simple questions, initiate and respond to simple statements, and carry on face-to-face discussions.  They can pick out the main idea in a friendly conversation.  They often speak incorrectly, but by repeating, generally can be understood by native speakers who regularly deal with foreigners.  They frequently can understand native speakers if they repeat or speak more slowly.  Intermediate level proficiency should be minimally attained after about six or seven months of full-time language learning.

I can use the language to elicit language help from a variety of community members.


I am beginning to know what is expected of me in simple social situations.

I can identify problem areas in grammar or pronunciation well enough to get technical help from my coach or community members.


I can initiate and close conversations appropriately.


I can respond to simple directions from bus drivers, customs officials, police officers, or other persons in the community.


I can pray a simple prayer.


I can distinguish and express simple ideas of distance, direction, and position.


I can discuss simple topics with friends and other conversation partners.


I can use appropriate gestures in greeting, beckoning, and touching.

INTERMEDIATE – MID 

Learners can participate in simple conversations about various topics and social situations.  They can discuss subjects beyond basic survival, such as personal history and leisure time activities.  They are using correct grammar constructions correctly. 

I can understand and correctly respond to questions about my marital status, nationality, occupation, age, current address, and purpose for being in the community.

I can ask for or tell the time, date, and day of the week.


I can handle simple business at the post office, a bank, and grocery store.


I can talk about the weather, daily routines, and leisure activities. 

I can take and give simple messages over the telephone. 

I get personal subject prefixes/suffixes and possessives right almost every time.


I can work with a language helper almost entirely in the language.


I can elicit and accept practical correction on language usage from people during normal conversation.


I can move the conversation back into the field language when the national is trying to use English.  


I can perform at least one task at the Intermediate-High level.

INTERMEDIATE – HIGH 

Learners can participate in short conversations about most survival needs and familiar topics.  They speak mostly in short, discrete sentences, but show occasional bursts of spontaneity.  They can use most question forms, basic tenses, pronouns and verb inflections, though still speak with many errors.  By repeating things, they can frequently be understood by the general public.  In dealing with host community members, they can get along in familiar survival situations and with native speakers accustomed to foreigners.


I can buy my basic foodstuffs, rent a room, and bargain where appropriate.


I can talk about my favorite pastimes or hobbies.


I can describe a recent job, homestay, or community incident in some detail.

I can explain how to get from here to places like the post office, a restaurant, or a local tourist attraction. 


I can talk about things that happened in the past or might happen in the future.


I feel confident that my pronunciation is always intelligible, even if noticeably foreign. 


I can express dissatisfaction with a family member or colleague without alienating them.


I can ask forgiveness when confronted by an authority figure or colleague without becoming inappropriately defensive.


I can understand headline topics in a radio or television newscast.

I can perform at least two of the tasks at the Advanced level. 

ADVANCED
Learners can participate in most casual and some work conversations.  They can give simple directions or explanations at work.  They can talk about past and future events.  With a minimum of repetition and rewording, they can get the gist of normal conversation by native speakers.  Their vocabulary is good enough to speak simply with only a few circumlocutions and can speak extemporaneously on many topics.  Accent is clearly that of a leaner, but can generally be understood.  Advanced level proficiency should be attained after about nine months of full-time language learning. 

I can describe my work in some detail and discuss with my co-workers most work-related tasks. 


I can talk comfortably and in detail about topics of general interest, such as the weather and current events.


I can briefly relate personal political, spiritual, and cultural experiences and beliefs.


I can deal with and explain unexpected problems, such as getting a ticket or losing my traveler’s checks.


I can correctly understand any information given to me over the telephone.


I can usually figure out new words I hear or read from the usage and context. 

I can listen, take notes, and accurately summarize a lecture or sermon given by a native speaker.


I can be understood by most native speakers, and I can follow normal conversations involving native speakers.


I can perform at least one task at the Advanced High level.

ADVANCED – HIGH 
Learners can handle most work requirements and conversations on topics of particular interest.  They can express facts, give instructions, and talk about current, past, and future activities.  They continue to make grammatical errors, but often speak fluently and easily.  In dealing with native speakers, they understand common rules of etiquette, taboos, and sensitivities.  

I can hire an employee, discussing qualifications, duties, hours, pay in my new language.


I can instruct a co-worker on how to perform a common task.


I can give opinions, facts, and explain points of view.


I can easily follow and contribute to a conversation between native speakers when they try to include me.


I can talk with ease about my past, my current activities, and what I hope to do in the future.


I can make culturally acceptable requests, accept or refuse invitations, apologize, and offer and receive gifts.


I can generally speak easily and fluently with only minor pauses.


I could serve as an informal interpreter in any situations at this level.


I can perform at least two of the tasks at the Superior level.

SUPERIOR

Learners can converse on most practical, social, and professional topics.  They can deal with unfamiliar topics, provide explanations, resolve problems, describe in detail, offer supporting opinions, and hypothesize.  They’re now beginning to talk about abstract ideas and rarely have to grope for a word.  They have good control of grammar, and errors rarely interfere with communication.  They can participate with appropriate verbal and non-verbal responses in most social and work situations, and are beginning to understand culture-related humor.  Superior-level proficiency is minimally attained after about three years of working in the language.   

I feel I have a comprehensive grasp of the local cultural system and worldview. 

I can carry out most work assignments in the host language.


I can handle routine social situations with ease.


I can participate effectively in most general discussions involving native speakers.


I can understand most idioms and puns.


I can speak at a normal rate of speed without groping for words or trying to avoid complex grammatical structures.


I can support my opinions in a discussion or argument.


I can read novels or non-fiction in the language.
DISTINGUISHED (Native or Bilingual Proficiency) 
Learners can use the language fluently and accurately on all levels of professional need.  They can tailor language to fit the audience -- to counsel, to persuade, to negotiate, to represent a point of view, and to interpret for dignitaries.  They speak with only rare pronunciation or grammar errors.  They pick up most nonverbal cues, and understand humor and most allusions.  They behave in a culturally-appropriate manner in a range of social and professional settings.  Distinguished-level proficiency may be attained in 10-12 years of language use.  

Native speakers communicate with me as they do with each other.  

I can carry out any job responsibility in my second language.


I can speak appropriately to a professional group, my staff, a government official, a friend, the elderly and children.


I rarely make pronunciation or grammar errors.


I always understand native speakers, even when they are talking to each other.


I can participate in joking, including puns and word play.


I can read cultural gestures, body language, and facial expressions accurately.

aPPENDIX B

LEARNING AGREEMENT

Photocopy the entirety of Appendix B.  Then complete it by hand, neatly. 

This is an educational contract signed between: _____________________ (learner) and _____________________ (faculty advisor).  It is agreed that this learner will undertake community-based learning of the language 
____________________ for _____weeks (from 
__________ to 
__________) following the learning program outlined in the Language Arts field guide and in this Learning Agreement.

1.
Motivation. What is your attitude towards the community whose language you want to learn?  How much does it matter if you don’t succeed in learning their language? 


_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________
_____________________________________________________________________________
2.
Aims.  I plan to achieve/learn the following:
a.
Language competence [Use Appendix A: “Language Learner’s Proficiency Scale”]:
ENTRY-LEVEL PROFICIENCY.  I am currently at the following level of proficiency in the host language: 
_____________________


ASPIRATION-LEVEL PROFICIENCY.  I aim to achieve the following level of proficiency in the host language:

_____________________

b.
Listening Comprehension Tasks. [Refer to Section 3: Part 2]  Consistent with my expected level of proficiency, I aim to achieve ability in the following listening comprehension tasks:

	Ex: 

	1. 

	2. 

	3. 

	4. 

	5. 

	6. 

	7. 

	8. 

	9. 

	10. 


c. 
Non-verbal Communication (People Watching) Tasks [Refer to Section 3: Part 3]

Consistent with my expected level of proficiency, I aim to achieve ability in the following non-verbal communication tasks:

	Ex:

	1.

	2.

	3.


d.
Verbal Communication Tasks [Refer to Section 3: Part 4]

Consistent with my expected level of proficiency, I aim to achieve ability in the following verbal communication tasks:

	Ex:

	1.

	2.

	3.

	4.

	5.

	6.

	7.

	8.

	9.

	10.


3.
Learning Activities & Strategies.  In order to achieve the above aims, I will undertake the following:

PRE-DEPARTURE LANGUAGE LEARNING

a.
Complete three or more of the tasks from the list of pre-departure language tasks (see Section 3: Part 1).  Write a narrative account of each experience, noting when (date), what (type of activity), where (location), with whom (native-language persons involved), and how (procedure) for each. 

ON-FIELD LANGUAGE LEARNING
b.
Secure arrangements for language tutoring, prepare for my tutorial, and meet with my coach for a total of 40 hours to elicit, understand, and save (record and transcribe) the language texts. [Approx. 35% of time]

c.
Spend at least 100 hours in out-of-class language learning activities.  These activities will include:
· At least                  hours each week in extensive listening practice, including listening to audiotapes that I will record with my language mentor. [approx. 15% of time] 
· At least                  hours each week actively conversing with native speakers in the target language.  [approx. 35% of time]
· At least                  hours each week in record keeping and performance evaluation.  [approx. 15% of time] 
d.
Complete and file a Weekly Diary report for each week of organized language learning, including a time log.

4.
Potential problem(s).  I anticipate the possibility of encountering the following problems in my self-directed language learning (e.g., access to language helper, native speakers, or host language materials; personal inhibitions; etc.):
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
5.
Necessary resources.  I have (or will soon obtain or arrange) the following materials, equipment, and people to assist in my language learning:

a.
Materials:

· Packages of index cards
· A host language dictionary

· Patrick Moran, Lexicarry: An Illustrated Vocabulary-builder for Second Languages, 3rd ed. Brattleboro, VT: Pro Lingua Associates, 2001. [recommended]

· E.C. Parnwell, New Oxford Picture Dictionary. Oxford University Press, 1988. [recommended]

· Joan Rubin and Irene Thompson, How to Be a More Successful Language Learner (Boston: Heinle and Heinle, 1994). [recommended]

b.
Equipment:

· Camera and film

· Personal photo album

· Audio cassette recorder, blank tapes, and a supply of batteries

· “Loop” tapes of various time lengths

c.
People: Who will serve as your language coach?  (Include name and contact information.)  With what other community members do you hope to communicate in your new language?

__________________________________________________________________________________
__________________________________________________________________________________
6.
Evidence.  [Complete in narrative]: I will know that I have achieved my aims by: 

______________________________________________________________________________________
______________________________________________________________________________________

7.
Evaluation.  My performance in self-directed language learning will be evaluated by my faculty advisor based on the following products:
a. Completed Learning Agreement.
b. Completed report on pre-departure language learning.
c. Completed Daily Diary reports for each week of organized language learning.
d. Self-produced language learning materials [specify: e.g., self-recorded tapes, photo dictionary, vocabulary, dialogues and/or commands on index cards, personal glossary.]

e. Post-field debriefing consisting of an oral interview at the specified level.  (Reading and/or writing assessment may be included in the debriefing depending on the student’s objectives.)

Note: Be aware that these are minimum competency requirements.  With no previous background in the language, you should be able to demonstrate, at journey’s end, the sounds of the language, the use of three or four basic verb tenses, the use of adjectives, and the use of any pronouns or articles that the language may have.  You should also be able to count to 100; tell the time of day; give simple commands using various objects; and perform such basic functions as introducing yourself, checking for understanding, asking someone to repeat something or to speak more slowly, requesting help, and politely refusing (or accepting) offers of merchandise or assistance.  

The following are specific criteria for grading in this course:

A:
An “A” student will have faithfully completed and emailed (or faxed or mailed) in a timely manner the Weekly Diary reports for every organized week of language learning.  This weekly reports will include time logs and learning logs.  The time logs will document at least 140 hours invested in language learning activities, including at least 40 hours spent in language classes or tutorials with a qualified coach.  The “evaluation” section will evidence careful self-reflection and well-organized notes documenting what has been learned.  Finally, upon return, the student will be able to demonstrate significant progress in acquiring the language, including the skills listed in the paragraph above.

B:
A “B” student will have completed a Weekly Diary report for every day of organized language learning during the contracted period, though some reports may be seriously delayed.  The time logs will document close to 140 hours of language learning activities, including approximately 40 hours spent in language classes or tutorials with a qualified coach.  The “evaluation” section will evidence self-evaluation and extensive notes documenting what has been learned.  Finally, upon return, the student will be able to demonstrate some progress in acquiring the language, including at least some of the skills listed in the paragraph above.

C:
A “C” student will have completed a Weekly Diary report for over half the weeks of organized learning during the contracted learning period, though perhaps not in a timely fashion.  The time logs may document less than 140 hours of language learning activities; time spent in language classes or tutorials with a qualified coach may fall well short of 40 hours. Completed “evaluation” sections will contain notes documenting what has been learned, but may be incomplete.  Finally, the student may be able to demonstrate only minimal progress in acquiring the language.

D:
The work submitted demonstrates some effort but obviously falls short of minimal standards.  Weekly reports may have been incomplete or submitted only for a portion of the contracted period.  The time logs and learning logs are also incomplete.  Finally, the student may be unable to demonstrate any significant progress in acquiring the language.

8.
My Statement of Faith

I believe that learning in general can be more effective when the learners themselves are in charge.


I believe that learners who are responsible for their own learning can successfully learn another language outside the classroom, provided they develop skills of self-management and self-assessment.


I believe that my proper focus should be communicating with people, and not on language learning, per se.


To communicate with people, I believe that I must surround myself with native speakers and take the initiative to interact with them.


I believe that I will learn my new language faster and better as a result of extensive exposure to the underlying beliefs and behaviors (i.e., culture) of its speakers. 

For that exposure to do any good, I believe that I must arrange for structured observations of and selective participation in community life in order to understand at least some of what I am hearing. 

I believe that I must work at comprehending the language just as much as I must work at producing it. 

I believe that when I am first learning my new language, both understanding it and speaking it will be hard work.  I expect to speak the language poorly at first, and then, as I keep using the language with people, I believe that my ability will gradually improve. 

I believe that I am far more likely to be successful if I can devote myself full time (5-6 hours per day) to language learning shortly after arriving at my destination, than if I attempt to learn language as a side-line. 
Signed:
(Student) 

  Date 
_______
U.S. Address: 
_________________________________________________________________
Phone: __________________________________ until: _______________________________
E-mail:  __________________________________ until: ______________________________

Field Address: 



_______





_______________________
Phone: ________________________________ E-mail: ______________________________


(Faculty advisor) 
_
Date 
______

Address: ___________________________________________________________________
__________________________________________________________________________

Phone: _______________________
 Fax: _______________________
Email: _______________________
Addendum: My First Weeks of Language Learning 

Based on five weeks of intensive language learning and journaling (Monday-Friday, 5-6 hours per day) with the assistance of a local language coach and other community helpers.  

Weeks 1 and 2:
I will purely work on learning to understand.  I won't even think about using the language to speak.  I'll learn to understand basic pronouns, and nouns for people, in the context of simple sentences.  I will add other vocabulary and sentence patterns from day to day, using my suggestions above as a guide.  I will learn to recognize 300 vocabulary items, and a good many of the basic sentence patterns.  Which ones I cover will be determined in my daily planning times, but I'll mainly concentrate on the most common activities of my daily life.  

I will spend ninety minutes daily preparing for my language sessions, ninety minutes per day with my language helper conducting the language sessions, three hours per day listening to the tapes made during that day's session, along with my taped excerpts of earlier sessions.  I will spend one hour on my record keeping (language learning journal) activities.
Weeks 3 and 4:
I will continue working as I did during weeks 1 and 2, practicing vocabulary and sentence patterns with my language helper, and checking off areas of vocabulary and types of sentence patterns as soon as I feel I have covered them to some extent.  In addition, I will begin gearing my language learning activities to some of the communication situations which I face in my outside life, such as asking for directions and dealing with vegetable vendors.  That means that I am at least thinking about talking, and if I feel the urge, I'll go ahead and use words or combinations of words on the bus, in the marketplace, at cafes – i.e., in any real-life situations in which I find myself.  I still will not be trying to talk in my new language during my language sessions with my language helper.  I will learn to recognize another 300 vocabulary items, and a sizable portion of the types of sentences patterns found in my suggestions above.  

I will spend ninety minutes daily preparing for my language sessions, ninety minutes per day with my language helper conducting the language sessions, two hours per day listening to the tapes made during that day's session (along with my taped excerpts of earlier sessions), and at least an hour in community practice.  I will spend one hour on my record keeping (language learning journal) activities.
Week 5:
During my first language session this week, I will begin by spending a whole hour conversing in my new language without ever reverting to English, except during the ten minute recess which follows the initial thirty minutes.  After that, my sessions will continue to include the kinds of comprehension activities employed during the first two weeks, but at least half of the time will be devoted to two-way conversational activities.  I'll continue covering sentence patterns if I have not yet covered them all.  I'll do some role-plays and learn to discuss some topics which are important to me.  I'll learn to recognize another 150 vocabulary items.  I'll now spend one hour each day in planning and three hours with my language helper.  I'll spend two hours listening to tapes, an hour in community practice, and an hour in record keeping (language learning journal) activities.

aPPENDIX C

Weekly Language Learning Diary
Please make an electronic “template” of this form to fill out each week.

Student: 






____________


Date: ___________________
Week # ____ of  ____ weeks
Coach: __________________________________   E-mail or Telephone: ________________________
1.
PREPARATION [approx. 10% of time]

a.
Time spent planning or preparing for the day’s language learning:

b.
What do you need to learn next?

c.
Prepare a 10-step “Comprehension Task” or “Communication Task” worksheet.  Attach an electronic or hard copy to this report.
2.
TUTORIAL [approx. 25% of time]
a.
Time spent with mentor:

b.
How was the time used?

c.
What “text(s)” did you attempt to learn, understand, and practice?  

d.
What did you learn about the language and culture since your last meeting with your coach?  (Include notes on vocabulary, grammar, pronunciation, appropriateness, social conventions, etc.)

3.
INDIVIDUAL PRACTICE [approx. 15% of time]
a.
Time spent in individual practice:

b.
Describe independent practice activities like listening to recorded tapes, reviewing previously learned texts, or using other (listening, reading or writing) language inputs on your own.
4.
COMMUNICATION [approx. 35% of time]
a. Time spent communicating with community members in the new language:

b. How many?  Number of people communicated with:

c. Who?  Types of people (e.g., host family members, shopkeepers) and their responses:

d. Where?  Where did your conversations take place?

e. What?  What did you talk about?  (Topics discussed and/or functions performed):

f. How?  How did you connect?  (Describe one experience in detail.):

5.
EVALUATION [approx. 15% of time]
a.
Time spent evaluating performance:

b.
How well did you do today?  Were you able to get your message across?  

c.
At what points did your listeners have trouble understanding you, or you them?  What caused the problems?  What do you need to learn to remedy the communication breakdown?

d.
What specific corrections or other feedback did you receive?  (Include words or phrases that you had to repeat, and try to explain why your listener had trouble understanding you.)

e.
What strategies did you intentionally use to help you understand native speaker?  How did these strategies help you?

f.
What have you learned about yourself as a language learner (e.g., organization, discipline, initiative)?

g.
Based on what you’ve noted above, what do you want to work on in during the next session with your coach?
aPPENDIX D

Comprehension Task Worksheet
Student: 






____________


Date: ___________________
Day # ____ of Week # ____ of  ____ weeks
Coach: __________________________________   E-mail or Telephone: ________________________
Task: Body parts 

Type: Listening comprehension

Items: eye, ear, cheek, nose and mouth

Actions: touch, cover, open, close

STEP 1: Point and listen. One learner points to each of these items (eye, ear, cheek, nose and mouth).  Coach says just the name.  Do it several times in a different order.  Don’t mimic.  Then coach says the names of these items randomly.  Learners point to their own items.  Don’t mimic. 

STEP 2: Do and listen. Learners do the actions.  Learners listen to their coach describe the actions using you-in-the-past tense (e.g., “You closed your eyes”).  Do the actions repeatedly and randomly.  

STEP 3: Listen and do. Coach gives the commands (e.g., “Touch your nose”).  Learners do the action to demonstrate comprehension.  Again, do not mimic yet. 

STEP 4: Listen and say: yes or no. Coach first tells learners how to say “yes” and “no” (or “right” and “wrong”).  Coach does one of the actions and makes a yes or no I [past tense] statement (e.g., “I opened my eyes.”)  Learners listen and say yes or no, right or wrong.  

Steps 1-4 should be almost totally focused on listening, allowing your ability to comprehend to progress faster than your ability to speak.  Steps 5-10 move you on to mimicry (repeating after your coach) and production.  Unless you feel ready for this, jump directly to the final “Write and Record” activity.  

STEP 5: Listen and mimic and do.  Learners listen to coach give commands (as in Step 3).  Learners now mimic while doing the commands.  (Encourage coach to mix up the commands so you can’t predict the order.)

STEP 6: Listen and mimic and do, plus questions. Learners listen to coach give commands (as in Step 3).  Learners mimic and do the commands.  Then coach asks learners who, what, when and where questions related to the just-completed command (e.g., Who touched their nose?  Did you (or I) touch your nose? What did you do?  When did you touch your face?  Where is your nose?).  Learners indicate the answer without saying it.  The coach states the shortest possible answer.

STEP 7: Tell and observe. Give the props (if any) to your coach.  Learners tell (command) the coach to do the actions (without doing the action themselves).  Learners observe whether or not the coach understands.  The coach restates the command and then does it.  Learners mimic.  

STEP 8: Do and listen and mimic. Learners do the actions (as in Step 2).  The coach makes the proper you-with-past tense statement.  Learners mimic.

STEP 9: Observe and tell. Give the props (if any) to your coach.  Learners observe their coach do the actions.  Learners attempt to tell their helper what s/he did, using you (in past tense).  The coach restates.  Learners mimic.  

STEP 10: Do and tell. Learners do and action and attempt to tell their coach what they did using I-past.  The coach restates. Learners mimic. 

Write and Record: Learners ask their coach to write a few examples of Step 2 (you-past), Step 3 (commands), Step 4 (I-past), and Step 6 (questions).  Then ask your coach to record the written examples.  After recording the examples, you say, “More random examples,” and have your coach record up to one minute more of examples from all four steps.  Use the recording for individual practice.  

 aPPENDIX E

 Communication Task Worksheet
Student: 






____________


Date: ___________________
Day # ____ of Week # ____ of  ____ weeks
Coach: __________________________________   E-mail or Telephone: ________________________
Learner need: What do you want to do with the language?
Priority: How would you rate the importance of this particular need? 
Setting/Situation: Where will you use this language?
Participants: With whom will you be interacting in that setting?  (Consider social roles: e.g. shopkeepers, waiters, bus conductors, pedestrians, hotel managers, host mom or dad, neighborhood children)
Style/tone: How will participants be interacting (e.g., informal vs. formal)

Language “text”: What phrases, questions or statements should your language coach help you to learn?
Sociocultural information: What cultural features (e.g., dress, gestures, gift-giving) are typically associated with this kind of language use, in this setting, with these participants? 
aPPENDIX F

Suggested Resources
American Council on the Teaching of Foreign Languages. 1982. Provisional Proficiency Guidelines. Hastings-on-Hudson, NY: the ACTFL. 

Asher, James. 1982. Learning Another Language Through Actions. Los Gatos, CA: Sky Oaks Productions.

Axtell, R.E. 1997. Gestures: The Do’s and Taboos of Body Language Around the World. New York: John Wiley.

Brewster, E. Thomas and Elizabeth S. Brewster. 1976. Language Acquisition Made Practical. Pasadena, CA: Lingua House. 
Practical guide for language learning without relying on language textbooks and language schools.  Gives detailed guidance for using the Daily Learning Cycle and for learning from native speakers.  Offers a helpful list of topics (Ch. 2) and ideas for simple comprehension activities (Ch. 3).
Brown, H. Douglas. 2000. Principles of Language Learning and Teaching, 4th ed. Englewood Cliffs, NJ: Prentice Hall Regents.
An excellent overview of the major theoretical issues that affect language learning.  Explores topics ranging from theories of learning to differences between first and second language acquisition. 
Burling, Robbins. 1984. Learning a Field Language. Ann Arbor: University of Michigan Press.  

As an anthropologist, Burling writes from his experience as a language learner in a variety of situations, illustrating recent ideas in the field of second language education.

Cambridge Handbooks for Language Teachers. Published by Cambridge University Press (40 West 20th Street, New York, NY, 10011). 
The series includes books on the use of drama, games, stories, and pictures that are adaptable to a self-directed mode of language learning.
Dickinson, Leslie. 1987. Self-instruction in Language Learning. Cambridge: Cambridge University Press.

Fantini, A.E. Ed. 1984. Beyond the Language Classroom: A Guide for Language Teachers. Brattleboro, VT: World Learning. 
Freed, B. F. Ed. 1995. Second Language Acquisition in a Study Abroad Context. Amsterdam and Philadelphia: John Benjamins.

Gradin, Dwight. 2003. Program in Language Acquisition Techniques. Colorado Springs: Mission Training International. 

Hall, Edward T. 1959. The Silent Language. New York: Doubleday.

Hall, Edward T. 1969. The Hidden Dimension. New York: Doubleday.

Hall, Edward T. 1976. Beyond Culture. New York: Doubleday.

Jerald, Michael. 1987. Learning Languages on Your Own. Brattleboro, VT: Experiment Press.
Jenkins, Orville Boyd. 1989. Planning and Evaluating Missionary Language Learning. Limuru, Kenya: Communication Press. 
Larson, Donald. 1984. Guidelines for Barefoot Language Learning. St. Paul, MN: CMS Publishing, Inc. 

Develops the idea of field-based language learning, expands on the steps of the Daily Learning Cycle, and presents 200 situations that take the learner from very simple to highly complex verbal interaction in the new language. 
Larson, Donald & William Smalley. 1972. Becoming Bilingual (2nd ed.). Landam, MD: University Press of America.
A reference work that explains the Daily Learning Cycle and addresses many of the issues facing language learners. 
Marshall, Terry. 1989. The Whole World Guide to Language Learning. Yarmouth, ME: Intercultural Press. 
Written for independent language learners, this book shows you how to learn at your own pace through involvement with ordinary native speakers in the local community.  It includes guidance for finding a native-speaker helper and using the Daily Learning Cycle.
Moran, Patrick. 2001. Lexicarry: An Illustrated Vocabulary-builder for Second Languages, 3rd ed. Brattleboro, VT: Pro Lingua Associates. 

A book of wordless pictures representing hundreds of words, actions, and interactions designed to build vocabulary in a second language. 

Morris, Desmond. 1977. Manwatching: A Field Guide to Human Behavior. New York: Harry Abrams. 

Morris, Desmond. 1985. Bodywatching: A Field Guide to Human Species. London: Jonathan Cape. 

Nida, Eugene. 1957. Customs and Cultures. New York: Harper & Row.

Nida, Eugene. 1957. Learning a Foreign Language. New York: Friendship Press.

Paige, R. Michael., et al. 2003. Maximizing Study Abroad: A Students’ Guide to Strategies for Language and Culture Learning and Use. Center for Advanced Research on Language Acquisition, University of Minnesota.
Parnwell, E.C. 1988. New Oxford Picture Dictionary. Oxford University Press, 1988. 

Presents over 2,400 words, semantically organized, on illustrated pages.
Purnell, Herbert C. 1993. A Language and Culture Learning Program for Independent Learners (Preliminary Revised Edition).
Roberts, Celia et al. 2001. Language Learners as Ethnographers. Tonawanda, NY: Multilingual Matters. 

Rubin, Joan and Irene Thompson. 1994. How to Be a More Successful Language Learner, 2nd ed. Boston: Heinle & Heinle. 
A foundational "must read" for every language learner and language coach/facilitator.  Provides a very readable and relatively short overview of the language learning process including the important issues one needs to understand to become an effective self-directed learner.
Thomson, Greg. 1999a. "A Few Simple Ideas for New Language Learners." [In Language Impact web site: http://www.languageimpact.com/]
Describes four key principles underlying an approach to self-directed language learning: communing, understanding, talking, and evolving, and then describes five simple activities based on these principles. 
Thomson, Greg. 1993b. "How to Kick-Start Your Language Learning: Becoming a Basic Speaker through Fun and Games Inside a Secure Nest." [In Language Impact web site: http://www.languageimpact.com/]
Describes a developmental approach to self-directed language learning with the assistance of a Language Resource Person (LRP).  Offers helpful guidance in dealing with the learning needs, issues, problems, concerns of beginning learners. 
Thomson, Greg. 1993c. "Language Learning in the Real World for Non-Beginners." [In Language Impact web site: http://www.languageimpact.com/]
Gives specific suggestions for how intermediate and advanced learners can start conversing in a second language; build understanding of narratives, procedures, and other discourse types; and expand cultural knowledge. 
Language Learning Resources on the Worldwide Web

Babel:arabic – http://www.i-cias.com/babel/arabic/
An introduction to Arabic that includes audio clips.

BBC Languages – http://www.bbc.co.uk/education/languages/
Offers free courses in French, Spanish, German and Italian, and basic guides to several other languages.

iLoveLanguages! – http://www.ilovelanguages.com
Considered by language experts to be one of the best language resources on the Web.  It provides links to resources in 196 languages, including online lessons in 69 languages, dictionaries, native literature, and language schools around the world.

Language Box – http://www.languagebox.com/
Provides links to online and offline courses in major languages, including Korean and Thai.  Also has links to media around the world, including radio, TV, newspapers and magazines.

Learn Spanish – http://www.studyspanish.com/
One of the best free online Spanish courses.  Provides sound clips of regional accents and grammar explanations through the intermediate level.

My Language Exchange.com – http://www.mylanguageexchange.com
For a small fee ($12 per year) this site matches you with a native speaker of the language you’re learning (if it is among the 70 languages in its directory), who in turn is learning your language.  The site includes chat rooms, links to online voice chat rooms, lesson plans for online practice, and word games to help you pick up slang and regional expressions.

EXTRAS
Task : Object Language
Type: People watching
Materials & equipment: fieldbook and pen/pencil; microcassette player (optional)
Overview: 
Procedure:

· Pictorial signs: road signs, street maps, graffiti, wall posters, billboards, bumper stickers, metaphors (e.g., U.S. “eagle”) – [15/51; 17/185-198 book]

· Dress: hair styles, clothes styles, adornment, tattoos, body piercings [Dresser (1996): 52-63; 15/51; 17/128-134; Culturally Speaking: 46-8; Analyzing Cultures: 116-134]

Task : Time & Senses
Type: People watching
Materials & equipment: Fieldbook and pen/pencil; microcassette player (optional)
Overview: 
Procedure:

 [15/52-

· Use of time [see Dresser (1996): 147-9; Zanger; 15/53-4; 29/63; Beyond Language 153-6, 167-8; Culturally Speaking: 115-117; Silent Language]

· Meaning of sound or silence (“communicative white space”): music styles, bells, gongs, drums, temple horns, calls to prayer

· Meaning of smell: perfume, incense, body odors [15/53

· Meaning of taste: cakes/sweets for celebrations; peace pipes; “hot” and “cold” foods [S. Asia], sacramental foods [Dresser/68-87 “food ways”; Zanger]

� Ted Ward, Living Overseas (New York: MacMillan Publishing Company, 1984), 146. 


� E. Thomas Brewster and Elizabeth S. Brewster, “I’ve Never Been So Fulfilled In All My Life” Evangelical Missions Quarterly, 14(2), April 1978, 102-3.


� R. Michael Paige, et al., Maximizing Study Abroad: A Students’ Guide to Strategies for Language and Culture Learning and Use (Center for Advanced Research on Language Acquisition, University of Minnesota, 2002), 119.


� These conceptual and practical “mentors” include Leonard Bloomfield (Outline Guide for the Practical Study of Foreign Languages, 1942), Sarah Gudschinsky (How to Learn an Unwritten Language, 1967), Eugene Nida (Learning  a Foreign Language, 1957), Alan Healy (Language Learner’s Field Guide, 1975), E. Thomas and Elizabeth Brewster (Language Acquisition Made Practical, 1976), Henri Holec (Autonomy and Foreign Language Learning, 1979), Donald Larson and William Smalley (Becoming Bilingual, 1984), Donald Larson (Guidelines for Barefoot Language Learners, 1984), Robbins Burling (Learning a Field Language, 1984), Terry Marshall (The Whole World Guide to Language Learning, 1989), Leslie Dickinson (Self-instruction in Language Learning, 1987), and Dwight Gradin (Program in Language Acquisition Techniques, 2003). 


� Twenty field orientation exercises are organized through the “Getting Oriented” journey in Richard Slimbach, Peoples and Places (World Wise Books, 2003).


� See C.N. Candlin and D.F. Murphy, Language Learning Tasks (Engelwood Cliffs, NJ: Prentice Hall, 1987) and D. Nunan, Designing Tasks for a Communicative Classroom (Cambridge: Cambridge University Press, 1989).  


� Many of the comprehension and speaking tasks are adapted from the compendium of activities and projects developed by Dwight Gradin of Mission Training International and presented in his Program in Language Acquisition Techniques (PILAT). 


� Adapted from: Terry Marshall, The Whole World Guide to Language Learning. Yarmouth, Maine: Intercultural Press, 1989; and Orville Boyd Jenkins, Planning and Evaluating Missionary Language Learning. Limuru, Kenya: Communication Press, 1989.


� From Greg Thomson, "Kick-starting Your Language Learning: Becoming a Basic Speaker Through Fun and Games Inside a Secure Nest." Unpublished manuscript, 1993. 






