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I.  Course Description 
The course seeks to enable movement leaders with the tools for mobilising diaconal workers by developing perspectives on urban poverty and transformation that integrate theology, social science and local knowledge.  It introduces students to analytical tools of the social environment. Based on an assertion of our identity as human beings in the image of God it provides opportunity to evolve a vision of transformed urban communities/ society and introduces major strategies for facilitating envisioned community transformation, through engaging in ministries of community development, community organization, liberation and social change.
II.  Course Rationale
This course is integral to the process of developing transformational churchplanting movements among the poor.  In a sense it is the hingepin for the “transformational” expression of the work of the outpoured spirit on the newly formed church, just as in Acts 2 and 4, immediately upon receiving the Spirit, the church began to meet economic and social needs.
It answers the question, how as a class of 10-25 churchplanters or development workers, are we each to develop within a year 4-6 deacons and deaconesses from simply giving out hymn books to increasingly effective community leaders of change processes and projects in the slum.  What are the critical skills and what are the critical theological understandings and what are the critical theoretical understandings in the field?

Theological Framework: The creation narratives of Genesis provide the essential pre-suppositions relating to God’s original intention for human society, and the whole created order.  The transformation process will be  viewed through God’s act of redemption and restoration and building of His Kingdom.

The course will build on the critical understanding of social reality as aided by of  social analytical tools and biblical study tools, insights on transformative approach to ministry  and vision of urban transformative development that integrates social and  biblical  perspectives generated during TUL 540
The course will be divided into the following blocks, the implementation of which may or may not necessarily be in a linear sequence:

· Reflective survey of transformation- engendering theories /principles of social change and  principles/themes from Scripture; models from Christian  (Catholic and Protestants), non-Christian religious (Buddhists, Muslim,etc) and non-faith based (secular, Marxists, humanist, etc) traditions and the participants’ own experiences and aspirations.  Attempts will be made to evaluate the transformative premises and orientation of these theories/models when applied to contemporary Philippine/Asian setting.

· In-depth study of major strategies for facilitating envisioned community transformation such as  Participatory Research and knowledge building /hermeneutics, Transformative Pedagogy/Development Education, Community Organizing/Building, Community-based resources management, Advocacy, Network and linkage building. Trauma healing and conflict transformation will be regarded as special areas of study

· Integration and application which will include a) analyzing a particular community situation using tools of analysis and theological tools and designing  a community transformation process/program applying strategies and approaches b) identifying implications of  transformative approach  to evangelism, discipleship and missions and in  designing ministries for urban communities, b) proposing  a personal and collective spirituality that enhances or emanates from transformative engagement and the process for developing such and c) planning  on how students will apply or promote in his/her context the class learnings

· Articulating a theology and theory of community transformation that is rooted and taking root in context.

Location and Limitation within the degree: Community transformation is a big field, where there are whole degrees at MA level, but while this course touches on some theory of international development, it focuses theoretically on grassroots community development (CD emphasis on poverty as socio-economic) and community organization/liberation (CO emphasis on poverty as socio-political).  This course builds from TUL500 with its Bible survey that emphasizes Biblical themes of dealing with poverty, nation and community building, oppression and injustice as Biblical themes, community organisation in Nehemiah etc.   It is complemented by the course on advocacy (TUL655, which includes land rights and responding to emergencies).  The principles in this course also will be important in the course on the marginalized (TUL550), in community economics (TUL560 which emphasise the economic development of programs), and in entrepreneurial and organizational leadership (TUL 640 which emphasise the structuring of programs).  

The development of these for churchplanting movements is complemented by those who enter the degree as NGO workers or as middle class business people with a  heart for the poor, or the Western youth from APU who are likely to go back and hire out to international development oriented agencies or companies.

 

We are expanding the theme of "incarnational development" common with the Encarnacao Alliance that  has birthed this degree.

Field Work: Central in the practicum of this course is learning from and critically analysing processes, structures and values within a short internship with a development NGO at the grassroots (see the field ed. course TUL570).  

Integration Day: The sharing of those reflections on the integration day enables the class to learn from 10-20 others. 

Style: The course will employ praxis learning approaches that includes evocative processes, lectures and interactions, group action/reflection, reflective exposure to communities and dialogues with practitioners, building of small case studies from which to distill principles, and integration/synthesizing session. 

Throughout the course, the participants  will be  guided in self searching processes aimed at forming /affirming the kind of ethos/spirituality conducive with transformation work and discerning implications of the discussions to evangelism, discipleship and missions and the way we conduct our ministries. 

III.  Student Learning Outcomes 
	Outcome Number
	Expected Outcome

	At the end of the semester, the students would have

	Understanding
	

	630-1.
	Articulated  a  critical perspective on poverty/underdevelopment  in the Philippines or in their particular societies.

	630-2
	

	Values
	

	630-3
	Wrestled with and written a tentative  vision of transformed communities guided by transformation associated theories and themes/principles from Scripture, models from Christian and non-Christian traditions, and their own experiences and aspirations

	Praxis
	

	630-4
	Articulated key strategies for facilitating envisioned community transformation and design a program or process integrating those strategies

	630-5
	Articulated the implications of transformational work to evangelism, discipleship, mission and church and community governance and recommended ways by which evangelism, discipleship and mission can become transformative or leading to transformation impacts.


IV. Course Materials 
Bellingham, G. R.(1990) A Biblical Approach to Social Transformation Training Manual, Self Publication. Auckland.
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Moffitt, Bob with Tesch, Karla.(2004). If Jesus Were Mayor: How Your Local Church Can Transform Your Community. Zondervan Bible Publisher.
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Filipino Perspectives
Maggay, Melba Padilla. (1994). Transforming Society. Oxford: Regnum.

Indian Perspectives

Dietrich, Gabriele & Wielenga, Bas. (2003). Towards Understanding Indian Society. Tiruvalla, India: Christava Sahitya Samithy.

Mangalwadi, Vishal. (1999). The Legacy of William Carey. Wheaton, IL: Crossway Books.

John Desrochers: (2000) India’s Growing Slums  CSA. 

V.  Course Calendar 
Classroom Phase

	
	Lecture Topics
	Readings and Activities


	Related Phase 2: Field Work Assignments

	1
	Introduction 

· Intro to Prof and students

· Understanding social reality 

· What is Transformational Development?

· The dichotomies of the modern worldview
The Biblical Story of Transformation

Review TUL500 Perspectives on development – Toward a Christian understanding of development

· Evangelism and Development

· Evangelism and Social Action

· Affirming our Roots
	Reading Chapter 1 : Towards Understanding Indian Society
Students would go for a community walk and find out the origin of the community
	

	2
	· 
	Reading :  Bryant L. Myers: Walking  with the Poor Chapters 1- 4

Students would identify the issues and living conditions  of the community
	

	3
	Analysis of the context -  
Philippine/ Indian Social, Economic, Political and Ecological underdevelopment  -historical review of national underdevelopment with particular focus on forces that brought social  inequalities and widespread poverty such as colonization, globalization, class, gender, ecological injustice and the particular institutions that they generated or which engendered them.
	Dietrich, Gabriele & Wielenga, Bas. (2003). Towards Understanding Indian Society. 
	

	4
	Selected tools of understanding social inequities and marginalization-  colonialism/neo-colonialism, class, gender, ecological injustice/anthropocentrism, technocratic knowledge building and decision-making;
	
	

	5
	Th role played by development theories and the dominant paradigm on knowledge building -  the role of  prevailing theological tradition and mission practices of both Roman Catholic and Protestant, non-Christian religious (Buddhist, Islam, etc) and non-faith based traditions (secular, Marxist, humanist) 
	
	

	6
	Understanding urban poor community’s world view, knowledge building  and meaning- giving systems, sense of identity and core spirituality
	
	

	7
	 Envisioning a transformed urban society in its socio-economic, political, cultural dimensions guided theories and models, and the participants’s experiences and aspirations on the other hand
	Moffitt, Bob & Tesch, Karla. (2006). If Jesus Were Mayor: How Your Local Church Can Transform Your Community. pp 34-73.
	

	8
	The Role of The Local Church in Transformation of the Slum
	Moffitt, Bob & Tesch, Karla. (2006). If Jesus Were Mayor: How Your Local Church Can Transform Your Community. pp 161-218
	

	9.
	Survey of strategies/approaches  for attaining the envisioned social transformation

·  Participatory Research and knowledge building /hermeneutics 

·  Developmental Pedagogy  -values, self worth, critical thinking, knowledge and skills

·  Community Organizing/Building-new structure, new relationship

·  Community-based resources management

·  Advocacy 

·   Network and linkage building

·   Conflict Transformation

·  identity and citizenship

· pscycho-social/trauma work

· conflict transformation
	
	

	10-11
	Seed Projects
Seed Projects are activities of loving service conducted by a small group of church members as they reach out to address needs outside the church, in the local community or at a distance. Such projects are typically simple to carry out, of short duration, and done with local resources. They should be motivated by God’s intentions, and of a compassionate and not manipulative nature. They should be bathed in prayer and thoughtfully planned. Where possible, those who benefit should be encouraged to participate. Where appropriate, they can be planned to include a spiritual dimension. When completed, they should be evaluated by Kingdom standards.


	Read Moffitt, Bob & Tesch, Karla. (2006). If Jesus Were Mayor: How Your Local Church Can Transform Your Community.  Pp 273-306. 

Students will be made to study and analyze the urban poor members biased ideas, values, attitudes and to suggest relevant action at different levels.          
To read an overview of Seed Project planning, click here. 

To download lessons preparing groups to do Seed Projects, click on the links below:

Seeds
Seed Project Planning
	

	12-14
	Community Organisation

· Concept of power – types-

· Socio-economic political factors in influencing urban power

· How do community members organize  and participate in action against the odds in their everyday existence              
	
	

	15-16
	Issues in Development   - shaping our view of transformation,

· Development as Transformation

· People Centered Development

· Development as well being

· Development as kingdom response to powerlessness

· Toward a Christian understanding of Transformational Development

· Goals of Transformation – Process of change.

· Sustainability – Physical, Mental, social and spiritual
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	17-20
	 Integration and drawing up of  implications to evangelism, discipleship and missions and in  designing ministries for urban communities.  
	Assignment: Draw up and present a plan for training diaconal workers in the slum church based on Moffits approach and other reflections from the course
	


Fieldwork: The practical training component of the degree program is facilitated through field learning (internships) within various community-based organizations. These internships are the “fieldwork” side of courses designed to develop student knowledge and skill related to community issues and problems.  

Class members may choose in which of the fields in this course they choose to work/learn with an NGO – street kids, rescuing commercial sex workers, working with alcoholics, or drug addicts.
The internships provide an opportunity for students to act upon feelings of hope, delight, and concern as they live and learn in or adjacent to resource-poor communities. In so doing, they aim to make a modest, yet tangible, contribution to the well being of their host community while being equipped to provide future leadership to others working in a similar capacity. 

Internship possibilities are identified by Field Instructors and suggested to students, in part, based on their vocational goals, academic preparation, and personal interests. During the first week of the program, students schedule interviews with several agencies in order to discern the right “fit” between the particular job functions and the student’s interests. All placements are dependent on the approval of the participating agency, student, and field instructor.

In keeping with the objectives of the MATUL program, the student is to be regarded as a pre-professional intern. Thus, internships ought to be designed to draw students as directly as possible into the “on the ground” work of the organization. Students should not be used as additional clerical help or for administrative assistance.  At their best, internship experiences expose students to community realities and vocational opportunities while providing them real-world opportunities to apply their academic knowledge in service to others. 

The internship aims to be fully integrated with, and utilized on behalf of, the “classroom” component of the Field Supervision courses. It is based on a model of teaching and learning that encourages social responsibility; values and integrates both academic and experiential learning; accommodates both high and low levels of structure and direction; and embraces the active, participatory students.

The academic orientation of the students’ field placement might be unfamiliar to some Site Supervisors.  The following five principles reveal some of its unique character:

1.
Academic credit is for learning, not service.  Rather than being concerned only with the number of hours logged or the quality of service performed, course credit is primarily assigned for the utilization of community learning in the service of course learning.  In other words, academic service learning is not about the addition of service to learning, but rather the integration of service with learning. The students’ practical training is not a “sidebar” activity; rather, it functions as a critical learning component to the academic goals of the Field Supervision courses. Through a weekly field seminar, students are asked to demonstrate how the context of their community work serves to ground and illumine course concepts. Course faculty are responsible to structure learning activities (like process journal writing, competency assessments, and group discussions) where they can discern whether learning is taking place.  

2.
Academic rigor is not compromised.  Many in scholarly circles perceive experiential learning (including service-based learning) as less demanding than traditional (campus-based learning), and particularly vulnerable to grade inflation. The expectation is that the internship will actually enhance the rigor of the course. In addition to having to master the academic material, students have to learn how to extract meaning from their community work, and then merge that learning with their academic work.  

3.
Community service encourages students to view local issues and problems in terms of broader, more abstract social or political phenomena.  Students frequently perceive the person-to-person emphasis of many community service programs as an alternative to thinking about politics or the policy dimension of “issues” (like public health, unemployment, and illiteracy).  We’d like to reverse this tendency by encouraging students to reflect upon and draw lessons from their community experience as it illumines the complex political, social and economic dynamics of urban life. For example, serving in a shelter for female sex workers may provide valuable assistance to the shelter and its clients; the students, too, are likely to feel a greater sense of personal satisfaction wit helping others.  But students would not automatically consider some of the broader dimensions of the issue (e.g., de-industrialization of the economy, political corruption, patriarchy as a cultural system, the decline of affordable housing stock, etc.) without time and space to discuss these “root” issues with an informed supervisor and/or course instructor.  

4.
Students set learning goals.  The community internship serves to broaden the students’ learning environment by multiplying the settings (beyond the classroom) and the educators (beyond the instructor). The student’s responsibility, however, is to take advantage of these resources for learning by thinking through what they hope to learn or accomplish through their internship, and then explicitly stating those goals in a Learning Agreement. The supervisor is asked to assist in this process during the first two weeks of the internship.

5.
Accountability is essential.  Students select internship placements that meet established criteria, and foremost among those criteria is the availability and ability of a staff person to supervise them. The intern is accountable to the organization – to be prompt, to maintain a positive attitude, to cooperate with co-workers, to solve problems as they come up, to utilize their knowledge and skills, and to integrate insights from their internship experience into their academic learning.  For their part, supervisors are accountable to the MATUL program to support student development in ways outlined in the Field Education Manual.  

Integration Day(s)
Class integration and synthesis

Review Experiences

Present plans

VI.  Learning & Assessment Activities
	Outcome Number

(NZQA Standard)
	Expected Outcome
	Evaluative Criteria
	Possible Marks
	Actual Marks
	Weighting as % of Grade

	Underst’ding
	
	
	
	
	

	630-1.
	Articulated  a  critical perspective on poverty/underdevelopment  in their particular society.
	
	10
	
	10

	630-2
	
	
	
	
	

	Values
	
	
	
	
	

	630-3
	wrestled with and written a tentative  vision of transformed communities guided by transformation associated theories and themes/principles from Scripture, models from Christian and non-Christian traditions, and their own experiences and aspirations
	The student will write a 1500 word paper  Evaluative criteria: on time; length 1500 words +/- 200 words, completeness; logic and organization; level of descriptive detail; level of critical interpretation (relating concepts from the readings to descriptive data); balance between Biblical and sociological perspectives, grammar/punctuation
Alternately this may be set as an exam
	20
	
	20%

	Field Work
	See field Learning assignments below
	
	
	
	55%

	630-4
	Articulated key strategies for facilitating envisioned community transformation and designed a program or process integrating those strategies


	See Organizational Ecology report in Field Learning Phase below.

	
	
	

	630-5
	Articulated the implications of transformational work to evangelism, discipleship, mission and church and community governance and recommended ways by which evangelism, discipleship and mission can become transformative or leading to transformation impacts.
	See Organisational Ecology report in Field Learning Phase below.  
Attached to this report the student will evaluate a team strategy to resource and finance a seed project among a marginalized group and propose steps towards sustainability.
	
	
	


Field Learning Phase (see Field Ed Manual)
	Assignment
	Pts. Possible
	Pts. Earned
	% of Total Course Grade

	“Field Agreement Form”


Evaluative criteria: placement interview; completeness; on time
	4
	
	

	“Learning Agreement”


Evaluative criteria: completeness, on time
	5
	
	

	“Fieldwork Time Log”


Evaluative criteria: completeness; on time; number of service hours 
	5
	
	

	Process Journals (8 minimum)

Evaluative criteria: on time; completeness; organization; level of descriptive detail; 
level of self-disclosure; level of critical interpretation (relating concepts from the 
readings to descriptive data); grammar/punctuation
	8 @ 5 pts = 

40
	
	

	“Organizational Ecology” reports (2)

Evaluative criteria: on time; completeness; organization; level of descriptive detail; 
level of evaluation; grammar/punctuation
	2 @ 15 pts = 

30
	
	

	“Student Self-Assessment”

Evaluative criteria: completeness, on time; level of detail in self-reporting
	15
	
	

	“Internship Performance Evaluation” (2)

Evaluative criteria: completeness; on time; quality of service 
	2 @ 15 pts = 

30
	

	

	“Student Evaluation of Field Experience” (2)

Evaluative criteria: completeness, on time
	1
	
	

	Total:
	130
	
	55%
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